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OBJECTIVES

. To provide an overview of B.F. Skinner’s analysis of verbal
behavior.

. Todiscuss the importance of teaching verbal behavior as a
component of a treatment program for children and adults
with moderate to severe developmental disabilities and
autism.

. To provide an introduction to the “Essential for Living”
assessment and curriculum for teaching functional skills.

How to Choose a “Method of Speaking” - Talking, Manual
Sign Language or Picture Selection?

How to teach manding, tacting and listener responses in the
functional context of daily activities.

How to teach tolerating skills- waiting, interruption, told no,
etc.

How to teach Activities of Daily Living



http://www.carboneclinic.com/

Essential for Living

Functional Skill Curriculum

What it is?

Why use a functional curriculum?
Understanding the EFL

Data Collection

Program Implementation & Teaching

Transitioning into Adult Services

Employment Statistics

— 15% - 18% of disabled people are employed as
compared to 87.7% of non-disabled people

— Only 10% of adults with Autism are employed = 90%
unemployed

— That means if your district graduates 20 students with
Autism, only 2 will be employed

— Other sources cite this number to be closer to 97%.




Transitioning into Adult Services

* Housing Statistics
— 35% of adults with Autism will need 24-hour support
— 87% of adults with Autism live with their parents but only
22% want to live there

— A 22% expansion is residential supports nationwide is
needed to meet the needs of housing for people with
disabilities

— Moratorium on housing in NYS — currently, no new housing
available for graduating students.

* Numbers that aren’t reported — the number of people with ASD
who are rejected from housing due to the intense level of
services needed (specifically problem behavior).

Transitioning into Adult Services

* Day Services

— There has been a push to integrate adult day services —
“Without Walls”

— Closure of sheltered work shops

— Increased staff to individual ratio (typically 1:12-15)

— Limited to none specific training on the challenges that may
arise with Autism.

— Increase in Autism-specific day services but are NOT funded by
NYS (private pay forever?)

Where does that leave people with challenging behavior and/or
limited skills?




Transitioning into Adult Services

* How can we help our students to avoid
becoming part of these statistics?

* Through teaching and skill development!

Day Programs - Points to consider...

* Can the student tolerate changes in the schedule?

— Schedule changes/staffing changes will occur at some
point at most programs, can the student “go with the
flow?”

* Can the student request assistance when needed?

— Asking for help to find a location, zippering a jacket, warming
up food




Transitioning into Adult Services

* Quality of Life
— 39% of individuals with autism no longer see friends
after high school

— 53% were not invited to social activities with friends
for more than a year after high school

— 67% of people with autism are victims of abuse

— When students with autism finish high school, their
educational services stop. The emphasis goes from
skill development to care.

David video

Transitioning into Adult Services

* How can we help our students to avoid
becoming part of these statistics?

* Through teaching and skill development!




As we think through some of these issues, what
can we do as educators to arrange for the best
outcome for each of our students?

* Many of these students will be spending a great deal of time at
home or a day hab center or possibly job sites. We must
optimize this teaching time to teach independence leading to
less reliance on adults and caregivers.

* A few of the many possibilities...

» Teach greater independence in hygiene and daily living activities
» Teach them to access reinforcers through manding/social
interactions

» Teach them to contact reinforcement through leisure activities
that they can independently access on their own- including meal
preparation
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Why a Functional Skills Curriculum?

* There is a growing need for a curriculum and teaching methods for
persons with moderate to severe developmental disabilities.

— In the older learner/ adult population
— With children who have more complex challenging needs
— Schools and agencies looking for a curriculum and assessment

tool which enables them to track smaller steps of progress for
pupils who have complex and challenging needs

* In this workshop we will review how the EFL may assist you in
assessing, teaching and monitoring progress of these learners
whatever their age.




Why is it important to look at other skills as
students become young adults?

* Many of the older student population you serve may have limited
opportunities after they leave school

* The goal is that many of these students can live an independent life,
hold a job, maintain friendships, and take care of themselves as it
relates to personal hygiene and care.

The Reality ....

* Many students fail to achieve on one of these areas and it is
therefore critical that we begin to specifically target some of these
areas to program for the best outcome

Losing the Safety Net Video

Let’s think about long-term goals and
long-term placement for some of our
students.

* Can they hold a paying job in which they perform the
expected tasks with very little modifications?

* Will they be attending programs at adult day centers?

* Where will they live as an adult?
— Will they continue to live in the family home?
— Will they be in independent or supported living?
— Will they be in a residential placement?

14



https://www.youtube.com/watch?v=ofGG4W-qAc8

Can our students hold a paying job in which they
perform the expected tasks with very little
modifications?

* Can the student wait?

— Other staff may not finish their jobs at the same time; can
the student wait for their colleagues to finish?

* Can the student follow multiple step directions — without
assistance?

— Many of the job tasks may require following multiple steps

— In addition, new tasks will be introduced without the
precise teaching and prompting that has been provided in
the past.

Job Placement — points to consider...

* Can the student work for delayed reinforcement?

— Completing jobs and tasks may take a significant amount of
time, can the student stay on task and tolerate working for
a long period of time before a break?

* (Can the student receive feedback and “constructive criticism”
from supervisors or other job coaches?

— Many of our students are accustomed to hearing feedback
from the school staff, however they may not be used to
getting feedback from other adults. In an off-campus job,
most of the coaching and feedback will come from a site
supervisor or boss.




Adult Programs - points to consider...

Can the student tolerate changes in the schedule?

— Schedule changes/staffing changes will occur at some point at
most programs, can the student “go with the flow?”

Can the student request assistance when needed?

— Asking for help to find a location, zippering a jacket, warming up
food

Can the student complete activities of daily living?
— Can they use the bathroom independently? Wash their hands?
Can the student follow directions while out in the community?

— Are they able to stay with a group, follow directions to cross the
street, wait, stop?

— Most day program staff-to-participant ratios are much leaner
than school ratios =

Adult Day program- points to
consider...

Does the student have any self-stimulatory behavior that
interferes with task completion or is disruptive to other staff?

— Does the student engage in stereotypies that prevent them
from completing tasks or is disruptive to other students
that prevents or delays them from completing tasks or
integrating into the community?

Can students tolerate people around him, loud noises, and

some general commotion?

— Many job sites have “lots going on”, e.g. people talking
loudly, radios playing, machinery, etc... would this upset
the student or prevent them from completing the job?




As we think through some of these issues, what
can we do as educators to arrange for the best
outcome for each of our students?

Many of these students will be spending a great deal of time at
home or a day center or possibly job sites. We must optimize
this teaching time to teach independence leading to less reliance
on adults and caregivers.

* A few of the many possibilities...

— Teach them to access reinforcers through manding/social
interactions

— Teach them to wait, to accept no, to transition, share and
take turns

— Teach them to contact reinforcement through leisure
activities that they can independently access on their own-
including meal preparation

— Teach greater independence in hygiene and daily living
activities

19

Understanding the Essential for
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Essential for Living

* “It’s about a Method of Speaking”

* “It’s about Essential 8 Skills that will get you to a happier and
fulfilling adult life”

* “It scores small steps of incremental progress”

Pat McGreevy

Essential For Living (EFL)

* Designed for both children and adults with moderate to
severe disabilities.

* Based on the basic principles of Applied Behavior Analysis
including Skinner’s analysis of verbal behavior (listening and
speaking skills)

* While there are other good assessments and curriculums for
students with moderate to severe disabilities such as:

* The Syracuse Community-Referenced Curriculum Guide
for Students with Moderate to Severe Disabilities (Ford
et al., 1989)

* A Functional Curriculum for Teaching Students with
Disabilities (Valletutti et al., 2008)

11



Essential For Living (EFL)

* This is the only instrument that is based on the concepts,
principles and procedures of ABA and includes speaking and
listening skills based on Skinners analysis of verbal behavior
(Skinner 1957)

* Itis both an assessment and curriculum

* Itidentifies current level of performance (within each area in
the assessment)

Leads to development of goals and objectives for IEP’s
Can track skills over time similar to the ABLLS and VB-MAPP

What It is NOT

* Itis not a developmental assessment
* Itis not based on age or grade levels
» Skills are not in order of development

* The VB-MAPP is composed of skills arranged in a
sequence in which typically-developing learners
generally acquire

* Skills from the VB-MAPP are not functional — they are
developmental

12



It is.......

* Itis, “composed of functional skills and behaviors, which are
essential for effective daily living and which result in an
improved quality of life for children and adults” McGreevy

* Focuson:

— Skills and behaviors which are required in other
settings

—Skills and behaviors which are taught in
circumstances similar to those which occur in those
settings

—In the absence of which, learners would require the
assistance of other persons or

— Which result in increased access to preferred items,
activities, places and people

25

Developmental Skills from the VB-MAPP and Functional
Skills from the Essential for Living (Table 1 Page 1)

Developmental Skills from the Functional Skills from the Essential for Living
ABLLS-R / VB-MAPP

Makes requests with three different  Makes a request for assistance with menstruation
carrier phrases or locating a restroom

Looks for an item that has fallen out  Retrieves a wash cloth from a linen closet
of sight

Matches identical items or pictures Takes clothes out of a dryer, matches socks and

in a neat array of three folds socks

Touches one of two body parts when Retrieves items and participates in activities that

directed to do so are part of snack or break time (e.g. plate, napkin,
pouring juice, table, trash can, and throwing away
trash)

Completes out of context fill-in-the Provides name and address when asked to do so
blank phrases

Uses irregular plurals correctly Makes requests that include two same item, two
items, or an item with a feature (e.g. two cookies,
juice and cookies or strawberry yogurt 26




Which Assessment?

+ Development Delays
« Delays primarily with social and language skills

Children ages 2 -6

Significant global delays

Specific syndromes

Limited language

Hearing, vision or orthopaedic impairments
Medical conditions

Children ages 7-8 who are making steady progress

Children ages 7-8 who are making very little
or ho progress with VB MAPP

Children ages 9 - 10
+ Have difficulty answering questions or
participating in conversations
» Have not acquired academic skills at a
first or second grade level

- VB MAPP

EFL

} " VBMAPP

ind a skilled consultant in Skinner’s
Analysis of Verbal Behavior and with
considerable training in ABA

:|> E—— EFL

27

What are the Assessment
Domains Based on?

In order to create goals and objectives, first we must understand
how children and adults interact with the world around them

e Speaking and Listening to the world around us

— How do we use language to communicate with others and respond

to others

* Doing things in the world around us

— Completing activities when situations occur

* Tolerating the world around us

— Can or how well does a person tolerate being in unpleasant
situations and what is their ability to resist engaging in problem

behavior “egg-shells”

* Tool Movements in the world around us

— Basic motor movements, matching and imitation

* |nappropriate Behavior in * world around us

— Is the person harmful or disruptive in certain environments

28
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Domains of the EFL
Speaking and Listening

1. Requests and Related Listener Responses
2. Listener Responses, Names and Descriptions

Doing

5. Functional Academic Skills
» Responding to Text as a Listener and Reading
» Schedules, Lists and Time
» Math Skills
» Writing or typing Skills

Tolerating

6. Tolerating Skills and Eggshells
Tool Movements

7. Tool Skills and Component Skills

Inappropriate Behaviors
Problem Behaviors

L]

29

Sequence of Domains

* Within each domain the skills are arranged
from less to more difficult and more to less
functional.

* For example in Skill Domain Requests and
Related Responses (R)

» R 66 Makes requests to be warmer or cooler
» R 47 Requests for assistance during menstruation

% » R 45 Makes requests from peers

g é » R 33 Makes 2" and 3" request after initial request was ignored
= » R 28 Says Thank you after making request

- » R 24 Looks towards audience to make a generalized request

E » R10 Accepts removal to preferred items

= » R9 Waits after making requests for increasing time periods

a » R8 Requests the opportunity to entertain themselves

$ » R1-7 Make requests for preferred items

|

ore
Functional

Less

Functional

15



Sequence Continued

Less Difficult & Less Functional &
More Functional More Difficult

Categorized as.....

‘must have”  “should have” “good to have” “nice to have”

31

Chapter3. Scope and Sequence. A Summary of Learner Assessments aned
Subsequent Progress. and Sample [EPs and ISFs (S5, SAR, IEF) "

Chapter 3. Scope and Sequence. A Summary of Learner Assessments and

Subsequent Progress, and Sample IEPs and ISPs (SS, SAP, I1EP)

scope and Sequence (55)

Within Skill Domains
As indicated in chapler 1, Essential for Living includes seven skl domains and one domain on prob
bahaviorn, Skills are designated as must-have, should-have, good-to-have, and nice -
armin MuSt-hove skils. Gise refamed 16 o3 The Essentiol B, are generclly more fonctional and less
difficull and should be assessed and taught first, followed by should-have. good-fo-have, and nice-to-have
skills, which are progressively less funclional and more difficull. Tabie 1 describes the scope and sequence
of Essenticl for Living within skill domains. that is, the kil in aach domain from must-hove o nice-fo-have.
heir skil numbers. and fhelr poge numbers in The Professionol Prachitioner’s Hondbook (EFL) and The
Assessment and Record of Progress [ARF] Manual (Lecrmer Scoring Manual]. Musi-have skills, that is. The
Essential Eight, are part of Skill Domains 1. 2. 4. and 6, and are printed in bold.

abie 1.
of Essential for Living within Skill Domains

The Scope and Sequenc:
Chapter 7. Speaking and Listening Skills

7a. Domaln 1: Requests and Related Lish
Must-have Requests and Related Listener Responses
Indications of Inlerest and Making Request:

ner Responses

(EFL-113. ARP-7]

R1-5, R6, R7-8
R14, R17-21
R?

(EFL-115, ARP-7)

waiting (EFL-121, ARP.9)

ing . Making
Sharing, and Taking Turns.
Completing 10 Consecutive,
Brief, Previously
ing ‘Mo’
Should-have Requests and Related Listener Responses
Making Requests.

(EFL-121, ARP-9)

(EFL-121, ARP-10)
(EFL-122. ARP-11)

R22-24, R27-28, RI0-31... (EFL-124, ARP-13)
R33-39, R41, R43-45,

R47-4i
Waiting.... e - - 2 e (EFL-125, ARPO14)
Accepting MNe'. LI Ree. Raz RAO, RaBan... (EFL-125, ARP1S)

Completing 20 Consecutivi
Praviously Acquired Tasks.
Responding Appropriately 16 Removals by Pesrs

(EFL-126. ARP-17)
(EFL-129. ARP-21)

Good-to-have Requests and Related Listensr Responses
MaKing SPaCial REQUESHS......orwrwememec oo RAPFO e
MaKing Requests that Requir

4 words, Sians, or Piciures....... reereniens R717

e (EFL-129, ARP-22)

oo (EFL-133, ARP-24)

Mice-to-hove Requests and Related Listener Responses

Making Advanced Requests - REO-83 covirreeees (EFL-135, ARP-26)
Requesting Information........... _— REA-88 ..o . (EFL-134. ARP-27)
Other Advanced Request: 1= - eee (EFL-137, ARP-28)

7b. Dot pHians (LR, LRND) oceseecienens (EFL-145. ARP-30)
Musi-have Listensr Responses

Following Directions Related to Health and Safety.
Shauld-have Listener Respanses

Following Directions e Complete Routine Activities... LR12-17.......

LR1-11

we (EFL-148, ARP-30)

(EFL-151. ARP-31)

32




12 Essential for Living

Table 1. (cont.)

The Scope and Sequence of Essential for Living within Skill Domains

7b. Domain 2: Listener Names, and

(LR. LRND) [cont.] (EFL-145, Arp-30)

Good—vo have Listener Responses, Names, and Descriptions

. an a ltems,

Compiating Activilies, Gnd Raming ems and

Describing Activities that are Part of Routine Events...
Routine Events 1-3 the First Time Around.,

Routine Events 4-6 the First Time Around..........ow...

Routine Events 1-3 the Second Time Around..

Routine Events 7-13.

Routine Events 1-3 the Third Time Around...

Routine Events 4-6 the Second Time Around.........

Nice-fo-have Listener Responses, Names, and Descriptions

Recognizing. Naming and Describing
Physical Sensations or Emofio

LRND1-13.
LRND1.1-3.1 rec ref rel ... (EFL-154, ARP-33)

(EFL-153, ARP-33)

comp nd

LRND4.1-6.1 rec ret rel ... (EFL-154, ARP-39)
comp N

LRND1.2-3.2 rec ret rel ... (EFL-154, ARP-33)
P

LRND7-13 o ret rel ... (EFL-156, ARP-45)

mp N
LRND1.3:3.3 rec ret (0. (EFL-1 ST ARR:34).

omp.

LRND4.2:6.2 ree. ra' rel <. (EFL-157. ARP-40)

LRND14-1 (EFL-160, ARP-59)

Event 14 — Pain or D.scomvon .
Event 15 - Sadness, Hoppiness, or Anger...

7c.
Good-to-have Answers 10 Questions

LRND14 rec nd req ........ (EFL-160. ARP-59)
LRND1S rec nd req

. (EFL-161, ARP-59)

< (EFL-167, ARP-59)

Answering Questions that are Part of Routine Events.. AQ1-13 . (EFL-174, ARP-59)
Routine Events 1-3 the First Time Around. AQ1.1-3.1 (EFL-174, ARP-59)
Routine Events 4-6 the First Time Around AQ4.1-6.1 174, ARP-63)

Routine Events 1-3 the Second TIMe AroUNd........ AQ1.2-3.2 .. 175, ARP-60)
Routine Evenls 7-13 AQ7-13 176, ARP-66)
Routine Events 1-3 the Third Time Around AQ1.2-3.3 176. ARP-60)
Routine Events 4-6 the Second TIMe Around......... AQ4.2-6.2 ........ 176, ARP-63)

Nice-to-have Answers to Questions

Answering Questions about

Physical Sensations or Emotior AQI41 (EFL-178. ARP-73)
Event 14 - Pain or Disco AQI4 (EFL-178, ARP-73)
Event 15 — Sadness, Happiness, or Ang AQIS (EFL-178, ARP-74)

Good-to-have Conversations

Poridnating In Conversalions that are: Part
of Routine Ever

(EFL-181, ARP-75)

Routine Evenvs 1-3 the First Time Around.

(EFL-181, ARP-75)

Routine Events 4-6 the First Time Around.

(EFL-181, ARP-75)

Routine Events 1-3 the Second Time Around..

. (EFL-182, ARP-75)

Routine Events 1-3 the Third Time Around.
Routine Events 4-6 the Second Time Around.
Routine Events 7-13.

(EFL-182, ARP-75)
. (EFL-182, ARP-75)
(EFL-182, ARP-75)
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Chapter 3. Scope and Sequence. A Summary of Learer Assessments and
Subsequent Progress, and Sample IEPs and ISPs (SS, SAP, IEP) 13

ble 1. (cont.)
The Scope and sequence of Essential for Living within Skill Domains

Chapler 8. Doing Skills

8a. rain 4: Daily Living and R oLs) (EFL-187. ARP-76)
A e Dally Living Skills Related to Health and Safety
Eating, and DLS-EDF1-9 ..ooooooneeeeeee. (EFL-188, ARP-76)
DLS-SIp1-2 (EFL-189, ARP-77)
Mobiliity and DLS-MT1-5 (EFL-189. ARP-77)
Avolding Harmful Items, Substances, and Situations.. DLS-AHS1-15 .................. (EFL-189, ARP-78)
Other Activities Related to Health and Safety. DLS-HS1-8 (EFL-189, ARP-79)
Should-have Daily Living and Related Skills Q
Eating. Drinking, and Feeding. DLS-EDF10-28 (EFL-190. ARP-80) -
P i o DLS-MM1-9 (EFL-190. ARP-81) g
Sleepi DLS-SIp3-6 (EFL-191. ARP-82) o
Mobility and Transportation. DLS-MT6-16 . (EFL-191. ARP-82)
Avolding Harmiul tems, Substances, and SHuations.. DLS-AHS16-19 .. (EFL-191, ARP-83)
Toileting OLS-Toil1-11 (EFL-191. ARP-84)
Bathing and Personal Hyglene..... (EFL-192. ARP-85)
Dressing (EFL-192. ARP-86}
Leisure at Hom (EFL-193. ARP-89)
Sehool, Instruction. and Therapy.. (EFL-194, ARP-90)
Day Activity Skill (EFL-194, ARP-92)
Vocational Ski (EFL-195, ARP-92}
Good-to-have Daily Living and Related Skills
DLS-RDA1-9 (EFL-196. ARP-97)
DLS-LACT-12 (EFL-197, ARP-98)
DLS-L1-14 (EFL-197, ARP-99)
(EFL-198. ARP-100)
using a Telephon (EFL-198, ARP-102)
Preparing F (EFL-198, ARP-102)
8b. Domain 5: Fu Skills .. (EFL-205, ARP-105)
8b1. Responding to Text as a Listener and (RTL, Rdg) (EFL-205. ARP-105)
Good-to-have Responses 1o Text as a Listen RTLI-14 (EFL-206. ARP-105}
Good-to-have Reading Skill Rag1-14 (EFL-207. ARP-109)
8b2. Schedules, Lists, and Time (SLT) (EFL-211. ARP-114)
Good-to-have Schedules and List: SLT-10 (EFL-214, ARP-114)
have Time Skilis - SUTI17 . (EFL-216. ARP-116)
8b3. Math Skills (Mth) (EFL-221. ARP-117)
(=2 have Math Skill Num1-16 ... coreee (EFL-222, ARP-117)
8b4. Writing or Typing Skills (WT) . (EFL-227. ARP-119)

WT1-6
WI7-12 ..

e (EFL-227. ARP-119)
(EFL-228, ARP-120)

Good-to-have Writing or Typing S
Nice-to-have Writing or Typing Skills

34
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14 Essential for Living

Table 1. (cont.)
The Scope and Sequence of Essential for Living within Skill Domains

Chapter 9. Domain 6: Skdlls and m (EFL-231, ARP-123)
Must-have Tolerating Skills Related fo Health and Safety
Basic Human T-BHIT-5 (EFL-231, ARP 123)
Eating, and Feedi (EFL-232,

Daily and

(EFL-232, A

Positfioning and Range of Motis
and
and

Bathing and
Daily Dental

Should-have Tolerating Skills
Clothing and Ace mpsss 118 (EFL-235. ARP-129)
Transportation 35,

(EFL-234,

ARP-129)

Daily Dental Procedures.....
Bathing and Personal Hygle:
School. Instruction, and Therap
Eating. Drinking, and Feeding.
Basic Human
Basic Daily Activities..

(EFL-237.
(EFL-237,
T-ORMI-10 ........... (EFL-238,
(EFL-238,

-asional. Routine Medical Procedure:
Ocecasional, Routine Dental Procedures.
Home and Community..... 5 (EFL-238, ARP-136)
Chapter 10. Froblem Beh: < 2 (EFL-241. ARP-138)
Chapter 11. Domain 7: Tool Skills and Component Skills (MM, M. IM) ..crvrrcncnnns (EFL-257. ARP-140)

Should-have Basic Motor Movements MMI-T1 (EFL-261. ARP-140)
Good-to-have Malching Skills e e M- s (EFL-261, ARP-142)
Nice-to-have Matching Skill MI213 s (EFL-262, ARP-144)
Good-to-nave Imitation Skill -2 (EFL-262, ARP-145)
Nice-to-have Imitation Skill . 13 i (EFL-262, ARP-145)

Across Skill Domains
A recommended assassmant and feaching sequence must also fake Into account skills *across domalns' so
that learners have 'balanced” skill repertoires, rather than ‘spiinter skills (a few ‘advanced. less functional
skills with limited understanding'). The First Things First diagram, s
sequence across skill domains. The first two

remaining columns Include problem behavior, doin

or:
include funcional academic skils and are lecated primarily in fhe upper Aght hand corr

bottom ore generally more functional and less difficult. and. as you proceed upward, s become less
functional and mare difficu

As indicated in Table 2 and described in chapler 4, pages 28-29. an Assessmen! of Skil Deficlts should
Gonerally begin with skills in the first coll at the lower left hand corner of the First Things First diagram. Then.
s haul move fo the fiaht and conduct an Gssessment of several skills from each of the ofher three

35
1. Requests and Related Listener Responses
Must-have Requests and Related List R In order to begin functioning effectively as speakers,
learners must acquire or have already ocqunred vocal skills or motor movements that permit the selection
of a method of speaking. Then, learners must begin, as most young children do, by ‘saying what they most
want to say'. This insures that they will continue making the effort to ‘say things'. Learners most want to
request highly preferred items and activities when they want them. To make this task easier to acquire, they
must begin:
@ requesting items and activities that can be made frequently and immediately available, and
@ requesting that certain unpleasant situations be removed or reduced in intensity.
As they learn to make these requests, they must also begin:
@ waiting for the requests to be honored,
@ accepting 'no’ when they are not honored,
@ accepting the removal or lack of availability of the items and activities they were requesting,
@ sharing and taking turns obtaining preferred items and activities,
@ completing required tasks or activities between opportunities to make requests, and
@  makes transitions from prefemred items and activities to required tasks.
Must-have requests also include:
@ forcefully requesting that an intruder or a person making sexual advances go away,
@ requesting 'help’ in threatening or dangerous situations,
@ making a generalized request for an audience, and
@ making arequest for a communication board, book, or device.
Must-have requests generally include just one word, one sign, or one picture.
Ré.  Exhibits a reliable motor movement that permits a learner to use an alternative method of
g which includ ting photographs, pic-symbols, printed words, or letters
Some learners with significant orthopedic impairments who do not exhibit spoken-word repe-
titions (i.e., who are aligned with Vocal Profiles 3-6), are not able to use an alternative method of
speaking that includes ‘forming signs'. A reliable finger, hand, arm, leg, foot, shoulder, head,
chin, facial, lip, or mouth movement that can be performed and released must be selected or
acquired that permits these learners to use a method of speaking that includes pointing, touch-
ing, activating an electronic switch or device, or depressing a key, to select photographs, pic-
symbols, or printed words, or type letters (AMS?-AMS 40).
36
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Should-have Requests and Related Listener Responses. Once learners can request very highly preterea
items and activities, we recommend that they begin learning to expand this repertoire to include:

requesting items and activities that cannot be made available frequently or immediately,
requesting less preferred items and activities,

facing or looking toward an audience as they make a generalized request for that audience,
making persistent requests when previous requests are inadvertently ignored,

making requests for affection and companionship

making requests with words, signs, or pictures that were previously made by gesturing, leading, or
completing related activities,

making a generalized request for ‘help',

requesting a delay in the onset of a required activity or ‘a break' from that activity,

making a generalized request for the reduction or cessation of unpleasant events,

making a request to use the toilet,

making requests with peers, and

requesting that an audience notice something or someone.

They should also begin:

@ honoring requests made by peers,
@ thanking those who honor their requests,

and continue:

@ waiting for requests to be honored,

accepting ‘no' when they are not honored,

@ completing assigned tasks between opportunities to make requests, and

@  accepting the removal or lack of availability of prefered items and activities.

Should-have requests include only one word, one sign, or one picture. Skills from R33 to R48 can be taught
in any sequence. As learners are acquiring these requests, we also recommend teaching some good-to-
have special requests. With learners who are able o do so, we also recommend teaching good-to-have
requests that include 2-4 words, signs, or pictures.

R22.  Makes requests for highly preferred foods, drinks, non-food items, or activities that can be made
i diately, but not

Now that the learner is requesting preferred items and activities that can be made frequently
and immediately available and is waiting for and accepting the removal of the same (i.e., has
completed R7-10), you should begin to increase the size of the learner's requesting repertoire.
Begin by teaching requests for preferred foods, drinks, non-food items, or activities that can be
made immediately, but not frequently, available (e.g.. ice cream, coffee, opening a door).

SPEAKING AND LISTENING
DOMAIN
Includes:
1. Requests and Related Responses
2. Listener Responses Names and
Descriptions
3. Answers to Questions and Conversations
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“GOOD TO HAVE SKILLS”

Makes Special Requests

R4A9.

Makes a request for privacy and to P
A request for privacy or personal space should be taught only when older children or adults
have acquired an expanded repertoire of requests for specilic items and activities (R7. R8,

R22-23, R27, and R30-31) and when interest in this preference becomes apparent.

When learners are exhibiting severe forms of self-injurious, aggressive, or destruclive behavior,
work with a behavior analyst with extensive experience with these forms of behavior before
teaching fthis reques!.

ag a for
Learners often want to recuest acknowledgement (e.g.. 'hi', ‘dude’, 'girl'), which is another form
and function of what is often referred to as attention (see R19). Teach this request when learners
have acquired an expanded repertoire of requests for specific items and activities (R7, R8,
R22-23, R27. and R30-31) and when a preference for acknowledgement becomes apparent.

ag r for . app! . or nfir

Learners often want to request feedback or approval (e.g.. '[is this] right’), which yet is another
form and function of what is often reflerred 1o as altention (see R19). Teach this request when
learners have acquired an expanded repertoire of requests for specific items and activities (R7.
R8, R22-23, R27. and R30-31) and when a preference for and an interest in feedback becomes
apparent, or when feedback will be helpful for the learner.

arn to something or someone
In addition to requests for an audience, learners often want an audience to notice something or
someone (e.g.. 'look, [it's al rain'), which is another form and function of what is often referred

to as attention (see R19). Teach this request along with three ofher requests only when learners
have acquired an expanded reperfoire of requests for specific items and activities (R7, R8,
R22-23, R27, and R30-31)

Makes a request for others to repeat responses

ts for others to repeal what they have said or done (e.g.. 'again’ or ‘whati’) can help
N and adults acquire new skills, especially If they are beginning to make echoic or other
© responses. Tec a request for this repetition only when learners have acquired an
expanded repertoire of requests for specific items and activities (R7, R8, R22-23, R27. and R30-31).
Makes a request for others to clarify something they have said

Many fimes learners encounter situations or hear, say, or feel what others have said and ‘do not
understand'. They need a way to request an explanation (e.g.. ‘| don't understand’). Teach a
request for an explanation when learners have acquired an expanded reperioire of requests for
specific items and activities (R7, R8, R22-23, R27, and R30-31). This is not a request for a detalled

or lengthy explanation. Such a request would require a more extensive speaker and listener
repertoire and would generally occur in the form of a ‘why' question.

a for pi eqr B . or a self-restraint device

In some situations, learners May need 1o request protective equipment or help with the same. For
example, some learners will require help with seal bells and other forms of adaptive equipment.
As part of a behavior Improvement plan, some learners are permitted, tor very briel periods of
time, to request forms of restraint or devices or clothing which permit self-restraint.

Makes requests for others to keep ltems or to put items in three specific places

Offen children and adults want ofhers to keep their jacket, keys, money, or other personal
belongings as they participate in other activities (e.g.. 'pul iIn your purse' or ‘keep'). They may
also want others 1o pul these belongings in specific places (e.g., 'PUt In the drawer'). Although
names for specific ocations are helpful (e.g.. ‘put in the drawer’). learners can make these re
Quests without them. They can specify the place (e.g.. 'purse’ or ‘drawer’) and point fo the loca-
fion. Teach requests for 'keep' or ‘hold’ and ‘pocket. or ‘purse’ or ‘drawer' (or their equivalent),
when learners have acquired an expanded reperioire of requests for specific iterms and activiti
(R7. R8, R22-23, R27, cndl R30-31) and when interest becomes apparent.

Nice-fo-have Requests and Related Listener Responses. Once lecrmers have acquired a reperfoire of must-
have, should-have, and good-to-nave requests and related sk, we recommend that the requesting
repertoire be expanded fo include ‘advanced requests and requests for information’ which are often
difficult fo acouire. These requests, which will generaly require five o more spoken words, signs, prinfed
words, or typed words, will be in the form of sentences or sentence fragments, and wil include:

items, activities, and ploces, some with features,

carrier phrases andl connecfing words,

locations, activiies with ifems, approximate fimes in relafion fo specfic achivifies, and days of the
week,

‘excuse me' and ‘plecse’,

‘where' questions,

‘what" questions,

‘when' questions,

‘who' questions,

items or ccfivities that may provide relief o distraction from pain or discomfort, and

acfivifies or spoken words that may provide consolation, comfort, or reassurance when feelings of
sadness or disoppointment occur,

Learners who make requests by selecting pictures are preduded from making ‘advanced requests', They

can, however, do 5o by learning to select prinfed words or fo fype words.

40
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2. Listener Responses, Names and Descriptions

“Must Haves”

When instructed individuals will

N o U s wDN R

Holds hand of instructor

Moves towards or sits next to instructor
Remain in line when directed

Stand up, sits down, folds hands, etc.
Move from one location to another
Wait at current location

Stop dangerous activity

“Should Haves”

When directed to individual will

1. Complete dressing activity

> W N

Place items in designated locations
Clean up after making mess

Provide help to others, e.g. opening a
container or door, etc.

5. Perform household chores
6. Turn off lights

21



“Good to Haves”

In the context of daily events the individual will

Name or describe items; recognize;
retrieve/relocate; complete activity.

Preferred ltem Preferred ltem Item

rec rec rec

; ret/rel ret/rel ret/rel

Cheerps or milk a bowl
Wheaties =3 = —
Itfem Item Activity

rec rec

ret/rel ret/rel comp
a napkin a spoon wiping your mouth

nd nd nd

rec: recognize ret/rel: retrieve/relocate  nd: name or describe comp: complete an och\my
rec-p: recognize a photogroph  nd-p: name or describe a photograph

Listener Responses, Names and
Descriptions (LR, LRND)

* Example — Snack Routine

Target Example

Requesting — “spoon” When the student wants to eat cereal, will they
(preferred item) ask for a spoon?

Recognize — “juice” When all breakfast items are on the table and ask

the student “which one is the juice?”

Retrieve and Relocate (following Student follows directions to go to the cabinet
directions) and get a cup (retrieve) and bring it back to the
table (relocate)

Naming Point to the cup and ask the student “what’s
this?”
Describing When student is wiping their mouth after eating,

ask the student “what are you doing”
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“Nice to Haves”

In the context of daily events the individual will
Recognize and Name or Describe physical
sensations or emotions.

s 12
Listener Responses, Names, and Requests for Event 14:
Indicating the Presence and Location of Pain or Discomfort (LRND14)
Intfroduced after Listener and Speaker Responses have been Acquired for 10 Events
Pain and Location Pain and Location Pain and Location

stomach or tummy
hurts [stomach or

head hurts | throat hurts or

throat is sore I
or headache nd tummy ache] nd e
Pain and Location Pain and Location Pain and Location
rec rec =
I foot hurts or
arm hurts leg hurts 2
= d foot is sore nd
Preferred ltem or Activity Preferred ltem or Activity Preferred Iltem or Activity
B ice or a warm o
a pillow req throat lozenges req washielsih q
Preferred Iltem or Activity Preferred ltem or Activity Preferred ltem or Activity
aspirin req lying down req a cold or a hot drink|reqg

1ec. recognize  ret/rel: retricvc/rclocate nd: name or describe comp: complete an activity
rec-p: recognize a photograph nd-p: name or describe a phofograph req: make a req&es‘r

3. Answers to Questions and Conversation

There are no “must haves” or “should haves” in this category,
just “good to haves and “nice to haves”.

These are the types of intraverbals that are important and

functional in the lives of persons with moderate and severe
disabilities.

“Good to Haves”

Answers to Questions for Events 1-3: The First Time Around (AQ1.1-3.1)
Sample Event -- Breakfast
Intfroduced after Requests and Names that are Part of these Events have been Acquired
(see Table 5 in Listener Responses, Names, and Descriptions)

Questions should first occur when specific items are present in the environment or
specific activities are occurring and later when neither is the case...

“Do you want Cheerios (Wheaties)”
“What do you want"

“Which one do you want”

“"Which cereal do you want"

"What do you need”

“"What do you need to do”

. "yes (no)"

. "Cheerios (Wheaties)”
. "Cheerios (Wheaties)”
. "Cheerios (Wheaties)”
“spoon (bowl)"

. "wipe my mouth" 46

OPOLOLOD
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Examples of Answering Questions in Events with Scoring
“Good to Haves”

[P

During selected events, learners provide answer to questions that are part of these events on three
consecutive occasions...

A [ the initial assessment of this speaker response has been completed ]
m [ instruction or management has begun |

FP when there is contact with a specific item or activity

PP when there is brief contact with a specific item or activity

MP when there is very brief contact with a specific iterm or activity

Ind without prompts and without hesitation

2E with two or more variations of each question

2P in the presence of either of two people

Det [ this speaker response is Nno longer occurring consistently ]

[Event 1: Breakfast [The First Time Around] (AQ1.1)

Q. “"What do you want" o

|_A. “Cheerios (Wheaties)" ) ) 1a [im | re [ Pp [MP[ina] 2e | 2P [Det

Q. "what do you need" ) o
A. “spoon (napkin)® 1A ] M | FP | PP | MP IndT‘zE"PiP |”Dec|

|[Event 1 (cont.): Breakfast [The Second Time Around] (AQ1.2) |

77; 'M,LFP | PP [Mthd‘ 26 | 2p |Def]

1A [1m | rp [ PP [MP[inal 26 | 2p [Det]

;'Where do you want to eat breakfast"”

. Mwith Mrs. Smith's class (Mr. Arnold’s class)™
Q. "Whom do you want to sit with"
| AL ¥ Kkristin (Jennifer)"

|Event 1 (cont.): Breakfast [The Third Time Around] (AQ1.3)
‘”QL “"N’iwoi do you want to drink” B
A. “"chocolate milk (orange juice)” 1A [ 1M [ FP [ PP [MP [ina| 2E | 2p [Det|
Q. "Where are you going to put the dirty dishes"”
A. “on the belt”

& [ [re [ [we [ina] 2= [ [oat]

47
Domain 3 (AQ, C): Answers to Questions and Conversations
Good-to-h A sto Q I
[Na] Event1: Making a Smeothue. A1) |
A, M e i | m [ re [ e [meina] 26 | 2p [Det
5 - :
| Q. 4lhal Ao geu need ? - ; L
A Slnnd in [ ] re [ pp [me[inel] 26 | 2¢ [pet
) 7
2 o (Who made Al spodlia wilh goul | I
c A Smoolli ) - 1o [ [ ee PP|MP|Ind 26| 20 Det|
g Q (hare i The_midk
8 A ?,,-:{EAL 2 | [ 7o [ pp |mp[na] 26 | 2¢ [oet]
‘ 7
Mﬁf' z{r ’éu cﬁmﬁ ﬁvyrd . B ’
A (Glad 12 [ m [ 7 [ [mp|ina] 26 | 2p [per
N X v ‘, - = e
A f 1 [wa [ #e [ e [mp]ina] 26 | 2p [Det
Duiing selected events, learners provide answers to questions that are part of these
events on three consecutive occasions...
NA [ this skill is not appropriate or necessary for this learner |
1A [ the inilial assessment of this skill has been completed |
[} [inshuction or management has begun |
P when there is conlact with a specilic ifem or activity
PP when there is brief contact with a specific item or activity
me when there is very brief contact with a specific item or activity
Ind without prompts and without hesitation
2E wilh Iwo or more vatialions of each question
2» in Ihe presence of either of two people
Det [ this spealker response is no longer occuning consistently |
48
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Nice to Haves (Answering Questions)

Answers to Questions for Event 14: Pain or Discomfort (AQ14)
Introduced affer Names and Descriptions that are Part of this Event have been A;quired
and affer Answers to Questions in Events 1-10 (AQ1-10) have also been Acquired

Questions should first occur when it s liely that learners are experiencing senscn‘ioqs of pain
and discomfort and later when it s likely that these sensations are no longer occurring..

Q. “Does your arm (leg) (stomach) hurt" A. “yes [no)"
Q. “Where does it hurt" A. “chest (arm) (throat)"
Q. “Are you feeling sick” A. “yes, my stomach hurts"
Q. "How are you feeling" A. "[Ihave a] headache"
Q. “What do you want (to do)" A. “throat lozenges (lie down)”
Q. “What did you do when you had that headache" A. “[take an] aspirin (Tylenol)”
Questions should first occur when leamers are experiencing specific situations and it is likely that
they are also experiencing feelings of sadness, happiness, or anger and later when these
situations and these feelings are no longer occuring...
Q. “Are you happy (sad) (angry)” A. "yes (no)"
Q. "How do you feel” A. “happy (sad) (angry)”
Q. "“What do you want (to do)" A. "ahug (lie down)"
Q. "What do you think you should do” A. “get myiPod and calm down”
Q. “Why are you sad” A. “karaoke has been cancelled”
&‘Why were you angry" A. “he kicked me” "

Conversation

Examples of conversations that are “Nice to
Haves”

[STSIEN
Conversations during Events 1-3: The Third Time Around (C1.3-3.3),
Events 4-6: The Second Time Around (C4.2-6.2), and Events 7-13 (C7-C13}
with Six Exchanges Between One Adult Learner and A Care Frovider
Sample Event -- Breakfast
Infroduced after Answers to Questions that are Part
of these Events have been Acauired (see Table 10)

Marianne (a young adult learner with moderate disabilities) is getting ready to eat her
breakfast, and her rcommarte Kristin is just joining her, when their care provider says...
Care Provider: “Marianne, what do you need"”
Marianne: “Napkins and cereal spoons” answer to a questfion
Care Provider: [refrieves a napkin and a cereal spoon]
Care Provider: “Marianne, could you get the

chocolate milk for Kristin®
Marianne: “sure" [retrieves the chocolate milk] listener response
Care Provider: “By the way, where is Kristin™
Marianne: “In the laundry room™ answer to a question
Marianne: “[Could we have some] juice " request
Care Provider: “certainly” [retrieves juice]
Care Provider: “Do you need anything else™
Marianne: “No [thank youl” answer fo a question
Care Provider: “Make certain that you clean up

when you and Kristin are finished"”
Marianne: “O.K" answer to a question
Maricnne: [cleans up when she and Kristin are

finished eating breakfast] listener response

25



Slide 47 — part 1 EFL Page 183

Table 20.
Conversations during Events 1-3: The Third Time Around (C1-3.3)
with Six Exchanges Between One Adult Learner, A Peer, and A Care Provider
Sample Event -- Breakfast
Introduced after Answers to Questions that are Part
of these Events have been Acquired (see Table 10)

Marianne and Kristin (young adult learners with moderate disabilities) are just sitting down
to eat breakfast at the kitchen table, when their care provider enters the room and
places a box of Cheerios and a box of Wheaties on the table...
Care Provider: “Marianne, which one do you want"
Marianne: “Cheerios" answer to a question
Kristin: “"May | have Wheaties" request
Care Provider: “Certainly, ladies" [hands the cereals to them)]
Care Provider:  “Marianne, could you get bowils...and Kristin,

could you get cereal spoons”
Marianne/Kristin:  [retrieve bowls and cereal spoons] listener responses
Care Provider: “Where are the napkins"
Kristin: “Next to the dishwasher" answer to a question
Marianne: “I'll get them" answer to a question
Marianne: [retrieves napkins] listener response
Care Provider: “"What else do you ladies need"
Kristin: 2% Chocolate milk" answer to a question
Marianne: [refrieves the chocolate milk] listener response
Marianne: "Could you get me a juice box" request
Care Provider: [retrieves a juice box]
Care Provider: “Ladies, don't forget to clean up” .
Marianne: “I'll clean up" answer to a quesr{on
Kristin: “Great, I'll help you" answer to a question 51

DOING
DOMAIN
Includes:
Daily Living and Related Skills
Functional Academic Skills
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4. Daily Living Skills

“Must Haves”

Mainly Skills Related to Health and Safety for
persons with severe and profound disabilities

1. Drinking and Feeding
2. Mobility and Transportation
3. Avoiding harmful substances

“Should Haves”

Similar skills but more advanced, e.g. drinking from
a can or bottle, walks with walker, cleans wounds,
vocational skills, bathing, leisure activities,dressing,
self-care, etc.

“Good to Haves”

1.Care for personal items, e.g. makes bed, takes
out trash, etc.

2. Does laundry

3. Attends community activities, e.g. dances,
park, etc.

4. Cleans items that are used in living areas.
5. Uses the telephone.

27



5. Functional Academic Skills

Not in the Quick Assessment

— However it is important to target functional academic skills in a school

setting

Comprised of several sections:
— Responding to text as a listener (think sight words)

— Reading

— Math

Schedules, Lists and Time

— Writing or Typing Skills

“Good to have” and “Nice to have skills”

55

Functional Academics:

Responding to Text as a Listener

Learner sees a word and selects an item,
picture or performs a corresponding task in
response to seeing the word.

— Example: Sees an “exit” sign and leaves a store.

— Example: Sees “Cheerios” on a shopping list, goes
to cereal aisle and selects the box of Cheerios.

Can be accomplished without learning to

read.

56
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Functional Academics:
Reading

* Learner sees words, letter combinations and can:

— Say sounds, blend sound combinations into words,
forming signs that correspond to the word.

— Saying, writing or typing or signing a response that
suggests comprehension of what was read AND

— Select or retrieve an item, activity, person or a picture
or performing an activity that corresponds to these
words which suggests an understanding of the words.

* Learner MUST be able to communicate by saying
words or forming signs

57

Functional Academics:
Schedules, Lists and Time

* Schedules and Lists:
— Helps learners participate in a sequence of events or activities
— Make transitions from one event or activity to another
— Retrieve items on shopping trips
— Complete errands

— Complete routine task in the absence of close supervision and with
fewer instances of problem behavior

* Time:
— participates in activities or events on their scheduled dates and times

* Read a clock (digital or analog)
* Read a calendar

58
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Functional Academics:
Math

Counting: allows learners to complete many tasks of

daily living

— Retrieve 3 forks, make 2 sandwiches, putting 5 pieces of
paper in the hole-puncher, putting 8 washers in a bag

Measuring: measuring quantities, naming units
— % cup of water in a recipe
— 2 scoops of detergent

Purchasing:
— Using debit card, “dollar up amount”, counting change

59

Functional Academics:
Writing and Typing

Can help to expand communication repertoire
— Especially for people who do not communicate using words

Writing OR typing OR Braille— does not have to be more
than one

Includes skills like:

— Writing personal information — name, address, phone number
— Phrases such as “sincerely”

— Typing words on a shopping list

— Writing answers to questions

60
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Tolerating
Domain

Many activities for a full and happy life involve
tolerating certain inconveniences that are
essential.

These are situations that are frequently avoided
by parents and caregivers for fear as to what
might happen if they are presented. They are
called “eggshells” for “walking on eggshells”

6. Tolerating Skills and Eggshells

“Must Haves”

1.

e WD

Tolerate medical procedures
Tolerate feeding procedures
Tolerate positioning changes
Tolerate prosthetic equipment

Tolerate someone making noise, crying, hearing
the word “NQ”, praise, waiting in line, losing in a
game, denied activities, a store is closed, change
in schedule, etc.

On the next slide is the recording method.
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Recording Method

Performance Levels for Tolerating Skills
After exposure fo this situation, learners resume on-going activities for ___ (seconds/minutes) or
complete ___ (1/4, 1/2, 3/4, or all of) these activities, without prompts, without self-injurious, aggres-
sive, destructive, or disruptive behavior, without complaints, and without leaving the area on three
consecutive occasions...

1A [ the initial assessment of this skill has been completed |

M [ instruction or management has begun |

Egg [ situations are avoided because problem behavior occurs |

-Egg [ situations are no longer avoided because problem behavior occurs |
10s for 10 seconds

Tm for 1 minute

1/4 for 5 minutes or 1/4 of the required duration of an activity

1/2 for 10 minutes or 1/2 of the required duration of an activity

3/4 for 20 minutes or 3/4 of the required duration of an activity

Ind for 1 hour or the required duration of an activity

Basic human interaction

Touch, physical guidance, ; v
or physical prompis (1A | M| Egg |-Egg] 105  1m] 1/4]1/2] 3/4]ind | De

T-BHIS.

Basic daily activities

7 Missing items required :
TARAL: 4 complete activities ’ IA | 1M ‘ Egg -599!105! 1m‘1/4§ 1/2‘3/4"“,‘”@

“Should Haves”
Tolerating missing items to complete an activity.




7. Tool Skills and Component Skills (MM, M, Im)

* Basic gross and fine motor skills
* Refers to some of the skills that are part of larger more
complex skills (daily living skills, functional academics)
* Motor Movements (MM)
— Touches items, grasps, holds items
* Matching (M)
— Matching identical items, match items to corresponding
spot (cup to shelf in cabinet)
* Imitation (Im)
— Imitates motor movements- watches someone do
something and can do it
65
Problem Behavior
The Essential Eight and the L‘i;:;II\:/F.ur";cﬁons of Problem Behaviors
that Occur in the Absence of These Skills
The Essential Eight: Eight Must-have Skills that are part of Skill Domains 1, 2, 4, and é
One. MAKING REQUESTS for an One. MAKING REQUESTS for the One. MAKING REQUESTS for
audience removal or reduction in intensity preferred items and
of non-preferred situations activities
One. MAKING REQUESTS for Two. WAITING
companionship
One. MAKING REQUESTS for Three. ACCEPTING REMOVALS -- the
affection Removal of Preferred Items
and Activities, Making
Transitions, Sharing, and
Taking Turns
One. MAKING REQUESTS for Four. COMPLETING REQUIRED TASKS -
feedback, approval, or 10 Consecutive, Brief, Previously
confirmation Acquired Tasks
One. MAKING REQUESTS for Five. ACCEPTING ‘NO’
acknowledgment
Six. FOLLOWING DIRECTIONS Related
to Health and Safety
Seven. COMPLETING DAILY LIVING
SKILLS Related to Health and
Safety
Eight. TOLERATING SITUATIONS
Related to Health and Safety
4 Y 4
The Likely Functions of Problem Behaviors that Occur in the Absence of The Essential Eight
attention avoidance or escape from demands, | access fo tangible items or
and, possibly, attention as well activities, and, possibly, 66
attention as well
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EFL Quick Assessment

If a learner has problem behavior or no identified
method of speaking, the quick assessment would be
appropriate

Generally takes 1-2 hours

Can be done by interviewing one or more care takers or
instructors

As a result, teaching and reduction of problem behavior
can begin immediately

8 Important Skills Identified

Also known as the Essential Eight

These are absolutely necessary for a happy, fulfilling
and productive life!

“Without these skills, children and adults with
disabilities will almost certainly exhibit forms of
problem behavior, will have limited access to preferred
items, activities, places and people and will have
limited contact and interactions with the community in
which they live. “ (McGreevy 2012)
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Table 3.

The Essential Eight
Skill Domain Skill Number(s)

One. Making Requests Requests and Related... R1-5, Ré, R7-8, R14, R17-21
Two.  Waiting Requests and Related... R9
Three. Accepting Removals, Making

Transitions, Sharing, and Taking Turns Requests and Related... R10,R12,R13
Four. Completing 10 Consecutive, Brief,

Previously Acquired Tasks Requests and Related... RI1
Five. Accepting "No" Requests and Related... R15-16
Six. Following Directions Related to Listener Responses, LRI-11

Health and Safety Names, and Descriptions
Seven. Completing Daily Living Skill Daily Living and gtss-faor??b?.suﬂgll-%s

Related to Health and Safe Relat i R el

ty elated Skills DLS-HS1-8
o T-BHI-5, T-EDF1-11, T-DM1-9,

Eight. Tolerating Situations Related to Tolerating Skills and T-SIlp1-5, T-Toil1-5, T-PRM1-6

Health and Safety

Eggshells

T-PTA1-11, T-PEMR1-10,
T-BPH1-8, T-DD1

69
. Chapter 5. The Quick Assessment
Slide 66 part 1 The initial administration of Essential for Living often requires a few minutes per day for 4-5 days. With child-
E FL P 39 ren or adults with no method of speaking. a limited speaking repertoire, or severe problem behavior, Thg
age Essential for Living Quick ily helpful. The Quick which is shown in
Table 1 and provided in the ARP manual. can often be completed in about two hours. Then, teaching skills
‘and managing problem behavior can begin i i and inis ion of the entire i can
be completed as time permits.
Table 1.
The Essential for Living Quick Assessment
THE ESSENTIAL FOR LIVING QUICK ASSESSMENT
Leamer: Date:
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Spoken Words: the extent fo which a learner exhibits spontaneous, understandable spoken words and the
tions under which spok d repetitions occur
4 Exhibits many spontaneous, spoken-words, nearly typical spoken-word inferactions, and spoken-
word repefifions when asked o do 5o, all of which are understandable 6. MS-Profile 1
3 Exhibits a few spontaneous spoken words and spoken-word repetitions, both of which are
understandable 6. MS-Profiles 2/3
2 Exhibits jonal words or spok but neither are
6. MS-Profiles 4/5
1 Exhibits only noises and a few sounds 6. Ms-Profile &
Alternative Method of Speaking: @ method of speaking used by learners, who do not exhibit
understandable spoken words or spoken-word repefitions
4 hasbeen using an effective, alternative method of speaking for more than 6 months
3 hasbeen using an effective, alternative method of speaking for 1-6 months
2 anew alternative method of speaking is being tested 6. Ms-Tables 15 and 16
1 Hasno formal method of speaking or is using one or more ineffective methods 6. MS-AMS1-46
- THE ESSENTIAL EIGHT === =======snnnssscnnes —_
One. Making Requests - the fendency to make requests for highly preferred items and activities
4 Makes requests for 10 or more preferred items or activities without prompts using an effective
method of speaking 7a. R14, R17-21, R22-24, R27-28, R30-31
3 Makes requests for 1-3 preferred items or activifies with or without prompts 7a. R7-8
2 Makes requests by leading ofhers fo items 7a. R1-5, Ré, R7-8
1 Makes requests by exhibiting problem behavior 7a. R1-5, Ré, R7-8
Two. Walting - the fendency fo wait when access fo items or activities is delayed after a request
Wais for 20 minutes without complaints
70

Waits for 1 minute with complaints or other minor disruptions 7a. R9

4
3 Waits for § minutes without complaints 7a. R?
2
1

Exhibits problem behavior when access is delayed for a few seconds 7a. R?
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Table 1. (cont.)
The Essential for Living Quick Assessment
Three.  Accepling Removals, Making Transiions, Sharing, and Taking Turns — the fendency fo accept the
removal of preferred items and activities by persons in authority or peers, to make fransitions from
preferred activities o non-preferred ones, and fo share and fake turns with preferred ones
4 Accepts the removal of items and activities, fransitions, shares, and takes turs without complaints
3 Makes complaints when preferred items or activities are removed, during fransitions, or during
required sharing or taking tums, but only when motivating events are strong  7a. R10, R12-13
2 Makes complains when preferred items or activities are removed, during fransitions, or during
required sharing of faking fums  7a. R10, R12-13
Exhibits problem behavior when preferred items or activifies are removed, during transitions, or
during required sharing or faking furns  7a. R10, R12-13
Four. Completing 10 Consecutive, Brief, Previously Acquired Tasks - the fendency to complete
previously acquired fasks between opportunities fo make requests
4 Completes 10 o more consecutive, brief, previously acquired tasks of varying durations and
requiing varying degrees of effort without complaints
3 Completes 4-6 consecutive, brief, previously acquired fasks without complaints 7a. R11
2
1

Completes 1-3 consecutive, brief, previously acquired tasks without disruptive behavior 7a. R11
Exhibits problem behavior when directed to complete a brief, previously acquired task 7a. R11
Five. Accepting ‘No' - the tendency to accept 'no’ when access to items or activities is denied following
requests that were taught and requests for dangerous items and activities that were not taught
4 Readily accepts “no" by continuing with ongoing activities
3 Complains only when motivation related fo the requested item or activity is strong 7a. R15-16
2 Complains when told “no" 7a. R15-16
1 Exhibits problem behavior when told “no" 7a. R15-16
Six.  Following Directions Related to Health and Safety - the tendency fo follow directions from others
that insure safety and that permit safe movement throughout the community
4 Follows all directions that involve matters of health and safety and can be taken anywhere with
minimal supervision
3 Follows many directions related to safety and can be taken most places in @ group of three with
one supervisor 7b. LR1-11
2 Follows only a few directions and requires "hands on" supervision at all times 7b, LR1-11
Does not follow any directions that involve matters of safety and cannot be taken most places
within the community without problem behavior or risking safety 7b. LR1-11
Seven. Completing Dally Living Skills Related to Health and Safety - the tendency to perform daily living
skills which have an immediate impact on the health and safety of the learner
Completes most daily living skills related to health and safety
Sso‘m’pieles 4-6 daily living skils related to health and sofety 8a. DLS-EDF1-9, SIp1-2, MT1-5, AHS1-15,
Completes 1-3 daily living skills related to health and safety with complaints, some resistance to
prompts, or some problem behavior 8a. DLS-EDF1-9, SIp1-2, MT1-5, AHS1-15, HS1-8
1 Does not complete any daily living skills related to health and safety without prompts, resistance to
prompts, or problem behavior 8a. DLS-EDF1-9, SIp1-2, MT1-5, AHS1-15, HS1-8
. Tolerating Situations Related to Health and Safety - the tendency to folerate unpleasant situations
which have an immediate impact on the health and safety of the learner
4 Tolerates most routine activities related to health and safety without problem behavior
3 Tolerates 4-6 routine activities related fo health and safety 9. T-BHI-5, T-EDF1-11, T-DM1-9, T-Slp1-5,
T-Toll1-5, T-PRM1-6, T-PTA1-11, T-PEMR1-10, T-BPH1-8, T-DD1
2 Tolerates 1-3 routine activities related to health and safety with some complaints or problem
behavior 9.7-BHI-5, T-EDF1-11, T-DM1-9, T-SIp1-5, T-Toll1-5, T-PRM1-6, T-PTA1-11, T-PEMR1-10,
T-BPH1-8, T-DD1
¢ Because of intense episodes of problem behavior, instructors and care providers occasionally
avoid routine activities related to health and safety 9.T-BHI-5, T-EDF1-11, T-DM1-9, T-SIp1-5,
T-Toill-5, T-PRM1-6, T-PTA1-11, T-PEMR1-10, T-BPH1-8, T-DD1
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Table 1. (cont.)
The Essentiol for Living Quick Assessment
: the y to match ite to-ite ) 1o-ite . and tex!-to-items
Matches photographs or miniature items, but not text, with items or activities and vice versa

4
11.M12:13

3 Matches a few photographs or miniature items with items or activities and vice versa 11. Mé-11

2 1

1

Matches only identical items 11. M2-1
Does not match identical items 11. M1
Imitation: the tendency to imitate motor movements made by others
4 Imitates finger. hand. and arm movements and motor movements with items, but does copy words
that have been written, typed, or Braille-written 11. Im3
3 Imitates many finger, hand. arm movements and a few motor movements with items 11. Im2
2 Imitates some finger, hand, arm movements, but not motor movements with items 11.Im1-2
1 Does not imitate any movements 11. Im1
Other Daily Living Skills: the tendency fo perform daily living skills that do not have an immediate impact
on the health and safety of the learner
Completes most daily living skills not related to heaith and safety
Completes 4-6 daily living skills not related to health and safety 8a. DLS-__
‘Completes 1-3 daily living skills not related to health and safety with compl
prompts, or some problem behavior 8a. DLS-___
Does not complete any daily living skills not related to health and safety without prompts,
resistance to prompts, or problem behavior 8a. DLS-__
Tolerating Other Situations - the tendency to tolerate unpleasant situations which do not have an
immediate impact on the health and safety of the learner
Tolerates most routine activities not related to health and safety without problem behavior
Tolerates 4-6 routine activities not related to health and safety 9.T-__
Tolerates 1-3 routine activities not related to health and safety with some complaints or problem
behavior 9.T-__ "
1 Because of intense episodes of problem behavior, instructors and care providers occasionally
avoid routine activities not related to health and safety 9.T-__

Naming and Describing: the tendency to name and describe items, activities, people, places, locations,
and items with features that are part of routine events
4 Names or describes many items, activities, familiar people., places. locations, and items with
features that are part of 7 or more routine events 7b. LRND11-13 or LRND14-15
3 Names many items, activities, familiar people, and places that are part of 4-6 routine events
7b. LRND7-13
2 Names some items and activities that are part of 1-3 routine events 7b. LRND1-3.1, 1-3.2, and 1-3.3
1 Does not exhibit any names or descriptions 7b. LRND1-3.1, 1-3.2, ond 1-3.3
Following and : the y to follow directions, to ize items,

. people, places, locations, and items with
features, and to retrieve items, people, and items with
features that are part of routine events

Recognizes and refrieves many items, activities, familiar people. places, locations, and items with

features that are part of 7 or more routine events 7b. LRND11-13 or LRND14-15

Recognizes and refrieves many items, activities, familiar people. and places that are part of 4-6

routine events 7b. LRND7-13

Follows directions to complete routine activities, and recognizes and retrieves some items that are

part of 1-3 routine events 7b. LRND1-3.1, 1-3.2, and 1-3.3 i .

1 Does not follow directions to complete routine activities and does not recognize or refrieve any
item that is part of a routine activity 7b. LR1-11, LR12-17, LRND1-3.1, 1-3.2, and 1-3.3

[SE*FN

5. some resistance to

N
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Table 1. {cont.}
The Essential for Living Quick Assessment
Answerlng Questions: the tendency to answer questions that occur before, during, or after routine events

4 Answers many questions like "What are you going to do after lunch?”, “Where did you put your
blue pantsg", and "Who is driving you to the movies2" that are a part of 7 or more routine events
7c. AQ11-13 or AQ14-15

3 Answers many questions like "Where are the napkins2", “Who is that?”, "What are you going to
do?", "What are you going to get at the mall2”, "Who is helping you2", “Where are you going2"”,
and "When do you want your cigar?” that are a part of 4-6 routine events 7e. AQ7-13

2 Answers some questions like “Do you want juice?”, "Can you help me?", “What do you want?”, or
“Which one do you want?" that are part of 1- 3routine events 7¢. AQ1-3.1, 1-3.2, and 1-3.3

1 Cannot answer any commonly occurring questions  7c. AQ1-3.1, 1-3.2, and 1-3.3

Problem Behavior: the tendency for the leamer to exhibit problem behavior

4 Does not exhibit problem behavior

3 Exhibits disruptive behavior or frequent complaining that presents a problem 10

2 Exhibits infrequent and less intense self-injurious, aggressive, or destructive behavior 10
1 Exhibits frequent and intense self-injurious, aggressive, or destructive behavior 10

Secure a copy of the ARP and begin conducting The Essendial for Living Quick Assessment by interviewing
an instructor or care provider who has known the leamer for several years, or by inferviewing one or both
parents. Begin with 'Spoken Words' by asking “"which one of the following statements most closely de-
scribes the leamerg", Read statements '1-4". As shown in Table 2, circle the number that corresponds with
the statement each interviewee selects, Continue until all sections of the Quick Assessment have been
completed. Then, mark the boxes in the diagram corresponding fo the statements that were circled.

73

Overview of the Quick Assessment

Spoken Words

Alternate Methods of Speaking

1. Making Requests

2. Waiting

3. Accepting Removals, Making Transitions, Sharing and Taking Turns
4. Completing 10 Consecutive, Brief, Previously Acquired Tasks
5. Accepting “No”

6. Following Directions related to Health and safety

7. Completing Daily Living Skills Related to Health and Safety
8. Tolerating Situations Related to Health and Safety

*  Matching

* Imitation

*  Other Daily Living skills

*  Tolerating other situations

*  Naming and Describing

*  Following Directions, Recognizing and Retrieving

* Answering Questions

*  Problem Behavior
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Quick Assessment Overview:
Alternative Method of Speaking

An assessment within the EFL

Focuses on selecting an alternate method of speaking

(communicating)

Selecting an Alternate Method of speaking is based on one or
more of the following:
— the physical skills of the learner (gross and fine motor skills)
— The size of audience for specific methods (sign vs device)

— The ease with which specific methods can be implemented by
instructors, care providers and parents OR

— The potential for the teaching of advanced language
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Quick Assessment Overview:
1. Making Requests

* Requests allow the learner to respond as a
speaker and to access preferred items,
activities, and people when they want or need
them.

— Examples:
* Says “drink” when thirsty

One. Making Requests — the tendency to make requests for highly preferred items and activities
4 Makes requests for 10 or more preferred items or activities without prompts using an effective
method of speaking 7a. R14, R17-21, R22-24, R27-28, R30-31
3 Makes requests for 1-3 preferred items or activities with or without prompts 7a. R7-8
2 Makes requests by leading others to items 7a. R1-5, Ré, R7-8
1 Makes requests by exhibiting problem behavior 7a. R1-5, Ré, R7-8

7

Quick Assessment Overview:
2. Waiting

* After requesting a specific item, activity or person, the
learner is told to wait
— Can the learner wait without exhibiting problem behavior?
— How long can they wait?
— Will they accept an alternative?

Two. Wailing -- the tendency to wait when access to items or activities Is delayed after a request

4 Waits for 20 minutes without complaints

3 Waits for 5 minutes without complaints 7a. R9

2 Waits for  minute with complaints or other minor disruptions 7a. R

1 Exhibits problem behavior when access is delayed for a few seconds 7a. R?
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Quick Assessment Overview:
3. Accepting Removals, Making Transitions, Sharing, and
Taking Turns

Is the learner able to do the following without
engaging in problem behavior:
— Accept removals of a preferred activity or item

— Learner is directed to a new activity or item
(transition)

Accepling Removals, Making Transitions, Sharing, and Taking Turns — the tendency fo accept the
removal of preferred items and activities by persons in authority or peers, to make transitions from
preferred activities fo non-preferred ones, and fo share and take turns with preferred ones
Accepts the removal of items and activities, fransitions, shares, and takes turns without complaints
Makes complainis when preferred items or activities are removed, during transitions, or during
required sharing or taking tumns, but only when mofivating events are strong  7a. R10, R12-13
Makes complaints when prefered items or activities are removed, during fransifions, or during
required sharing or taking turns  7a, R10, R12-13

Exhibits problem behavior when preferred items or activities are removed, during transitions, or
during required sharing or faking turns  7a. R10, R12-13

79

Quick Assessment Overview:

4. Completing 10 Consecutive, Brief, Previously Acquired Tasks

* Can the learner complete previously acquired
tasks:

— Consecutively without engaging in problem
behavior?

— Consecutively without assistance or prompts

Four. Completing 10 Censecutive, Brief, Previously Acquired Tasks - the tendency to complete

- W

previously acquired tasks between opportunities to make requests

Completes 10 or more consecutive, brief, previously acquired tasks of varying durations and
requiring varying degrees of effort without complaints

Completes 4-6 conseculive, brief, previously acquired tasks without complaints 7a. R11
Completes 1-3 consecutive, brief, previously acquired tasks without disruptive behavior 7a. R11
Exhibits problem behavior when directed to complete o brief, previously acquired task 7a. R11
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Quick Assessment Overview:
5. Accepting “No”

* Does the learner accept “no” after making a
request for an item, person or activity?

— Do they engage in problem behavior when told
llnoll?

— Can they continue to participate in the current
activity if told “no” to another activitv?

Five. Accepting ‘No’ - the tendency to accept ‘no’ when access to items or activities is denied following
requests that were taught and requests for dangerous items and activities that were not taught
Readily accepls “no” by coniinuing with ongoing activities

Complains only when motivation related to the requested item or activity is strong 7a. R15-16
Complains when told "no” 7a. R15-16

Exhibits problem behavior when told "no" 7a. R15-16

- W s
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Quick Assessment Overview:
6. Following Directions Related to Health & Safety

* Does the student follow directions from
others to ensure safety both in school and in
the community?

— “stay here”, “walk with me”, leaving the building in
a firedrill

Six. Following Directions Related o Health and Safety - the tendency to follow directions from others
that insure safety and that permit safe movement throughout the community
4 Follows all directions that involve matters of health and safety and can be taken anywhere with
minimal supervision
3 Follows many directions related to safety and can be taken most places in a group of three with
one supervisor 7b. LR1-11
2 Follows only a few directions and requires “hands on” supervision at all times 7b. LR1-11
Does not follow any directions that involve matters of safety and cannot be taken most places
within the community without problem behavior or risking safety 7b. LR1-11

-
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Quick Assessment Overview
7. Completing Daily Living Skills Related to Health & Safety

e Can the student complete daily living skills
that have an immediate impact on their
health and safety
— Eating, drinking and feeding

Seven. Complefing Daily Living Skills Related to Health and Safely - the tendency to perform daily living
skills which have an immediate impact on the health and safety of the learner
4 Completes mest daily living skills related to health and safety
3 Completes 4-6 daily living skills related fo health and safety 8a, DLS-EDF1-9, Slp1-2, MT1-5, AHS1-15,

HS1-8

2 Completes 1-3 daily living skills related to health and safety with complaints, some resistance to
prompts, or some problem behavior 8a. DLS-EDF1-9, Slp1-2, MT1-5, AHS1-15, H51-8

1 Does not complete any daily living skills related to health and safety without prompts, resistance to

prompts, or problem behavior 8a. DLS-EDF1-9, Slp1-2, MT1-5, AHS1-15, HS1-8
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Quick Assessment Overview:
8. Tolerating Situations Related to Health and Safety

* Can the learner tolerate different situations
that have a direct impact on their health and
safety?

— Physical prompts, taking medication, adaptive
equipment, protective equipment

Eight. Tolerating Situations Related to Health and Safety - ihe fendency fo tolerate unpleasant situations

which have an immediate impact on the health and safety of the learner

4 Tolerates most routine activities related fo health and safety without problem behavior

3 Tolerates 4-6 routine activities related to health and safety 9. T-BHI-5, T-EDF1-11, T-DM1-9, T-Slp1-5,
T-Toil1-5, T-PRM1-6, T-PTA1-11, T-PEMR1-10, T-BPH1-8, T-DD1

2 Tolerates 1-3 rouline activities related to health and safety with some complaints or problem
behavior 9, T-BHI-5, T-EDF1-11, T-DM1-9, T-Slp1-5, T-Toil1-5, T-PRM1-4, T-PTA1-11, T-PEMR1-10,
T-BPH1-8, T-DD1

1 Because of intense episades of problem behavior, insfructors and care providers occasionally
avold routine activities related to health and safety 9. T-BHI-5, T-EDF1-11, T-DM1-9, T-8Ip1-5,
T-Toll1-5, T-PRM1-4, T-PTA1-11, T-PEMR1-10, T-BPH1-8, T-DD1
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Tolerating Skills and Eggshells (T)

Domain &

Must-have Tolerating Skills Related fo Health and Safety

Basic Human Interaction
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Quick Assessment Overview:
Matching

* Matching items to items, photographs to
items, items to corresponding places, etc.

Matching: the tendency to match items-to-items, photographs-to-items, and text-to-items
4 Matches photographs or miniature items, but not text, with iterns or activities and vice versa

Matches only identical items 11. M2-11

3
2
1 Does not match identical items 11, M1

11. M12-13 o o ) "
Matches a few photographs or miniature items with items or acfivities and vice versa 11. Mé-
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Quick Assessment Overview:
Imitation

* |Imitate the motor movements of others

— Teaching a sign — can the student imitate your
movements?

Imitation: the tendency to imitate motor movements made by others
4 Imitates finger, hand, and arm movements and motor movements with items, but does copy words
that have been written, typed, or Brallle-written 11. Im3
3 Imitates many finger, hand, arm movements and a few motor movements with items 11. 1m2
2 Imitates some finger, hand, arm movements, but not motor movements with items 11. Im1-2
1 Does not imitate any movements 11. Im1
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Quick Assessment Overview:
Other Daily Living Skills

e Can the student complete daily living skills?
Can they complete the skills independently?

— Includes everything OTHER than the must have
skills

Other Daily Living Skills: the tendency fo perform daily living skills that do not have an immediate impact
on the headlth and safety of the learner

Completes most daily living skills not related fo health and safety

Completes 4-6 daily living skilis nof related to health and safety 8a. DLS-___

Completes 1-3 ddily living skills not related fo health and safety with complaints, some resistance to

prompfs, or some problem behavior 8a. DLS-___

1 Does not complete any dally living skills not related fo health and safety without prompts,

resistance to prompts, or problem behavior 8a. DLS-_ .

N W
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Quick Assessment Overview:
Tolerating Other Situations

e Can the student tolerate various situations

— Includes everything OTHER than the must have
skills

— Loud music, feedback from a teacher, not being
firstin line, a store is closed, public restrooms

Tolerating Other Situafions - the tendency to tolerate unpleasant situations which do not have an
immediate impact on the health and safety of the leamer

4 Tolerates most routine activities not related to health and safety without problem behavior

3 Tolerates 4-6 routine activities not related to health and safety . T-___

2 Tolerates 1-3 routine activities not related to health and safety with some complaints or problem
behavior 9.T-__

1 Because of intense episodes of problem behavior, instructors and care providers occasionally

avoid routine activities not related to health and safety 9.T-___
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Quick Assessment Overview:
Naming and Describing

» Can the student talk about (name and
describe) different parts of naturally and
regularly occurring routines?

— Tacting items, activities, people in a routine

Naming and Describing: the tendency to name and describe items, activities, people, places, locations,
and items with features that are part of routine events

4 Names or describes many items, activities, familiar people, places, locations, and items with
features that are part of 7 or more routine events 7b. LRND11-13 or LRND14-15

3 Names many items, activities, familiar people, and places that are part of 4-6 routine events
7b. LRND7-13

2 Names some items and aclivities that are part of 1-3 routine events 7b. LRND1-3.1, 1-3.2, and 1-3.3
1 Does not exhibit any names or descriptions 7b. LRND1-3.1, 1-3.2, and 1-3.3
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Quick Assessment Overview:
Follow Directions, Recognizing and Retrieving

* Can the student follow directions to do
something in a naturally and regularly
occurring routine

Following Directions, Recognizing, and Reirleving: the tendency to follow directions, to recognize items,
activities, people, places, locations, and items with
features, and to retrieve items, people, and items with
features that are part of routine events

4 Recognizes and refrieves many items, activities, familiar people, places, locations, and items with
features that are part of 7 or more routine events 7b. LRND11-13 or LRND14-15

3 Recognizes and retrieves many items, activities, familior people, and places that are part of 4-6
roufine events 7b, LRND7-13

2 Follows directions to complete routine activities, and recognizes and retrieves some items that are
part of 1-3routine events 7b. LRND1-3.1, 1-3.2, and 1-3.3

1 Does not follow directions to complete routine activities cnd does not recognize or retrieve any

item that is part of a routine activity 7b. LR1-11, LR12-17, LRND1-3.1, 1-3.2, and 1-3.3
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Quick Assessment Overview:
Answering Questions

* Can the student answer questions before,
during or after naturally and regularly
occurring routines?

Answering Queslions: the tendency to answer questions that occur before, during, or after routine events

4 Answers many questions fike "What are you going to do after lunch2", “Where did you put your
blue pants?”, and "Who is driving you fo the moviesg” that are a part of 7 or more routine events
7¢. AQ11-13 or AQ14-15

3 Answers many questions like "Where are the napkins2”, "Who is that2", “What are you going o
do?", "What are you going to get af the mall2”, "Who is helping you?", “Where are you going?2",
and “When do you want your cigar?” that are a part of 4-6 routine events 7¢. AQ7-13

2 Answers some questions like “Do you want juice?”, “Can you help me?”, “What do you want?", or
"Which one do you want?" that are part of 1- 3 routine events 7c. AQ1-3.1, 1-3.2, and 1-3.3

1 Cannot answer any commeonly occurring questions  7c. AQ1-3.1, 1-3.2, and 1-3.3
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QUiCk Assessment Overview:
Problem Behavior

* In general, what level of problem behavior
does the student exhibit?

— Frequent vs infrequent, disruptive vs dangerous

Problem Behavior: the tendency for the learner to exhibit problem behavior
4 Does not exhibit problem behavior
3 Exhibits disrupiive behavior or frequent complaining that presents a problem 10
2 Exhibits infrequent and less intense self-injurious, aggressive, or destructive behavior 10
1 Exhibifs frequent and intense self-injurious, aggressive, or destructive behavior 10

93

Assessment
; Goal
Selection

IEP
Teach and Development/
Take Data .

Revision
Daily Data

Development/
Revision

9
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Conducting the Assessment

What should be assessed?

* Entire Quick Assessment
* Includes Essential 8

* Functional Academics (Domain 5)

95
Step 1: , Jﬂﬂ}H}E}
MEE HEE B BEHEEHEEE
Select and circle the N e R LI NITHI
score (1-4) that best i : ;EEMEEE aﬁ %E‘é ggﬁ i ”E‘gfi %igsii
fits the learner and : Hf??ig jpeig o
fillin the ° :
corresponding box :
on the chart at the
top of the
assessment.
96
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Conducting the Assessment

Tk 8,
The Essenfial for living Quick Assessment

S50
o] e

Step 2:

e—
Giher Daily

iving 3hils

Tolersfing Cther

Harming amd

Desciibeg

Fabwing Drecions,

shuatiens
Rezogriting Revieving

Each score has
corresponding goals. Spoken Words

idoble spoken words ond the

Begin making a list of these
goals on a separate piece
of paper.

ks 6. M3-Profile &

- THE ESSENTIAL EIGH
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Conducting the Assessment
Step 3

— Repeat this process for ALL the skill areas on the
Quick Assessment

AND

— Assess skills in the Functional Academics
domain

— By the end of this process, you should have a list
of goals that will need to be further assessed.

* Consider this your “starting goal bank”
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1. Making Requests R1-5 Ré, R 7~ Matehing ML
&) tmitation m1-2

2 Weitiing ) Other paily Living DLS -

2. Accepting R 10, R12-13 skills

ARG, MRy Tolerating other =

Transitions, Sharing

B situntions
and Taking Turns
7 Naming and Describi LRND1-31,1-3.2,
4. Completing 10 L1 9 " 1-3.3
Cownsecutive, Brief,
Previously Acquired Following Directions, LR 1-11, LR12-17,
Tasks recognizing and LRND1-31,1-3.2,
z retrieving 1-3.3
5. Aceepting “No” R15-16
5 Answering Questions ARL-31,1-3.2,1-
&. Following LR 111

Directions related to

33

Health and safety Problen Behavior 10

7. Completing Daily DLS -EDF1- Responding to Text as a RTL 2

Living Skills Related 9, SLP1-2, MT listener

to Health and Safety 1-5, AHS, 1-15, Reading P
HS 1-2

— hedules, Lists and SLTe

2. Tolerating T -BHI1-5, Tl stTo

Situations Related to EDF 1-11, DMI

Health and Safety 1-9, Slp 1-5, Toil. | [ Math Mth 4
1-5 PRM 1-6, WVLELVL@/TgPIWL@ WwT 1
PTA1-11,
PEMR 1-10
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So we've finished the assessment...
Assessment SeIGet:iIon
Teach and IEP
Take Data De::z’_::m’
Daily Data
Development/
Revision
Next?
100
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Goal Selection

e

Assessment

Selection
IEP
Teach and Development/
Take Data .
Revision

Daily Data /

Development/
Revision

101
Begin to look at the specific goals you have written down. The letters in
the goal representing the domain. For example, R1 = Requesting goal #1.
Using the goals you have written down, flip to the corresponding domain
to select the most appropriate goals.
Look through the goals and select at least one goal to target.
At least one goal per domain should be selected.
102
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Goal Selection

Important things to keep in mind when selecting goals:

What goals are appropriate to teach in school? It may not be appropriate to
teach Sleeping (SLP) goals in the academic setting.

Will teaching the learner this goal impact their life in socially significant
ways? Will this goal help my learner to become more independent?

Are there physical limitations that may prevent a learner from being able to
complete a skill?

How do | teach this skill using the learner’s alternate method of
communication (as applicable)? What resources might | need to teach it?

How do | plan on writing this goal into the IEP?

103

Goal Selection

* Select goals that :

1. Target the skill deficit that you intend on
targeting

2. Target skill deficits across domains (specifically
those that the learner scored the lowest on)
- Especially within the ‘Essential 8’

3. Once acquired, will make a socially significant
impact on the student’s life

4. Are appropriate to teach within a school setting

104
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Sample Goals — Early Learner

Mostly scores of 1's, some 2’s

R7 — Makes requests for highly preferred snack foods, drinks, non-food items, or activities
that can be made frequently and immediately available

R9 — Waits after making requests

R10 — Accepts removals of preferred items

R11 — Completes 10 consecutive brief previously acquired tasks
R 15 — Accepts “no” after making a request for a preferred item
T-BHI 5 — Tolerate touch, physical guidance or physical prompts

LR 6 — moves from one location to another when told to do so while remaining next to an
instructor or while remaining in line

DLS-BPH 1- Washes hands

DLS-BPH 9 — Brushes Teeth

DLS-SIT 3 — Completes single response task during 1:1 instruction or therapy

SLT 1 — Participates in events and activities using daily picture or tactile schedule

M3 — Matching items to corresponding containers or locations

M5 — Matching items with identical letters, numbers, shapes, sizes, configurations, or
colors

105

Sample Goals — Intermediate Learner

Mostly scores of 2’s and 3’s

R7 — Makes requests for highly preferred snack foods, drinks, non-food items, or
activities that can be made frequently and immediately available (increase complexity
to requesting missing items)

R9 — Waits after making requests

R10 — Accepts removals of preferred items

R11 — Completes 10 consecutive brief previously acquired tasks

R 15 — Accepts “no” after making a request for a preferred item

T-BDA 2 — Tolerates a change in schedule or sequence of events

LR 10 — Turns toward others when name is called and makes 2 consecutive listener
responses

DLS — personal hygiene, toileting, leisure, other routine daily activities

RTL 3 — recognizes common food and non-food items

Rdg 3 — Reads the essential text on containers of common food and non-food items
SLT 3 — Completes routine tasks using lists

Mth 1-5 — counting

WT1-3 — writing

106
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Sample Goals — Advanced Learner

Scores mostly 4’s, some 3’s

e R7—Makes requests for highly preferred snack foods, drinks, non-food items, or activities
that can be made frequently and immediately available (increase complexity to requesting
information)

* R19 - Makes a generalized request for an audience
* R80 - Makes request that require 3 key words or signs along with carrier phrases
e T-HC 1 -Tolerating hair cuts and hair clippers

* LRND (Events) — requesting, recognizing, retrieving, naming and describing and answering
questions (AQ,C) about common items, activities, people or places within the context on
naturally occurring, ongoing routines

— These include mands, tacts, listener responses, intraverbals and “doing skills”.

* DLS - Other routine activities including prevocational and vocational tasks, leisure, cleaning,
using a telephone, preparing foods, cooking, laundry, etc.

¢ Rdg9 - Reads printed word lists of steps necessary to complete a task

e SLT 11- Names time on an analog or digitial clock or watch to the nearest quarter hour
¢ Mth 6-7 —adds or removes a specified number from an existing set of items

*  WT 6 — Writes phrases

107

How Are Skills Measured?

* Presence or absence of problem behavior

* Presence or absence of resistance to prompts

* Presence or absence of inappropriate responses

* The extent to which prompts are required or hesitation occurs

* The extent to which permanent, partial assistance is needed

* The extent to which environmental adaptation or prosthetic device is required
* Additional situations in which the skill occurs

* Any deterioration in performance after skill acquisition

Specific to Problem Behavior

* Protective equipment or mechanical restraint
* Crisis stabilization procedures

* Psychotropic medications

* Self-restraint

108
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[[EFL Performance Levels

1A
IM

-DC
FP
-RP
PP
MP
IND

-S,-M

PPA
PPD

Cco

Initial assessment of the skill has been completed

Instruction or management has begun

Without self-injurious, aggressive or destructive behavior

Without discruptive behavior or complaints

With a full physical, full demonstration, or full echoic prompt

Without resistance to prompts and without elopement (i.e., without leaving the area)
With a partial physical, partial demonstration, or partial echoic prompt

With a minimal touch, minimal gestural or minimal echoic prompt

Without prompts, without scrolling, and within two seconds

The extent to which "waiting, tolerating, responding as listener, or performing" out problem
behavior

designated period of time (seconds, minutes) or the amount of time it takes to perform a
specific skill

Some or all the response (steps) that are part of this skill require permanent partial assistance

Some or all of the responses (steps) that are part of this skill required an environmental
adaptation or prosthetic device

The critical out come of the skill has occurred

2E The occurrence of the skill with two or more examples of the same item or activity
2S The occurrence of the skill in two or more settings.
«M When motivating events have occurred, but are weak
M When motivating events have occurred and are strong
NI When the learner doesn’t not have sensory contact with the requested item or activity
(does not apply to some requests)
Det Request are no longer occurring consistently 109
Domain 2: Listener Responses, Names, and Descriptions (LR, LRND)
Must-have Lisiener Responses
Following Direclions Related to Health and Safety
= oty e S
= IEAJ LR1. Holds and maintains contact with the hand of an insiructor, care provider, or parent when
‘® o directed to do so
(! L S T —T—T—7——
o € I 1A I IM | 15 | 25 | 5s [105]20s| Im|2m 5-quOm|20m|Do'|
Q When direcled to do so, leamers follow a specific direction, make a specific response, and
conlinue making that response withoul exhibiting problem behavior, without resisting or recuiring
prompts, in two or more situations, and in the presence of eilher of lwo persons on three
consecutive occasions (or...
NA [ this skill is not appropriate or necessary for this learner |
1A [ the initial assessment of this skill has been completed |
) [instruction or management has begun |
s onds [ this largeled period of fime is set by the instructor or care provicier |
__m ___minutes [ this largeted period of time is set by the instructer or care provider |
Det [ this listener response is no longer occurting consistently |
Na| R2,

Moves toward cnd stands or sits next to an instructor, care provider, or parent when
directed to do so

n T 7
le\ ] m ’-SAJ-Q(. -RP| FP | PP :‘/I\f\l'_lncl‘ 2s Det

When directad to do so, learners follow directions and complete a required activity on
hree conseculive occasions..

NA [ 1his skill s not appropridte or necessary for this learner ]
In [ the inifial assessment of this skill has been completad ]
M [instruction er management has begun |

“SA  withoul sell-injurious, aggressive, or dasliuclive bohavior
-BC  without disruptive behavior or complaining
-RP without resistance to prompts and without elopement (i.e.. withoul leaving the area)

FP with a full physical or full demensiration prompt

PP with a partial physical or parfial demonstration promgpt
MP  with a minimal fouch or minimal gestural prompt

Ind  wilhoul prompts and withaut hesitation

28 in wo or mare situations

2p In the presence of either of wo people

Pet [ this listener response is no longer occuning consistently |
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Completing the Assessment

R7 Makes requests for highly preferred snack foods, drinks, non-food items, or activities
that can be made frequently and immediately available

1 Drink 1A [ M [-sA [-DC|-RP | FP Ind |25 [ 2P [ <M [ NI [ Det
2 Biscuit A [IM [sa[-Dc|-RP | FP | PP | MP <M [ NI | Det
3 Bubbles A [IM | sA [-Dc|-RP | FP 25 [ 2P | <M [ NI | Det
4 Music A [im | -sAa [-pc|-RP | FP 25 [ 2P | <M [ NI [ Det
5 Crisps A [M [ -sa|-Dc|-RP | FP_|PP | MP <M [ NI | Det
6 A [M [-saA[-Dc[-RP [ FP [PP [MP [Ind |25 [ 2P [ <M [NI [ Det
7 A [M [-sa[-Dc[-Rp [ FP [PP [MP [Ind |25 [ 2P [ <M [ NI [ Det
8 IA [ [-sa|-pc|-Rp [FP [PP [MP [Ind [25 [2P [ <M | NI | Det
9 A [M |-sa|-Dc|-Rp [ FP [PP [ MP [Ind |25 [ 2P | <M [ NI | Det
10 A M [-sa|-pc|[-rRp [ Fp PP [MP [Ind |25 [2p [ <M [ NI | Det
Key:

IA: Initial Assessment; IM: Instruction has begun; -SA: Without self-injurious, aggressive or destructive
behavior; -DC Without disruptive behavior or complaints; -RP Without resistance to prompts and without
elopement; FP Full physical prompt; PP Partial physical prompt; MP Minimal touch; Ind without prompts;
without scrolling and within 2 seconds; 2S in 2 or more settings; 2P in the presence of either of two
people; <M when motivating events have occurred, but are weak; NI when the learner does not have
sensory contact with the requested item or activity; Det requests are no longer occurring consistently.

111
Completing the Assessment
R9 — Waits after making requests for each of the items and
activities in R7 and R8 for gradually increasing periods of time
1. Cookies Det
2. Soda Det
3. lIce cream Det
4. IA|IM| 1s | 2s | 55 | 10s | Im [ 2m | 5m | 10m | 20m | Det
5. IA| M| 1s | 2s | 55 | 10s | 1m | 2m | 5m | 10m | 20m | Det
6. IA|IM| 1s | 2s | 55 | 10s | Im [ 2m | 5m [ 10m | 20m | Det
7. IA|IM| 1s | 2s | 55 | 10s | Im [ 2m | 5m [ 10m | 20m | Det
8. IA| M| 1s | 2s | 55 | 10s | 1m | 2m | 5m [ 10m | 20m | Det
9 IA|IM| 1s | 2s | 55 | 10s | Im [ 2m | 5m [ 10m | 20m | Det
10. IA|IM| 1s | 2s | 55 | 10s | Im [ 2m | 5m [ 10m | 20m | Det
Key:
IA: Initial Assessment; IM: Instruction has begun; 1s: for 1 sec; 2s: for 2 sec; 5s: for 5 sec; 10s: for 10
sec; 1m: for 1 minute; 2m: for 2 minutes; 5m: for 5 minutes; 10m: for 10 minutes; 20m: for 20 minutes;
Det: “waiting” is no longer occurring consistently
112
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Updates

Initial Assessment Date Color Code Symbol Code
Year 1 Jan 1, 2013- Dec 31, 2013 0
Year 2 Jan 1, 2014 — Dec 31, X

2014

Year 3 Jan 1, 2015 — Dec 31, +
2015

» Updates are usually not very often — sometimes yearly

« Skills are considered mastered when they occur in at least one
appropriate situation without prompts and without hesitation.

* An initial assessment my require several weeks to administer

113

Summary Score Sheets

* Each category has a summary score sheet, where
you can view progress across all skills in that
category:

— Must Have

— Should Have

— Good to Have
— Nice to Have

* Summary of Learners Assessment and Subsequent Progress

— This allows you to easily see progress over time in a visual display —
just like you can on the ABLLS-R or VB-MAPP.

114
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Example - Page 17 of the EFL handbook
Blank — Page 3 of EFL record of progress
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So we've finished the assessment and

have selected

Assessment

Teach and
Take Data

Daily Data

goals...

Goal
Selection

IEP
Development/

Revision

Development/

N ext? Revision
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IEP Development and Revision

v

Assessment Goal

Selection

Teach and Development/
Take Data .
Revision

Daily Data
Development/
Revision
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Writing |IEP goals

* Goals targeted in the IEP should be based on
IEP assessment.

— Should address specific skill deficits in the
learner’s skill repetoire

* Goals should be specific enough so that they
can be accomplished but broad enough so
that you can add benchmarks.

e Goals are functional

118

59



Student will use modified sign language as determined by her Alternate
Method of Speaking Assessment to request at least 15 preferred items

Student will follow 3 verbal direction to stand up, sit down, come here
when directed to do so

Student will move from 1 location to another when directed to do so
without prompting.

Student will independently self feed using a fork

Student will independently wipe her mouth and hands with a napkin after
eating

Student will tolerate someone washing her hands by not engaging in
problem behavior during hand washing procedure

Student will tolerate someone brushing her teeth by not engaging in
problem behavior during the teeth-brushing procedure

Student will match identical items to complete an activity

When given directions to retrieve or locate a specific item related to
functional daily living skills, the student will do so for at least 15 items

Student will follow events of the day using a personal daily picture
schedule

Student will count a specific number of items from 1-10 using a counting
ig

Nov: sign for 5 items
March: sign for 10 items
June: sign for 15 items

Nov: master 1 verbal direction
March: master 2 verbal directions
June: master 3 verbal directions

Nov: prompting 50% of the time
March: prompting 20% of the time
June: no prompts

Nov: 50% of the time
March: 75% of the time
June: 100% of the time

Nov: 50% of the time
March: 75% of the time
June: 100% of the time

Nov: 50% of the time w/o PB
March: 75% of the time w/o PB
June: 100% of the time w/o PB

Nov: 50% of the time w/o PB
March: 75% of the time w/o PB
June: 100% of the time w/o PB.

Nov: match 5 identical items
March: match 10 identical items
June: match 15 identical items

Nov: retrieve/locate 5 items
March: retrieve/locate 10 items
June: retrieve/locate 15 items.

Nov: with prompts 50% of time
March: with prompts 20% of time
June: no prompts

Nov: with prompts 50% of time
March: with prompts 20% of time
June: no prompts

Study skills, daily living,
ELA

Transition, study skills

Transition, Study Skills

Daily Living

Daily Living

Daily Living, behavior

Daily Living. behavior

ELA, Math, Study skills

ELA, Math, Transition,
Study skills

Math

119

Example

* EFL Goal:
— R1-R7
* |EP Goal:

— Student will use modified sign language as determined by her
Alternate Method of Speaking Assessment to request at least 15

preferred items
* Benchmarks
— Nov: sign for 5 items
— March: sign for 10 items
— June: sign for 15 items
* Section of the IEP
—  Study skills, daily living, ELA

120
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By now we have: /

* Completed the Assessment
Quick Assessment
* Identified goals to
be taught (from
Quick Assessment
and Functional
Academics)
+  Writtengoalsinto  Jeachand
IEP (goals and
benchmarks)

Goal
Selection

~

Development/
Revision

Daily Data /

Development/

Now what?

Revision

121
IEP Development and Revision
Assessment Sef:t::ilon
IEP
e Devommer/ \/
Revision
Daily Data
Development/

Revision
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Types of Data Forms

Daily (or weekly) data
Manding/Requesting Data sheet
Skills Tracking

Probe Data Sheet

Task Analyses

123

Data Collection Forms:
Daily/Weekly Data

124
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Student: Ricky

Weekly Data

4

Srogram/subject

How to Teach

R7: Reguests

Homaroom,
/ breakfast itern

Broakfast

Target:

Ricley will use his iPad to

item

During the breakfast routine,

request a preferred broalkfast

ey Wi I aE
dsin th

R7: Request prefoerred

Office Skills /
itemn

Histary

Target: _watch video

activity.

After lesson, Ricky will use his
iPad to request a preferred

Mth 1Ga: answer
questions about

Ricky will use his IPad to

answer questions related to

objecta: abjects (ex: How many?) ve VP Ve
Tt PRR PoE PRp pep PPp
FR FRP FPP PR FRR
et — i) P rB PR )
Ricky will be abla to add 25/2F | 25/2F 25/2F | 35/2F | 257217
q Mth &: Adding items numbers and use his IPad 1o i i | ' |
Target give the correct total of itermns Ve VP v ve Ve
PRP PR PPP PPP PRP
FPR FPR Fpi FPE Fep
PB 2} Fe PB ()

125

Data Collection Forms:

Manding/Requesting

Mand Tracking Shect

Mastered: 3 deys ar Irddependent or with most independernt prompe

Learner

Preferred Ttem Name

Alternate Mothod of Spealing

Tate Date
Introduced Independently
MMastered or
with
Ind. Prompt

Level

Most

more settings
>

12
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Data Collection Forms:
Skills Tracking

Skills Fracking Sheet

Learner

e . Skill Area
Ttern Mame Date Date Date Mastered | [Date Mastered
Introduced Mastered with in 2 or more with 2 or more
settings people

. S _ _ b @8y . @r)

127

Data Collection Forms:
Probe Data Sheets

This data sheet is used to collect the prompt level used when teaching a
student a particular skill. This data form is typically used to record the prompt
level needed to teach a skill that does not involve a large amount of steps

PROBE DATA SHEET

wmer__STUdERT S Data Collection Priod: 2| & 022
Domain/Skill: |

mi = Ly \denneod Dbjgers 1n Qv of 3
Data collection directions: Use this form to record the prompt level needed for the learner to complete the skill. Circle the highest level reached for each day
Mastey=3conseuvecrced 2522, |7/ /| = qunedulad dos o6 weUndS - st Absereg
Date | Date | Date [owe [oge [Date mmmﬁlmm

%\; a\\: 2l s %i\w & 9;{5: '
717

£

<

VP
Pp)
P

PR

3
33

£
3R

PPP | PPP
PP | FPP
P (P8

2

Ry

128
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PROBL  TASHEET
Learner:,

Domain/Skill:

Data Collection Period: to

Data collection directions: Use this form to record the prompt level needed for the learner to complete the skill. Circle the highest level reached for each day probed.
Mastery = 3 consecutive circled 25/2P.

Target Date | Date | Date | Date | Date | Date | Date | Date |Date | Date | Date |Date |Date |Date | Date Date | Date | Date | Date

25]2P | 25/2P | 25/3P | 25/2P | 252 | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P [ 25/2P
1 I 1 I I I ] | ! ! 1 | I I | 1 | 1 1

v fve fve |w [ve [ve [ve |VP |VP [VP VP [VP VP VP VP (VP VP VP VP
PPP | PPP |PPP {PPP | PPP |PPP [PPP | PPP | PPP |PPP | PPP |PPF | PPP | PPP |PPP | PPP | PPP | PPP | PPP
¥ |FPP | FPP | FPP | FPP | FPP |FPP | FPP | FPP | FPP |FPP |FPP | FPP | FPP | FPP | FPP | FPP | FPP |FPP
IntroDate: |p3 (P8 |PB [PB !PB |PB |PB |pB PB |(PB | PB |PB | PB | PB |PB |PB | PB |PB |PB

[ Target Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date

| 25/2P [ 25/2P | 25/2P | 25/2p | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2F | 25/2P { 25/2P | 25/2P
I [ 1 I [ I | | | [ i | I | I 1 1 I

: R R N B B B T - o - S 7 7 I IV VT
| [PPP | PPP [PPP |PPP | PPP [PPP |PPP |PPP | PPP | PPP  PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP
__________'eep |EPP |FPP |FPP |FPP |FPP |FPP | FPP | FPP | FPP  FPP | FPP | FPP  FPP | FPP | FPP | FPP | FPP | FPP

IntroDate: P8 (P38 (PB |PB | PB |PB |PB |ps |PB | PB PB |PB | PB | PB |PB | PB |PB | PB |PB

Target Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date Date | Date |Date |Date | Date |Date

25]2P | 25/2F | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 25/2P | 2S/2P | 25/2P | 25/2P | 25/2P | 25/2P
I I 1 | I i 1 | I ! I 1 | I | [ 1 1 1

v VP VP VP vp VP VP VP VP vp VP vp VP VP \id vp VP VP vp
Ippp [ PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PPP |PPP | PPP | PPP | PPP | PPP | PPP
—________¢PP |EPP |FPP |FPP |FPP |FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP

IntroDate: P3| PB |PB |PB |(PB |PB |PB |PB (PB |PB | PB |PB | PB | PB |PB |PB | PB |PB |PB

Legend: 2P/28 = skill is generalized to 2 different settings or 2 differsnt instructors,

s performed indepsndently, VP = skill wes performed with verbal prompts, PPP = skill was pezformed
with partial physical prompts, FPP= skills was perforted with full physical prompts. P!

erson engaged in problem behavior

:l = school breaks, weekends D = student absences 129

Data Collection Forms:
Task Analyses

« Used to collect the prompt level needed for a student to complete
each step of a more complex skill.

« Allows you to discuss the overall progress in completing a certain

skill..

130
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TASK ANALYSIS DATA SHEET

Learner: Skill:
Chaining P Criteria:
DATE
Step)|
# Response
TND | IND | IND | NG | IND | IND | ND | IND | IND | IND | IND | IND | IND | D | IND | IND | IND | ING | IND | IND'| IND | IND | IND
PP PP | PP | PP | PP PP | PP | PP | PP | PP | PP PP | PP PP | PP | PP { PP [ PP | PP ' PP | PP | FP | PP
1 FP i FP | FP | FP | PP | FP | PP | FP | FP | FP {FP | FP | FP [ FP | FP | FP [ FP | FR | FP FP | FP | FP | P
D [ IND | IND | WD | IND | IND | IND | IND | IND | @D | IND | IND | ING | TNB | IND | IND | IND | IND | IND | IND | IND | IND | ING
pp | PP | PP | PP | PP PP | PP | PP | PP PP | PP PP | PP | PP | PP | PP | PP PP i PP | PP ! PP | PP | PP
2 FP | FP | Fp [ FP ( FP |FR{FP | FP | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP
NG | IND [ IND | NG | IND | IND | IND | IND | IND | IND | ND | IND | IND | IND | TND | T¥D | IND | IND | IND | ND | IND | IND | IND
PP i PP | BP | PP | PP (PP | PP | PP PP PP | PP | PP | FP | PP | PP | PP [ PP | PP | PP | PP | PP | PP | PP
3 Fo | FP | FP | FP | FP | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | PP | FP | FP
IND [ IND | ING | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | WD | IND
PP | PP | PP | PP | PP PP | PP | PP (PP | PP | PP (PP | PP | PP | PP I PP (PP | PP | PP | PP | PP | PP | PP
4 Fp | Fp | FP | P | FP [ FP | FP | FP | FP | FP | FP [ FP | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP
ND [ IND | NG | WD | IND | WD | WD [ND [ IND | D | IND | IND | IND | IND | IND | IND | IND | IND | TND | IND | IND | IND | IND
PP | PP | PP | PP | PP | PP PP | PP | PP | PP | PP | PP | PP PP |PFR|PP|PP PP PP PP | PP PP | PP
5 ep | rp | Fp | PP | PP | FP | FP | FP [ FP | FP | FP | FP | EP | FP | FP | FP | FP | FP | FP | FP . FP | FP | FP
IND [ IND [ IND [ TND [ND [ND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | INo | ING | IND | IND
pp | PP | PP | PP PP PP PP | PP PP | PP PP (PP | PP PP |PEP PP PP | PP | PP |Pe | PP |oep| PP
6 FP | FP | FP { FP | FP | FP | FP | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP [ FP | FP | FP | FP
D | IND | IND | IND | IND | IND | IND | IND | IND |'IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | D | IND
PP | PP | PP | PP | PP | PP [ PP { PP | PP | PP | PP | PP PP PP | PP | PP | PP |PP PP | PP (PP | PP PP
7 ¥ | FP PP | FP | FP | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | PP | PP
IND | IND | IND | IND | IND WD | IND | IND | IND | IND | iND | WD | IND | ING | IND | IND | IND | IND | IND | IND | IND | IND | iND
PP L PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP (PP . PP | PP | PP | PP | PP | PP | PP | PP
8 FP L PP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | EP [ FP | FP | FP | FP | FP | FP [ FP | FP | FP | FP
IND [ ND [ IND [ IND ["ND [ IND | IND [ IND | IND | IND | ND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND
PP | PP | PP | PP | PP (PP | PP | PP | PP | PP | PP | PP (PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP
9 FP | FP | FP | PP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP [ FP [ FP [ FP | FP | FP i FP | FP | FP | FP
TND | TND | IND [ND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | NG | IND | IND
PP | PP | PP | PP | PP (PP PP | PP PP | PP [ PP | PP | PP | PP | PP | PP PP | PP { PP | PP | PP | PP | PP
10 ¥ | FP | FP | FP | FP | FP PP | FP | FP | FP | FP | FP (FP | FP | FP | FP [ FP | FP | FP | FP | FP | FP | FP
IND | IND | IND | ND | IND | IND | IND | ND | IND | IND | IND | IND | IND | ING | IND | IND | IND | IND | INB | IND | IND | IND  IND
PP | PP | PP [ PP | PP (PP | PP | PP (PP | PP PP | PP | PP [ PP | PP | PP (PP | PP | PP | PP | PP | PP PP
11 FP | FP | FP | FP | FP | FP | %P | FP [ FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | PP | FP | FP
NG "IND | IND | IND | IND | ND | TND [ TND [TND | IND | IND | IND | IND | IND | IND | IND | iND | IND | IND | IND | IND | iND | IND
12 PP | PP | PP [ PP | PP | PP (PP | PP | PP (PP | PP [ PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP
FPFP | FP [ FP | FP | FP | P | FP | FP | FP [ FP [ PP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP
TND { IND | IND | ING | ND | NG | IND | ND | WD | IND | ND | IND | IND | ND | iND | 1ND | IND | IND | IND | NG | WD | N5 | kD
15 PP i PP | PP | PP | PP PP (PP PP PP PP | PP PP |PP|PP | PP | PF|PP|PP|PP|PP|PP|PP| PP
k[ Fp | FP | PP | FP | FP | =P | PP | PP EP | FP | FP | FP | FP | FP L FP [ FP | FP | FR | PP | Fp | R | PR
!:I = school breaks, weekends D = student absences 131
3
.
Materials Needed:
.
. ” .
* Binders (1- 2” binder per student)
o e
 Dividers (at least 1 pack per student
.
* Clipboards (1 per student
132
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Program Set-Up: Binders

Binders should be divided into the following sections:
- IEP
— Assessment (Quick Assessment and AMS)
— Making Requests
— Listener Responses
— Daily Living Skills
— Events

— Functional Academics
*  May be broken into smaller sections

— Tolerating
—  Problem Behavior
— Toileting
— Daily Data For each section you will have a:
skills tracking sheet
AND

Probe data sheet AND/OR Task Analyses

Program Set-Up: Clipboards

 Components of Clipboards

— Clipboards should be use to hold “everyday”
forms or data forms you need access to often

— Example:
* Daily Data Sheet
* Manding/requesting data forms
* ABC Data (problem behavior)
* Toileting Data
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Essential for Living Scoring Key

‘,\'A‘IA |[,\l |-SA|-D( I-RP‘FP IPP |MP [Ind |2s

|2P }()1 |,\'I |Del

NA = [this skill is not appropriate or necessary for this learner]
IA = [the initial assessment of this skill has béen completed)
IM = [instruction or management has begun]

-SA = without self-injurious. aggressive or destructive behavior
-DC = without disruptive behavior or complaints

FP — with a full physical, full demonstration. or full echoic prompt
PP — with a partial physical. partial demonstration. or partial echoic prompt
MP = with a minimal touch, minimal gestural, or minimal echoic prompt
Ind = without prompts. without serolling and within 3-seconds

28 = in two or more settings

2P = in the presence of either of two people

=M = when motivating events have occurred, but are weak

<M = when strong motivatin, nts have occuw
NI = when the learner does not he
some requests)

Det = [this skill is no longer oceurring consistently]

eV

-RP = without resistance to prompts and without elopement (i.e.. without leaving the area)

ve sensory contact with the requested item or activity (does not apply to

135
l NA | 1A l [hY] l 1s l 2s I 5s I 10s l 20s l Im | 2m | Sm I 10m l 20m I Det |
NA = [this skill is not appropriate or necessary for this learner]
IA = [the initial assessment of this skill has been completed]
IM = [instruction or management has begun]
1s = for 1 second
2s = for 2 seconds
Ss = for 5 scconds
10s = for 10 seconds
20s = for 20 seconds
1m = for 1 minute
2m = for 2 minutes
Sm = for 5 minutes
10m = for 10 minutes
20m = for 20 minutes
Det = [this skill is no longer occurring consistently]
IA\'A\|L\IL\1 11 Iz |: |10 |Dcl|
NA = [this skill is not appropriate or necessary for this learner]
TIA = [the initial assessment of this skill has been completed]
IM = [instruction or management has begun]
1 = one brief task
2 = two consecutive, brief ta
5 = five consecutive, brief tasks
10 = ten. consecutive brief tasks
Det = [this skill is no longer occurring consistently]
136
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Domain 2: Listener Responses, Names, and Descriptions (LR, LRND)

Scoring Key

‘ NA ‘ A I NG | 1s 2s ss 10s | 20s I T ‘ 2m I Sm | 10m I 20m I Det
NA = [this skill is not appropriate or necessary for this learner|

LA — [the initial assessment of this skill has been completed]

IN = [instruction or management has begun]

1s for 1 second

2s — for 2 seconds

Ss for 5 seconds

10s = for 10 seconds

205

1m

2m

20m — for 20 minutes

Det — [this skill is no longer occurring consistently]

F\'x\ I A InND -SA -DC -RP I ¥ l rr I aMP J Ind 2s 2P Det

NA = [this skill is not appropriate or neces
TA = [t i
INM = [ins
“SA = without self
-DC = without disruptive be - complaints

-RP — without resistance to prompts and without elopement (i.e.. without leaving the area)
FP = with a full physical or full demonstration prompt

PP — with a partial physical or partial demonstration prompt

MP = with a minimal touch or minimal gestural prompt

Ind = without prompts and within 3-scconds

25 — in two or more set
2P — in the presence of

+ for this learner]
cen completed]

has begun]
ssive or destructive behavior

her of two people
Det = [this listener response is no longer occurring consistently]

137
Domain 3: Answers to Questions and Conversations (AQ, C
Key
‘.\'A ‘IA M ‘fSA ‘fn(t ‘—RP ‘FP |PP |.\IP |lnd ‘ 2E ‘ 2P |Det |
NA = this skill is not appropriate or necessary for this learner|
IA = [the initial assessment of this skill has been completed)
IM = [instruction or management has begun]
FP = when there is contact with a specific item or activity
PP = when there is brief contact with a specific item or activity
MP = when there is very brief contact with a specific item or activity
Ind = without prompts and without hesitation
2E = with two or more variations of each question
2P = in the presence of either of two people
Det = [this speaker response is no longer occurring consistently]
138
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|[A |1,\1 J

sSA | “DC |—RP | P ‘ 23 | NP | Ind ‘ PE

AFD |('u ‘2:-‘ ‘zv |nm |

s skill is not hecessa

v for th ner]
[the initial asecasment of this skill has been completed]
[instruction o agement has begun]
without self-injurious, aggres or destructive behavior
without disruptive behavior or complair
without
fu

with & minimal touch or minimal gestural prompt
without pr ompts nd within three scconds
permanent partial assistance]

an envir ¥ or p
occurred]

cal outcome have occurred in two or mo
outcome have occur:

sthetic device]

settings]
ed in the presence of cither of two peopl

11 and the crtic

Det — [this daily living skill or its critical outcome are no longer occurring consistently]

‘N,\ | TA | N ‘ 1st | 1/4 ‘ 1/z ‘3/4 ‘ Tnd |7n ‘ PPA | AP ‘ co | 2s | P |I')|.-l
NA = kill is not appropriate or necessary for this learner]

1 [the initial assessment of this skill has pi completed |

_m
FPA
APD

[instruction or management has begun]

one response (step) without prompts
surth of the l"v\szH\-L\. (steps) t of the skill without prompts

If of the responses (steps) that are part of the skill without prompts

>urths of the responses (steps) that are part of the skill without prompts

1 of 1ses (steps) that are part of the skill without prompts

1 of the responses (steps) that are part of the skill without prompts and within_minutes

[some or all of the responses (steps) tk 1 of this skill

[some or all of the Tt of th

quire permanent

ntal

esponses (steps) that are pa s skill require an environm.

device]

co
25
2P
Det

[the eritical outco

[the skill and the cr or more settings]

[the skill and the eriti e occurred in the p; her of two people]
[some of all of the responses (steps) that are part of this skill or its critical outcome are no

1v]

me of this skill has occurred]
cal outcome have oceurred in tw

outeome h

ssence of e

adaptation or prosthe

tial assistance ]

ger oceurring

139

Responding to Text as a Listener and Reading (RTL, Rdg)

Scoring Key

‘,\,\ |l,\ }l\l |

l.RP[b‘PlPP‘,\u‘ll ‘Du(l

NA = [this skill is not approp ¢ necessary for this | 2]
il seastent Gf this <kl hiae been completed]

it distuptive behavior

“RP = without resistance to proi
FP — with a full physical or full de
hysical or partial d

|IA ]1\[ |7 [7[»(- [—RP[FP |PP ‘\[P]lntl ‘Dul

NA = [this «.1.

r necessar T
Il hias been u_-xupluul]

1is not ap
al a

tive behavior

PP = with a part
MP — with & i
Ind = without prompts, without sere
Dret — [1his skill i no longer oc

ation prompt
e prompt

ing and without hesi
rring consistently]

140
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NMath

Kills (M

Sconng Key

=1

I g I"‘\ I D I R 1 I oy | N [ ind

1y for this
Completed]

1= not appropr E o
ausessment OF Ui skill has E
v

ive behavior

leaving the ar

ion promy

1 or partial demo

AFD -
Dot [this ki

for this learmer]
complered]

[instruction or m
onc response (SeDy Meithout
W of

< Dart of the skill wi
one half of the respons © part of the kil withour pre
=0 the Skl withou

Det — [this Math =kill is no longer occurring consiste

Writing or Typing Skills (WT)

Scoring Key

 appropris consary
- initial assessment of his \;.n has be
v bes

5 le
complere

eumive or destructive behavior

A ] L ] -sA ‘ Do \ RP [ TP [ e | e [ Ina ] Dot l

[Ase [a [z [aA [dna [m [ FEA [AFD | De

aprs
prompts

Vironme: ' or pros

1 1 gestural prompt
Ina pts and without hesitation
Dot no longer Ting consistently]
141
Domain 6: T rating Skil nd Egashells
Scoring Key
{ A I A | N | Egg Jfligg_ J 105 { 1m { 14 { 172 | 3/4 | Ind ‘ Det

NA = [this skill is not appropriate or necessary for this leamer]
IA = [the initial assessment of this skill has been completed |
IM = [instruction or management has begun]
Egg — [situations are avoided because problem behavior oceurs
gg — [situations are no longer avoided because problem behavior occurs]
105 = for 10 seconds
for 1 minute
es or Y4 of the required duration of an activity
on of an activiry
%4 = for 20 minutes or % of the required duration of an activiry
the required duration of an activity
no longer occurs

Det = [this tolerating skill ng consistently]
D 7: Tool Skills and Component Skills (MM, M. and Im)
Scoring Key
|~A ‘[.\ ‘ ni | EEN I -DC ‘—RP |1-'P IPP {,\[r |1ml ‘D‘l I
NA = [this skill is not appropriate or necessary for th rmer[
TA — ([he ini sessment of this skill has been completed]

IM = [instction ot agement has begun]
A = without self-injurion gressive or destric

-DC = without distuptive behavior or compl

-RP — without resistance to prompts and without leaving the area

FP = with a full physic full demonstration prompt (with imitation skills

PP — with a partial physical or partial demonstratio t (with imitation skills, a

MP = with a minimal physical or minimal gestural prompt

Ind = without prompts. without scrolling and without hesitation

Det = [this skill is no longer oceurring consistently]

ve behavior

a full physical prompt o

aly)
il phssrenl prompt only)

142
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By now we have:

* Completed the Quick
Assessment

+ Identified goals to be
taught (from Quick
Assessment and
Functional Academics)

* Written goals into IEP
(goals and
benchmarks)

« Developed a
daily/weekly data

* Made a binder and
clipboard for each
student

* Have data sheets in
each section with the
current goals and
targets

V=

Assessment Goal

Selection

v

IEP

Teach and Development/
Take Data / -
Revision
\ Daily Data

Development/
Revision

What's Next?

143

Teach and Take Data

Vo

Assessment

Teach and
Take Data

Selection

IEP
Development/

/ Revision
Daily Data /

Development/
Revision

144
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Teaching the skills

CONTEXT IS EVERYTHING!!!!

145
. .
Teaching the skills:
lata form...
ell Rcky “Goto %
< 2 - 25/2p | 25/2P. | 25/2P | 28/2P | 25/2P
LR6: Moves from one | (insert target). “ Only tell him \ / | / | / | /. | /
- ) . place to another when onccf if he does nnAt respond, b Vb VP vp Vb
rVAENPACK. | Girected to do so ‘fhys'cla"‘:)prfmm }.‘;m 'f |
S SR s T T T
prompts as needed. B PB B B PB
When will you teach this skill?
- In the morning when he comes into school — arrival/unpack
What is the target for the skill?
- Walking from bus into building, from locker into class, from one part of
class to another
How will you teach it?
- Tell Ricky, “Go to " only tell him once, if he does not respond,
physically prompt him to comply. Record data
146
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Teaching the Skills: Events
A Look back at the weekly data form....

Homeroom/
Breakfast

LRND: request, rec,
retrieve and relocate
“spoan”

During the breakfast routine,
Ricky will use his iPad to

request a "spoon”, recognize,
retrieve and relocate “spoon”

25/2p
1

VP
prp
FPP
PB

25/2p
1

VP
PP
PP
PB

25/2p
i

vp
PPP
FPP
PB

25/2p
1

WP
[
FPP
PB

25/2p
|
VP
PPP
PP
PB

When will you teach this skill?

- Homeroom/Breakfast

What is the target for the skill?  (Hint: there is 3!)

1. Requesting: “Spoon”
2. Recognizing: “Spoon”

3. Retrieve/Relocating: “Spoon”

How do you teach it?

- Request: Give Ricky cereal with no spoon; he requests spoon on iPad
- Rec, ret/rel: Tell Ricky “Please get a spoon (rec, ret) and bring it to “Bobby”

(rel)

147
We've completed each step in the process...
Assessment Selc:;:ilun
IEP
Teach and Developmer
Take Data Revision
Daily Data /
Development/
Revision
’
What's Next?
148
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Restart the process!

149

Quick Assessment Overview:
Spoken Words

* QOutlines 6 profiles of learners with moderate-
to-severe developmental disabilities based on
the extent of their spoken-word repertoires

* Assists educators in determining whether to
select “saying words” as the learner’s primary
method of speaking or to select an alternate
method of speaking (AMS Assessment)

Video Examples of Methods of Speaking

150
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EFL Videos/Methods of speaking.wmv

Table 2.

A Summary of Six Profiles of Learners with Moderate-to-Severe Developmental Disabilities
Based on the Extent of their Spoken-word Repertoires

Vocal Profiles

Spoken Words

Spoken-word Re

petitions

Frequent

Sponfaneous

Understandable

Controlled JUncontrolled

Understandable

Vocal Profile 1:
Typical Spoken-
word Interactions
and Controlled
Repetitions

Vocal Profile 2:
Uncontrolled
or Controlled

Repetitions

Vocal Profile 3:
Occasional Words
or Phrases

Vocal Profile 4:
Uncontrolled
or Controlled

Repetitions
that are not

Understandable

Vocal Profile 5:
Occasional Words
that are not
Understandable

Vocal Profile 6:
Noises, a Few
Sounds, and

Syllables

Quick Assessment Overview:
Alternative Method of Speaking

An assessment within the EFL

Focuses on selecting an alternate method of speaking
(communicating)

Selecting of Alternate Method of speaking is based on one or
more of the following:

instructors, care providers and parents OR

The size of audience for specific methods (sign vs device)

The potential for the teaching of advanced language

the physical skills of the learner (gross and fine motor skills)

The ease with which specific methods can be implemented by
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Table 5.

Alternative Methods of Speaking Tend to be More Effective When
Learners Exhibit Specific Sensory. Skill. and Behavioral Repertoires

Specific Sensory, Skill, and Behavioral Repertoires

H Hearing
S Sighted

HI Hearing impaired

Vi Visually impaired

HVI | Hearing and visually impaired

Am | Ambulatory

NAM | Non-ambulatory
A Active

1 Inactive

FM Fine motor coordination

<FM | Limited or no fine motor coordination

Mi Motor imitation

=Ml | Limited or no fine motor imitation
M Matching

=M | Limited or no matching

PB Moderate or severe problem behavior

-PB | No moderate or severe problem behavior

153

Table 6.
The Advantages of ‘Saying words' as a Method of Speaking

The Speaker Advantages of ‘Saying words’

Portability
P Ch\'ldren and adults can convey messages af any place and time without need for
environmental supports;
Effort
E Information can be conveyed with very little effort.
Complexity
15 In the beginning. only one-step (i.e.. single-word) responses are required.
-CD In the beginning, complex discriminations are not required. conditional discriminations are not required
Communication Skills
Rq Many requests can be easily conveyed. many mands can be expressed
ND Many items, activities, people, and places can be clearly named or described.  facts can be faught
AQ Answers 1o questions can clearly and easily occur. intraverbals can occur
Con Conversation can easily occur.
Rd Reading can be faught. textual behavior can be taught
RA Requests can be conveyed in the absence of what is being requested.
The Audience Advantage of ‘Saying words’
LA The speaker can be understood by a large audience of instructors, care providers, parents,

and peers with and without disabilities who do not require fraining.

154

77



Selecting Alternative Method of Communication

y. Skill. and Behavioral Repertoires Ad

or imitation
-iterm matching RA

© problem behavior A I
nce. which

problem behavior

Mylar Overlay for Decision Making

I'lln! Leamear's Cument Sensory, Skill, and Behavioral Repearfoires
Lals|m[vifovijampord a] 1 [em]cen] s <] m [<m]es | rs]
T |

I Alhernafive

Metdthod AMS Z2- Formming stfandard signs (e.g.. Signed English)
of Spaealking

The Repertoires that Tend fo COoccwr When AMS 2 is Effective

H I 5 IHI | Wi |II'U'II.AmINAn| .Y I | IFMI{F!.I| M |'=MI| M I":MIFBI—P‘BI

The Advanioges of ‘Saying Words™ Reftained by AMS 2 I

N _I;

Speukl!ll P | E | 15 |—CD|lq |HD|&Q|C¢)|1| R_dl lAl Large Audience |LA.I
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http://amscompare.com Videos and Analysis  Peter Video

Alternative Methodis of Speaking

Alternative Methods that Include Specific Responses that Correspond fo Words or ~ Topography-based
Letters Conveyed Response Forms

AMS§1: Using the sign language of the deaf community

AMS 2 Forming standard signs (e.q. Signed Engfish!)

AMS§3:  Forming o reperfoire of standard, adapted, and idiosyncretic signs

AM§4:  Forming areperfoire of standard and adapted signs used with facfile signing

AMS5:  Forming arepertoire of standard signs, iconic signs and iconic gestures

AMS 6: Writing words or drawing diagrams on  small nofepad

AMST: Saying word approximations that are understood and discriminated only by @ familior
audience

AMS8:  Making distinguishable noises or sounds thet ore understood and discriminated only by a
famiior audience
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http://amscompare.com/
../../Katy Videos for AMS
../../Consultant Manual April 2011/Manual 2012/2012 Workshop Documents/PB Videos/Demand - FCT/21 - Peter- Case Study.wmv

Alternative Methods that Include Non-specific Responses Which are Used to Select  Selection-based
Photographs, Pic-symbols, Printed words, Letters, or Spoken Words Response Forms

AMS 9:

Visually scanning and pointing fo or exchanging photographs using a small book worn
by the learner

AMS 10:  Visually scanning and pointing to or exchanging pic-symbols with printed words using a

AMS 11

small book worn by the learmer
: Visually scanning and pointing fo or exchanging printed words using a small book worn
by the learner

AMS 12:  Visually scanning and touching photographs on a screen using a small speech-

generating device (SGD) worn by the learner or attached to the learner's mobility or
positioning device

AMS 13: Visually scanning and touching pic-symbols with prinfed words on a screen using a small

AMS 14:

AMS 15:

AMS 16:

AMS 17:

AMS 18:
AMS 19:

SGD worn by the learner or attached to the learner's mobility or positionina device

Visually scanning and fouching printed words on a screen using a small speech-
generating device (SGD) worn by the leamer or atfached fo the learner's mobility or
posifioning device

Visually scanning and exchanging photographs using the Picture Exchange
Communication Systen? and a large PECS Communication Book

Visually scanning and exchanging pic-symbols with prinfed words using the Picture
Exchange Communication System and alarge PECS Communication Book

Visually scanning and exchanging printed words using the Picture Exchange
Communication System and a large PECS Communication Book

Scanning by fouch and selecting items or miniature items affached to an object board
Visually scanning and fouching photographs using a large SGD that contains 20 or fewer
messages or requires another person fo change femplates 15y

AMS 20:
AMS 21:
AMS 22:
AMS 23
AMS 24:
AMS 25:
AMS 26:
AMS 27:
AMS 28:
AMS 29:
AMS 30:

AMS 31:
AMS 32:

Visually scanning and fouching pic-symbols with prinfed words using a large SGD that
confains 20 or fewer messages or requires another person fo change templafes

Visually scanning and touching printed words using o large SGD that contains 20 or
fewer messages or requires another person to change femplates

Visually scanning and selecfing photographs on alarge SGD by fouching the screen, or
by using one or two switches or eye-fracking

Visually scanning and selecting pic-symbols with printed words on a large SGD by
touching the screen, or by using one or fwo switches or eye-fracking

Visually scanning and selecfing printed words on a large SGD by fouching the screen, or
by using one or two swifches, or eye-tracking

Typing words with a smal, electronic device

Typing words with a large, elecironic or SGD

Typing words with @ Braille Writer

Typing words with a switch or eye-fracking and a large SGD

Scanning by listening and selecting spoken words on a large SGD by fouching the
screen, or by using one or fwo swifches

Scanning by fouch and selecting locations on a large, adapted SGD

Visually scanning and pointing fo large photographs using @ binder

Visually scanning and pointing fo large printed words using @ binder
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AMS 33:
AMS 34:
AMS 35:
AMS 36
AMS 37:
AMS 38:
AMS 39:
AMS 40:
AMS 41:
AMS 42

AMS 43:
AMS 44:
AMS 45:

AMS 46:

Visually scanning and selecting photographs presented two at a fime
Visually scanning and selecting items presented two af a fime
Scanning by fouch and selecting ifems presented two af a fime
Looking af and selecting photographs presented one at a fime
Looking at and selecfing items presented one af a time
Touching and selecting ifems presented one at a fime
Scanning by listening and selecting spoken words presented fwo at @ fime
Listening and selecting spoken words presented one af a time
Listening to “do you want 2" and gesturing to indicate 'yes' o ‘no’
Listening to “do you want ___2" and activating a switch fo indicate 'yes' or one of two
swifches fo indicafe 'yes' or 'no’
Reaching, poinfing, gesturing, or gazing toward items or familiar locations for items
Leading others fo items or to familior locations for items
Selecting items or complefing acfivities in the presence of another person that are
fypically paired with or precede preferred ifems or acfivifies
Touching @ photograph or prinfed words using a speech-generating device that
contains only one message
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Table 16.
Testing the Effectiveness of an Alternative, Primary Method of Speaking

Testing the effectiveness of an alternative method of speaking should include the

following components:

[ providing a minimum of 2-3 months of daily instruction;

[ teaching a leamer to ‘make requests’ for specific, highly preferred items, activities,
and persons, NOT to ‘name or describe’ items or persons, NOT ‘fo comment’ on
experiences, and NOT to ‘answer questions’;

[ teaching requests for specific items, activities, and persons (see Ré, R19, R20, and, for
some learners, R13, R15, R16, R17, and R18); NOT requests for ‘more’, ‘food’, or ‘eal’
and NOT requests with ‘please’, 'yes’, or ‘no’;

[J teaching 2-5 targeted requests at a time; when requests are exhibited consistently
without prompts, adding requests for new items and activities;

[ providing 200-300 opportunities to make targeted requests per day:

[ using empirically-validated teaching procedures, such as errorless teaching and the
teaching procedures described in chapter 12;

[ collecting data to determine the extent and frequency of occurence of the
targeted requests;

[ recording and displaying the extent to which the learner requires prompts to make
targeted requests -- collecting first opportunity of the day probe data using self-
graphing data sheets as described and demonstrated in chapter 4; when the
learner makes a request without prompts on 3 consecutive days, adding this request
to a cumulative count of requests the learner makes consistently without prompts.
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Table 17.
Determining the Effecfiveness of an Altemative, Primary, Back-up, or Concurrent
Method of Speaking and Confiming or Rejecting this Method

An altemative method of speaking should be considered effective and should be confirmed
05 ¢ lecrner's primary, back-up, or concurrent method, if the following four criferiar are mef:

[ the requesfing repertoite..Js improving rapicly (8-10requests for new items or
activifies per month)...or..Js confinuing fo improve gradually (1-2requests for
newitems or acfivities per month|...or..ncludes most of the leamer's
prefered items and activifies (20 items and acfivities);

[ the qudiience responds appropriately fo the leamer's requests (1. provides
what the leamer requests);

[ thelearmer makes frequent, spontaneous requests throughout the day (a
minimurn of 40-30 per day); and

[] the frequency of self-injurious, aggressive, destructive, or disrupfive behavior
has decreased significanty.

If any of these four criferia are not met, fhis method should be rejected.
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Table 19.
Determining the Fffectiveness of an Alfernative, Secondary Method of Speaking
and Confirming or Rejecting this Method

An altemafive method of speaking should be considered effective and should confirmed as
a leamer's secondary method, if the following criteria are met:

[J the requesting, along with the naming and describing repertoires, ...cre
improving rapidly (names or descriptions of 10-20 new items, activities, or
persons per month|...or...are continuing fo improve gradually (names or
descriptions of 4-5 new ifems, acfivifies, or persons per month)...or... include
many commen ifems, commonly occuring acfivifies, and familiar persons
(requests, names, and descriptions of 200+ items, activiies, and persons);

[J the leamer s beginning to answer quesfions (3-4 answers per day) ..oris
answering questions frequently throughout the day (a minimum of 40-50
answers per day); and

It both of these criteric are not met, this method should be rejected..
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Table 18.
Three Situations in Which A Concurrent, Back-up, or Secondary Method of Specking
May be Helpful fo a Learner

Addifional Method Situations in Which An Additional Method of Specking
of Speaking May be Helpful to a Learner
Concurrent When a child or an adult has been taught fo request many preferred items and

acfivities using two or more methods of speaking, both of which are effective,
and which result in fwo, sizable, non-overlapping repertoires.

Back-up When a leamer's primary method of speaking limits the size of their audience,
as it does with ‘forming a repertoire of sfandard, adapted, and idiosyncrafic
signs' (AMS 3)

Secondary When a primary method of speaking limits what a leamer can say, as 'visually

scanning and exchanging photographs using the Picture Exchange Communi-
cation System [PECS] and a large PECS communication book' (AMS 15) limifs a
learmer fo requests
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B.F. Skinner’s Analysis of
Verbal Behavior
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Behavioral Account of
Language

* In 1957, Skinner wrote the book Verba Behavior
where he offered a behavioral interpretation of
language.

* |In contrast to traditional theorists, B. F. Skinner
argued that language is not some innate,
cognitive or developmental process but rather
language is behavior, verbal behavior, and is
best explained by the same environmental

variables that explain all other behavior. s

Behavior Analysis

* Antecedent: before behavior
— Stimulus control
— Motivation (MO)
e Behavior
— Response form (all kinds of behavior)
* Consequence: immediately following behavior
— Reinforcement: increases behavior
— Extinction: weakens behavior

— Punishment: decreases behavior
166
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Behavior Analysis

* Behavior is analyzed through the three-term
contingency.

Antecedent Behavior Consequence
A B C

—_— —_— .
MO/sP Response Reinforcement
Extinction
Punishment

167

* Therefore as behavior, verbal behavior is best analyzed
and explained by considering the environmental stimuli
that preceed it, or its antecedents, and stimuli that follow
it, or its consequences.

* In a behavioral analysis of language, a word is not defined
by its form rather a word is defined by its function or
controlling variables.

* Language is classified into functional categories which are
referred to as verbal operants.
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Behavioral Classification of Language

[ Primary Verbal Behaviors ] [ Non-Verbal Behavior ]
( \ ( \
Mand Tact Listener Behavior
(Requesting) (Labeling) (Receptive)
. J/ . J/
( \
Echoic
Intraverbal
(Vocal/Manual P .
(_ Sign Imitation) ) L (“Wh" questions) )
VB Quiz
169
NONVERBAL BEHAVIOR
Want Water ----- walk to the refrigerator-----Get Water
VERBAL BEHAVIOR
Want Water------------- say water---------- Person Delivers
sign Water Water
point to water
whine
exchange a picture
kick someone
scream
write water
Saying Water is Behavior- Movement of
Muscles of the Vocal Apparatus that Produces
Acoustic Stimulus.
170
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../../Videos FEB 2009/INTRO WORKSHOP VIDEOS/MVB Videos/1. MVB Nov 2010/1  Id Operants/1. VERBAL OPERANT EXAMPLES.doc

Skinner’s (Nature’s) Verbal Behavior Categories

Verbal Responses

Mand (Requesting) : Asking for reinforcers that you want. Saying “candy” because
you want candy. (Birth to 12 months-non-vocal mands in the form of crying; pointing,
12 months first word, then 2 words (noun & verb) at 24 months; mand for
information at @ 36 months)

Tact (Labeling): Naming or identifying objects, actions, events, etc. Saying “candy”
because you see candy. (12 months- 1 word; 24 months- 2 word (noun & verb) at 24
months; 36 months- at least 500 words)

Echoic (Vocal Imitation): Repeating what is heard. Saying “candy” after someone else
says “candy”. (Birth -6 months universal sounds; 6 months-12 months- sounds heard
during daily activities; 12 months- echo some phonemes and phoneme combinations
& word approximations)

Intraverbal (“wh” Questions”) : Answering questions or having conversations where
your words are controlled by other words. Saying “candy” when someone else says
“What do you like to eat?” (30 months- 1 word responses; complexity & length of
utterances increase over time; full sentences by 48 months)

Non-Verbal

Listener Responses
Listener Behavior (Receptive): Motor responses to what someone says. 171

MAND

Mand (requesting): Asking for reinforcers that you want. Saying

“candy” because you want candy.

Antecedent Learner Reinforcer
Behavior
Motivation 5 - —— | Specific to the
(MO) Verbal MO
Behavior
Antecedent Learner Reinforcer
Behavior
Motivation for 5 5 Listener
Learner says OPENS
OPEN “OPEN”

Llama and Coffee
172
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EFL Videos/Llama manding.wmv

TACT

Tact (labeling): Naming or identifying objects, actions, events, properties, etc.
Saying “candy” because you see candy.

Antecedent Learner Reinforcer
Behavior

Non-Verbal 5 - _ Non-Specific

Stimulus Verbal Socially Mediated

Behavior Reinforcement

Antecedent Learner Reinforcer
Behavior

Seeing Shirt 5 - S Teacher says

and Asked Learner Signs Well Done

What is it? Shirt

Kellen Learning Tacts
Tacting Shirt

173

LISTENER BEHAVIOR

(Non-Verbal Behavior)

Listener Behavior (receptive): Following instructions or motor responses to what

someone else says. Handing someone candy after another person says “Give
me some candy.”

Antecedent Learner Behavior Reinforcer
Verbal > | Non-Verbal Behavior | —— Non-Specific
Stimulus (motor responses to Socially Mediated
antecedent) Reinforcement
Antecedent

Learner Behavior Reinforcer

Teacher says: “Give 5 Learner hands ———  Teacher says

me shoes. shirt to teacher “Good One”

Give Me Rollerskate Gives Rollerskate Good Job

Listener Responding — Shirt
Relocating Rollerskates e



EFL Videos/KellenLearning Tacts BEST2.wmv
EFL Videos/Listener and Tacting/Juma Listener Responding for Demo.wmv
file:///E:/Edited Videos For talk/Listener and Tacting/Juma Listener Responding for Demo.wmv
EFL Videos/Listener and Tacting/Juma Tacting in Context.wmv
EFL Videos/Listener and Tacting/Juma Relocating Rollerskate.wmv

TEACHING VERBAL BEHAVOR
AND OTHER SKILLS

Teaching the skills
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Research in Developmental Disabilities

Speech-generating devices versus manual signing for children with
developmental disabilities

Larah van der Meer **, Debora Kagohara?, Donna Achmadi?®, Mark F. O'Reilly ®,
Giulio E. Lancioni€, Dean Sutherland 9, Jeff Sigafoos ?

*Victoria University of Wellington, New Zealand

®Meadows Center for the Prevention of Educational Risk, University of Texas at Austin, Texas, USA

< University of Bari, ltaly
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ARTICLE INFO

ABSTRACT

Article history:

Received 3 April 2012
Accepted 5 April 2012
Available online 2 May 2012

Keywords:
Augmenta
communication
Communication intervention
Developmental disability
Manual signing

Preference assessment
Speech-generating device

e and alternative

‘We compared speed of acquisition and preference for using a speech-generating device
(SGD) versus manual signing (MS) as augmentative and alternative communication (AAC)
options. Four children with developmental disabilities (DD}, aged 5-10 years, were taught
to request preferred objects using an iPod™-based SGD and MS. Intervention was
introduced in a multiple-probe across participants design and SGD and MS conditions
were compared in an alternating treatments design. A systematic choice-making
paradigm was implemented to determine if the children showed a preference for using
SGD or MS. All participants showed increased use of SGD when intervention was
introduced, but only three learned under the MS condition. Three participants exhibited a
preference for the SGD while the remaining participant demonstrated a preference for
using MS. Results support previous studies showing that individuals with DD often show a
preference for different AAC options and extend previous data by suggesting that
acquisition and maintenance was better for the preferred option.

@© 2012 Elsevier Ltd. All rights reserved.
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Research in Aurism Spectrinn Disorders € (2012} 12471257

A further comparison of manual signing, picture exchange, and
speech-generating devices as communication modes for children
‘with autism spectrum disorders -

;:_Eérah van der Meer**, Dean Sutherland ®, Mark F. O'Reilly %, Giulio E. Lancioni 9, Jeff Sigafoos *

“.victoria Untversity of WeMlington, New Zealand
8 piversity of Canterbury, New Zealand
enter

£, Risk, of Texas at Austin, United States

‘A (iniversity of Bari, Jtaty

ARTICLEINJ-O ABSTRACT

Article history: We compare ed acquisition of, and preference for, manual signing (MS), picture exchange

“Received zoAprﬂ 2012 (PE), and speech-generating devices (SCDs) in four chi Idren with autism spectrum

'A‘cgpwd 20 April 2012 disorders (ASD). Intervention was i across parti in a non-concurrent

et . _ multiple-baseline design and acquisition of the three communication modes was

“Key ywards. compared in an alternating treatments design. Children's preference for using MS, PE

_Augm mlve and alternative or the SGD.was also assessed. With intervention, all four participants learned to make
cati

sperific requests using at least one of the three communication modes. The children also
showed a prelerence for one mode. These results extend previous studies by
demonstrating (in four new children with ASD) differential acquisition of, and
idiosyncratic pi for, three ily used alternative communication mades.
The present results further suggest faster acquisition and better maintenance with the
pml‘zrmd maode, We conclude that children’s prrfrrenrn for MS, PE, and SGDs should be

when and ive and altermative commu-
nication interventions.

& 2012 Elsevier Ltd. Ali rights reserved,
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294, AAC preference assessments

These assessments were undertaken to determine if participants would show a preference for using one of the two AAC
options. These assessments occurred after every eighth session (i, after four MS and four SGD sessions) an average. This
number varied slightly because these assessments had to occur hefore the first session for the day to prevent sequence
effects (selecting the AAC option that was taught [ast; Sigafoos et al, 2005), as well as to enstre that at least two such
[eference assessments ken during intervention for each participant,

Durmgapreferenceassessment, the trainer presented the MS option on one side of the table and the SGD option on the
other side of the table (alternated across sessions to control for choice being made dependent on location ofthe AAC option,
The trainer asked the particinant; Which commumicafion aption would you ke to use? Sign longuage on this side (while
pomtmg) 0r theSGD on thzs sm [wmle po ntmg)? The tra ner Init 1ated one request ng opportun tyw1 th the chosen AAC

thecmld dldI]D choose n 0pt10nw1 nl[]s thedewcepreferenceassessmentwas ermmated.md frai ngmntmuedw
the AAC option that was scheduled for use in that session, 50
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Review article

Comparing communication systems for individuals with (!)CWM"‘(
developmental disabilities: A review of single-case research
studies

Cindy Gevarter®”, Mark F. O'Reilly®, Laura Rojeski® Nicolette Sammarco?,
Russell Lang®, Giulio E. Lancioni €, Jeff Sigafoos®

* University of Texas at Austin, USA

P Texas State University, San Marcos, TX, USA

< University of Bari, Italy
4Victoria University of Wellington, New Zealand

ARTICLE INFO ABSTRACT
Article history: Studies that have i systems for individuals with
Received 10 September 2013 ere i i in an effort to provide
Accepted 10 September 2013 information useful for chmcal decision makmg and directions for future research.
Available online 25 October 2013 Specifically, 28 studies that compared (a) non-electronic picture systems to speech
devices, (b) aided AAC (e.g. picture exchange systems and SGDs) to unaided
Keywords: AAC systems (manual sign), or (¢) AAC to speech inter ions were included in
Augmentative and alternative this review. Dependent variables forming the basis for comparison included: (a)
commutiiation,. .. .. effectiveness (e.g. acquisition of systems and/or rate of use), (b) efficiency or rate of
Devaloprental:dhutilitles skill acquisition (c) participants’ preference for systems, (d) occurrence of vocalizations
Autism spectrum disorder . i :
Comparisons and , and (e) across partners, settings,
Review and time (i.e. maintenance). Results suggest that clear and consistent differences between
Single-case design communication systems are rare, definitive regarding a universal

best approach for all people with developmental disabilities. Instead, findings of this
review support the consideration of an individual's existing skills, goals and preferences as
part of the process of selecting an approach to communication.

@ 2013 Elsevier Ltd. All rights reserved.
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Comparisons of intervention components within (!)Cm,mw
augmentative and alternative communication systems

for individuals with developmental disabilities: A review

of the literature
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Russell Lang ", Giulio E. Lancioni®, Jeff Sigafoos®
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ARTICLE INFO ABSTRACT

Article history: Decisions regarding augmentative and alternative communication (AAC) for individuals
Received 10 September 2013 with developmental disab (e what AAC to use and how to teach a person to use a
Accepred 10 Seprember 2013 specific AAC modality ) should involve consideration of different intervention component

#ozlishle anline 18 Octoher 3013 options. In an effort to elucidate such decisions and options, this review synthesized 14

- studies, published between 2004 and 2012, comparing different AAC intervention
Kfj":fc'r“’;ﬁ“ ol alternative commumiee. components including different symbol sets, instructional strategies, or speech output
= within aided AAC systems, and different verbal operants within unaided AAC. Evidence

tion ) .
Developmental disabilities supported the following: (a) different instructional strategies such as building motivation,

Autism spectrum disorder using errorless learning, or adding video models to picture exchange interventions may
Comparisons improve the acquisition or rate of acquisition of picture exchange mands, (b) limited data
Review supports training mimetic (imitated) or mand signs over tacts and (¢) differences in
Single subject designs symbol sets and speech output levels appeared to have little effect on AAC-based mand
Group experimental intervention acquisition, but listener-based differences should be considered. These findings have

Intervention implications for future research and clinical practice.

@ 2013 Elsevier Ltd. All rights reserved.
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Research Support for Teaching Manual Sign Language

| have highlighted some additional support for the use of Manual Sign Language with
children with autism because of the strong bias against this form of alternative
communication in the practitioner ranks.

First of all, There is sufficient empirical support to conclude that sign language along with
PECS and SGDs can be ffective forms of alternative communication. (Gevarter, et al. 2013)

There are several reports that conclude that the use of manual sign manding will produce
a functional communication repertoire. (see Millar, Light, & Schlosser, 2006, Schlosser &
Wendt, 2008a).

Schlosser and Wendt (2008a) in their review chapter write:
The available body of research on manual sign and gestures for children with
autism reveals strong intervention effectiveness scores for symbol acquisition
and production, as well as related outcomes such as speech comprehension
and speech production. These results suggest that the use of manual signing
gestures is a very effective communication option for children with autism.
(p.370).
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In the 2013 review of the literature, Gevarter, et al. found there were a total
of 33 participant’s responding across 10 studies. SGDs, PECS and MANUAL
SIGN LANGUAGE were all effective. In support of manual sign they found
that “... the use of manual sign is likely to be an effective and viable AAC
system for many individuals with developmental disabilities” ( p.4428)
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10 Kellen Signing R.wmv

CONSIDERATIONS IN CHOOSING
ALTERNATIVE METHOD OF VERBAL BEHAVIOR

“The Big 5” (Esch, 2010)
= Fast
= Easy

Cheap

Effective

Always accessible
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Requests and Related Listener Responses (R)

Examples of Requests:

— Must Have:
* R7—can the learner request a variety of items they want or need
* R16 - accepts “no” after making a request and item is not available

— Should Have:

* R23 - makes requests for highly preferred food, drinks, non-food items, activities that

cannot be made either frequently or immediately available

Good-to-have:

* R50- makes a generalized request for acknowledgment (attention — “Hi”, “Ms”, “Excuse

me”
* R73 - makes requests that require 2 words, signs or pictures

Nice-to-have:

* R80- makes requests that require 3 key words or signs along with carrier phrases (
want...”, “Can | have...”) and connecting words (“on”, behind”, “in”

“
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Teaching Requesting
Makes Requests

* R7: Makes requests for highly preferred snack foods, drinks, non-food
items, or activities that can be made frequently and immediately available.

— Step 1-> Determine the learners method of speaking

— Step 2-> Identify food items, drinks, non-food items, or activities that
the learner demonstrates strong motivation.
* If a learner does not readily indicate their interests, start with the
Must-have: Indicators of interest section (Essential for Living, pg.
115-119).

— Step 3> Use prompt and prompt fading procedures to errorlessly
teach the learner to request for the items/activities/actions they are
motivated for.

— Step 4-> Record data during teaching and summarize and graph the
data to monitor the learner’s progress.
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Must-have Indications of Interest. Requests, and Related Listener Responses.... Part of Domain 1 (R) Z

A Detailed Account of the Learner’'s Assessments and Subsequent Progress
on the Essential Eight Skills

Must-have Indications of Interest, Requests, and Relatad Listener Rgsponses.... Part of Domain 1 (R)
Must-have and Should-have Indications of Interest Ltz 7
R1-5. Interests of the learner... as determined by Instfructors, arents, and care providers,

and... as indicated by the lear

-9'_:-' //% Favorite |

FOR LIVING
ties Dala Recording Form

NA NA
R1: llems and activities : R3: R4: when itermns or
are ranked from most or acti > activities are |
favorite to least favorite made available presented one |

one at a fime atl a time
All iterms and activities All iterr torost is All interests that are
on this list go to R2 or R4 din four or |indicated go to R7

> RS

< 4
1 123 45 | 123 4 3 4 | 123 45
2 123 45 [V 23 4 345 | 123 45
3 123 45 12 3 4 3 4 5 123 45
a- 123 45 17 234 3 45 123 45
5 123 45 7" 23 a 245 123 45
- 123 45 W 2aa 3 45 123 4 5
7 1 23 45 | 3 4 3 4 5 1 23 45
8 1 2 3 4 ¢ i 3 4 3 4 5 "2 3 45
B 123 4 | 3 4 345 | 1 mas
10- 12 3 4 | 3 4 3 45 123 45 |
B 1 2 3 4 | 3 a 3 45 12345 |
12- 1 23 a5 | 3 4 345 | 12345 |
13 12345 1 3 4 3 45 123 45 |
14 12345 1 3 4 3 45 1 345 |
15- 123 4 1 3 4 345 123 45 | |
16 12 3 4 = ER 3 45 123 45 |
17 123 3 4 & 3 45 123 45 |
18 1 - X 3 4 3 45 12345 |
19- 1 3 4 3 4 345 i 2 45
20- 123 45 3 4 3 45 1 4+ 5

Itemns carried around by the learner or specific. repetitive behaviors the learner exhibils frequently:
1

|
2 |

NA [ this skill is not appropriate or nec

ry for this learner ]
& [ ihe foarmor i atas Iatarast I o Hamn of Qe 1 7 [ the lsarner does not Indicats Interes! in an item or activity§5
o [1he learner Indicates interest In an term or activity four or five fimes 1
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8 Must-have Indications of . R ts, and [ 1 (R)

Mo and L

Na | R&. ) motor that p. a to use an of
g which o phs, pic-sy . P words, or letters

[talm] [11=2]=

hen directed to do so by either of fwo people. on
motor movement that will permit them to use an alterna
Photographs, pic-symbols, prinfed words, or

onsecutive occasions. learnears exhibit o spe.
e method of speaking which includes selecting

NA [ this skill is not or iy tor this $
1A [ the Inifial assessment of this skill has been completed |
M [instruclion or management has begun |
1 on one occasion
2
s sicns
10 onften consecutive oocasions
Det [ this motor movement is no longer accuring consistently |
bl R7. for highly ack foods, drinks, that can be

ade freauently and Immediately aval bl

1 1A |

2 1A |

3 A |

“ A [m

s A | m

s A | m

z 1A |

a8 A |

3 1A | m

10 1A | im

When motivating even

occurn learners recuest specific items or activities on
threse consecuti

asions

NA [ this =kill is not appropriate or necessary for this learner |
A [ the Initicl assessment of this skill has been completed |
"M [instruction or managemen eaun |

-SA  without self-injurlous. agaressive, or dostruc
DS without di © behavior or complaints
WithoUt resistance to prompts and withoul sloperment (Le.. without leaving the area)

ve behavior

P with a full physical. full demonstration. or full echoic prom
PP with o partial physical, partial demonstration. or partial echole promiat
me h & minimal toueh, minimal o or minimal echoic prompt
INd  Withou! Bromts, Wilhou! SCrolling. Gnd WIthin fwo seconds
25 In two or more setting
2r inthe presence of either of two people
=M when motivating events have occurred, bul are wec
R T e, e B ave senton Contact witn the reauested item &r Gotivity
(does not apply fo some requests)
Det [ these recuests are ne longer occuring consistently 1
NA| R8. Requests the opponunny 1o eneencun or to red by o stercotypic
movements with highly tems or ging In highly P B
1 (preferred item) A [ -sal-pc[-re e | PP [mp [ina | 2s [ [pet
2 (preferred activity) 1A | im -sA|-pDc|-rP FP | PP | MP |Ina 2p |<m Det|
189
Must-have Indications of Interest, Requests, and L =3 ... Part of Domain 1 (R) @
NA R9. Waits atter making requests for each of the items and activities in R7 and R8 for gradually
increasing periods of fime
1 A "~ 1= 2s Ss | 10s [20s | T
2 A mw 1s 2s Ss |10s |20s|1m
3 s 25 S5 [ 10s [20s | Tm
4 1s 2s S5 | 105 [20s | 1Tm
5 1s | 2s | ss
& 1s 2s Ss
7 1s 2s 55
8 53
? S5s
10 5 Or
w V directed to do so., learners wait for reaquests to be honored, without exhibiting problem
behavior without resisting or requiring prompts. without repeating the original request, making
recquests for ‘whemn' or later’, or making recuests for other items or activitios, whan strong
motivating events occurn in the presence of either of two persons, and continue Making other
required responses on three consecutive occasions...
NA [ this ski s not appropriate or necessary for this learner |
A [ the initical assessment of this skill has been complaeted |
Im [ Instruction or management has begun |
1s for 1 second
2= for 2 seconds
e for 5 seconds
10s  for 10 seconds
20s for 20 seconds
Im for 1 minute
2m  for 2 minutes
s5m ©or 5 minutes
10m for 10 minutas
20m  for 20 minutes
Det [ “welting' is no longer occuring consistently 1
NA R10. A the re: of to 10 items or activities from R7 and R8 by a person In authority
1 o 1A [ -sal-pc|-re
2
3 . LY -RP
4 . "wA -SA|-DC
5 - A L) -SA|-DC
& A " -SA|-DC
7 A L) -SA | -DC
8 1A | 1m |-SA|-DC
97 A 1~ -SA|-DC
10 A L) ~SA|-DC| -RP

When directed to do so, learners relinquish access and accept the removal of prefered ilems or
activities by persons in authority by continuing 1o make other required responses on three
conseculive occasions...

NA [ this skill Is not appropriate or necessary for this learner ]

A [ the inificl assessment of this skill has been completed 1

"M [ins ion or management has begun |

-sA without self-injurious, aggressive. or doshuc ive behavior 190
DT without disruptive behavier or complaint

~RP without resistance to prompts and WIN'\OU' elopement (Le.. without leaving the area)
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10 Must-have of R s, and L

... Part of Domain 1 (R)

R10. (cont.)

P with a full physical or full demanstration prompt

PP with a partial physical or partial demonstration prompt
M with & minimal touch or minimal gestural prome!

Indd without prompts and within two seconds

2s In two or more setlings

2r N the presence of elfther of two persons in authority
=M when strong metivating events have occurred

Det [ this skill Is No longer occuring consistently |

[na]  r11. 10 utive, brief, pi usl ired tasks

] [aTal&EE] m ==

when difected 16 do so by either of two people, and when strong motivating events occur, learners

A

complete consecutive, briof, previously acauired tasks between opportunities 1o make requests
without problem behavior and without complaints on three consecutive occasions...

NA [ this skill s not appropriate or necessary for this learner |

1A [ the Initial assessment of this skill has been completed |

™M [instruction or management has begun |

1 one rief task

2 two consecutive, brief tasks

s five, consecull brief tasks

10 ten. conseculive, brief tasks

Det [ these tasks are no longer being completed consistently 1 ’r
NA R12. Shares or takes turns obtaining access to each of the items and activities in R7 and R8 with an g
Instructor, care provider, parent, or peer 4P
1 (Dot b
2 @
3 — —
a —#
5 —
& B
z =
8 — — — —
b —_—
10 o
When directed to do so, learners share and take turns (or make fransitions) on three
consecutive oocasions..
~NA [ this skill Is not appropriate or necessary for this learmer |
A [ the initial assessment of this skill has been complated |
M [instruction or managemeant has begaun |
-SA without self-injurious, aggressive, or destructive behavior
“DC  without disruptive behavior or complaints
LRP  withoul resistance to prompts and without elopement (Le.. without leaving the area)
FP with @ full physical or full demonstration prompt
Lol with e partial physical or partial demonstration proemest
mp with @ minimal touch or minimeal gestural prompt
ind without prompts and within two seconds
28 in fwo or more settings
2P in the presence of either of two peopla
M when strong motivating evenls have occured 191
Det [ sharing and taking turns, or making fransitions Is no longer occuring consistently |
Must-have Indications of Interest, Requests, and [ ... Part of Domain 1 (R) b
NA R13. Makes transitions from preferred items and activities to required tasks |
i 1 A -SA |-DC | 2 Det
2 1A -sa|-oc| PP Det
| 3 A -sa|-pc| PP Dot
4 1A ~SA |-DC| PP Det
5 A -sA|-DC] PP Det
6 A SA |-DC PP Det
7 A -sa|-bc PP Det
8 A -sA|-bc PP Det
k4 - A -SA|-DC PP | Det
10 1A -sA|-bc PP et
performance levels: same as R12
[Na|  R14. Makes a generalized request for the removal or reduction in | y of 1-4 site
[1a [m -sal-pc|-re | [rp | Pp MPlTndl Izs‘er«V\l |pet
When 1 of 4 unpleasant situations occurs, learners recquest the removal or reduction in intensity of that
situation on three consecutive occasions...
NA [ this skill is not appropriate or necessary for this learner |
1A [ the inlfial assessment of this skill has been completed |
"M [instruction or management has begun |
SA  without seli-injurious, aggressive, or destructive behavior
-DC  without disruptive behavior or complaints
RP  without resistance o prompls and without elopement (i.e.. without leaving the area)
FP with a full physical, full demonstration, or full echole prompt
{dud with a partial physical, partial demonstration, or partial echoic prompt
MP  with @ minimal touch, minimal gestural, or minimal echoic prompt
Ind  without prompts, without scrolling, and within two seconds
2s in two or more satting
2P  in the presence of either of two people
=M when motivating events have occurred, but are weak
Det [ these recuests are no longer occurting consistently
NA | R15. ‘Accepts no’ affer making requests for items and activities thcli were 0uugh' and are often
honored (R7, R8, and R14)
1
2
3
4
5
&
7
8
9
- 192
10




Must-have Indications of Interest, Requests, and Related Listener Response . Part of Domain 1 (R)

R15. (cont.)

Accepts no’ after making requests for dangerous ltems and activities that were not taught

NA R16
and are never honored
1 1A [-sa|-ec 2s | 2P |>m Det
} ia Lo [P beel [ zn] [
3 1A [m | [-sal-bc| 2s | 2P [>m Det
performance levels: same as R15
| ~Na | R17. Makes very forceful and repeated requests for a stranger, an Intruder, a person teasing
| threatening. bullying. or instigating a fight, or a person making sexual advances to ‘go away
Lia [m] [-sal-oc|-re| [re [ee [me[ina] [2s[2r [<m| [oDet
~ als that are part of

it inclivici

Sle
red, but are weak

urring consistently |

R18. Makes a generalized request for help in a threatening or dangerous situation, by yellmg
or

NA
‘ “help”, scre. Q. or oth o with an audience, calling ‘9-1-1"
activating a medical alert device
1 yelling “help™... 1a [im | [-sal-bc rap‘ [ ep [ PP [mP [ina 2s [2p [<m][ [Det|
2 caling 9-1-1 1A [ 1m -sal-oc|-re| | Fr [ PP [ mP|ina 2s | 2P |<m Dot
3 activating a medical alert device A [im | sa|-pc|-rpP FF | PP | MP [Ina 2s | 2p <MJ Det
performance levels: same s R17

Pairing

» During this process the instructor should take note of what items and activities
serve as reinforcers for the learner, and what things the learner seems to have the

strongest motivation for.

» The instructor should be associated with the delivery of reinforcement, and not the
removal of reinforcement.

o If the child is already engaging in an activity that he or she seems to like, and you
are ready to begin your session, do not remove the item or activity. Instead,

the instructor should try to make that activity more fun by engaging with the learner.

Emily Pairing and Shaping

» Pairing can look different depending on the child. Not every child has the same
reinforcers, and some children require more pairing than others.

194
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../../Intro workshop text R,/November 2007/Emily Pairing and Manding.wmv

Behavioral Interventions

Behav. Intervent. 3): 135156 (2015)

Published online in Wiley Online Library
(wileyonlinelibrary.com) DOIL: 10.1002/'bin. 1408

EFFECTS OF PRESESSION PAIRING ON THE
CHALLENGING BEHAVIOR AND ACADEMIC
RESPONDING OF CHILDREN WITH AUTISM

Amanda N. I{ellv1'3. Judah B. Axe'?, Ronald F. Allen’ * and Russell W. l\.ﬁaguire‘I
'Department of Behavior Analysis, Simmons College, Boston, MA, USA
“Department of Education, Simmons College, Boston, MA, USA
*Keiki Educational Consultants, Inc., Honolulu County, HI, USA

Presession pairing is an antecedent-based procedure in which an instructor engages with prefermed items
with a child for a few minutes before an instructional session. Although this procedure has been described
in mamualized treatment guidelines for working with children with autism, there are currently no direct
investigations of whether this manipulation has a beneficial impact on target responding or the child’s so-
cial interactions. Funcional analyses with three children with autism showed escape or attention and es-
cape as reinforcers for their challenging behavior. Preference assessments identified highly and
moderately preferred stmuh. In the context of a multiple baseline across participants design, the partic-
ipants exhibited fewer challenging behaviors when instructional sessions were preceded by presession
pairing than when they were not. Academic responding showed modest increases. Subsequently, in the
presence of presession painng with a novel task, the participants emitted no challenging behavior and
similar or higher levels of accurate academic responding. One participant was available for a maintenance
session without presession pairing 5 months later and showed near-zero levels of challenging behavior
and comparable levels of accurate academic responding. The implications of the findings and future di-
rections are discussed. Copyright © 2015 John Wiley & Sons, Led. 195

Why is the Mand Important?

»  Development of a strong manding repertoire may be
essential for the development of all other types of
verbal behavior.

* Manding teaches a persons that verbal behavior is
valuablé; other repertoires teach what to say once the
learner “wants to talk.”

« By teaching a mand repertoire you may replace some
problem béhavior.

« Itis unlikely that you will be able to develop a verbal
behavior repertoire in an earlyé learner by just requiring
the person to label items (tact) or talk about things
(intraverbal).
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Prompting and Prompt Fading Procedures

Prompts

= Something done to increase the likelihood that a person will emit the correct behavior at the
correct time; can be response or stimulus.

Response prompts
= Vocal prompts (least intrusive): Vocal verbal behavior of another person results in the correct
response in the presence of the SP.
= Gestural prompts (moderately low): Any movement or gesture of another person that leads to
the correct response in the presence of the SP.

= Modeling prompts (moderately high): Any demonstration of correct behavior by another
person that makes it more likely the correct behavior will occur at the right time. A person
observes the model and imitates the modeled behavior to make the correct response in the

presence of the SP.

= Physical prompts (most intrusive): A person physically assists another person to engage in the
correct behavior at the right time.

=  Stimulus Prompts

= With-in stimulus prompts: A type of stimulus prompt in which some aspect of the SPor SA is
changed to help a person make a correct discrimination.

= Extra stimulus prompts: A type of stimulus prompt in which a stimulus is added to help a
person make a correct discrimination.

= Fading Prompts

= The gradual removal of prompts as the behavior continues to occur in the presence of the S°
with the goal of transferring stimulus control to the naturally occurring S°.

197

The learner wants or  ee—]—

needs a specific item,
activity, or person
[MO]

An instructor places a
cookie in front of a
learner two hours after
the last meal and the
learner reaches for the
cookie

A mother sits in her
adult child's favorite
chair and the adult
child points fo the
chair

Table 1.
Requests

The learner says
words, forms signs,
selects pictures, or
selects, types or
writes words [R]

The learner says or
signs ‘cookie’

The learner says or
signs ‘cracker’

The adult child
selects a picture of a
chair or selects,
types, or prints the
word ‘chair’

The adulf child
selects a picture of a
‘bed’ or selects,
types, or prints the
word ‘bed’

—

MO: a motivating operation has occurred
the learner exhibits a mand
learner gains access to a reinforcer

R:

SF:

The learner gains
access to what
or whom he wants [S7]

The instructor provides
access to the cookie

The instructor prompts the
learner to say or sign
‘cookie' before providing
access to the cookie

The mother provides access
to the chair

The mother prompts her
adult child to select a
picture of a ‘chair’ or to
select, type, or print the
word ‘chair’ before pro-
viding access to the chair
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Teaching Procedures for Mand Training
VOCAL MANDING

Echoic to Mand Transfer
Establish MO------------------------ Vocal Prompt------------------ Mand-----Reinforce
Item Prompt

Fade Vocal Prompt
Fade Item

MO MAND. Reinforce

MANUAL SIGN MANDING & PICTURE SELECTION MANDING

Establish MO-----------=memmmeeeee Vocal Prompt Mand Reinforce
Item Prompt
Physical Prompt
Model Prompt

Fade All Prompts
MO MAND Reinforce R

Teaching Procedure

Capture and contrive the MO for a variety of items and activities from
many different motivational categories (food, games, physical activities,
etc.).

When the learner declares motivation for an item or activity but does
not say the name of the item, vocally prompt by saying the name of the
item.

If the learner echoes the vocal prompt, deliver the desired item
immediately.

If the learner does not echo the vocal prompt, repeat the prompt up to
two (2) additional times. If at any point following the additional echoic
prompts the learner echoes, deliver the reinforcer.

If the learner does not echo after the third vocal prompt, deliver a small
guantity of the reinforcer while saying the name of the item again.

200
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Example of Vocal Prompting

Learner: Reaches for cookie
Teacher: Withholds the cookie and says, “Cookie”
Learner: “Cookie”

Teacher: Delivers cookie

201

Fading Vocal Prompts

* Once the learner is reliably echoing the vocal prompt, begin to
fade the vocal prompt using stimulus control transfer procedures.

* Once the learner has echoed the vocal prompt, before delivering
the reinforcer, pause for up to three (3) seconds and wait for the
learner to say the item name again. This is a transfer trial.

* If learner mands during this transfer trial deliver the reinforcer
immediately.

* [f the learner does not mand during this transfer trial, provide a
vocal prompt again and deliver the reinforcer after the learner
echoes but only deliver a small quantity of the reinforcer.
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Example of Fading Vocal Prompts

Learner: Reaches for the cookie

Teacher: Withholds cookie and says, “Cookie”

Learner: “Cookie”

Teacher: Withholds cookie and pauses for three (3) seconds
Learner: “Cookie”

Teacher: Delivers cookie.

203

Fading Vocal Prompts

* Once the learner is consistently saying the name of the item on
the transfer trial, completely fade the vocal prompt.

* When the child declares the motivation for an item or activity,
wait two (2) to three (3) seconds for the learner to mand.

* [f the child mands during delay deliver the reinforcer
immediately.

* [f the learner does not mand during the time delay provide a
vocal prompt and repeat the stimulus control transfer
procedures described above.

N
R
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Example of Fading Vocal Prompt

Learner: Reaches for the cookie

Teacher: Withhold cookies and pauses for three

(3) seconds
Learner: “Cookie”

Teacher: Delivers cookie.

VIDEOS

Videos of Teaching Manding-
PETER- PROMPT FADE PROCEDURES
PETER- NET MANDS
DAVID- TEACHING MAND
JIMMY- MANDING

Juma- Pineapple
Robert with Gina Manding

VOCAL MANDS SAUD

NICK- ipad

DANNY- ipad

Elinor Lite Writer
MATT G- LITE WRITER
JL CASE STUDY
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../../2013 - 2014 Training Manual/Training Materials by Day/Day 7 - Non-vocal Learners/Videos/Increasing Speech Sound Production Videos/8 Peter- Prompt Fading (gestural to item).wmv
../../Italy 2010/Videos/14 A    Peter- Shaping signs for cracker and music.wmv
../../Videos FEB 2009/INTRO WORKSHOP VIDEOS/SIGN LANGUAGE VIDEOS/November 2010/Sign Videos/14   David - Signing.wmv
EFL Videos/Jimmy Manding with Kelly.wmv
EFL Videos/Pineapple Juma.wmv
EFL Videos/2. Robert & Gina. Better Quality.mp4
EFL Videos/Vocal Mands/Saud Vocal Mands.wmv
../../2013 - 2014 Training Manual/Training Materials by Day/Day 7 - Non-vocal Learners/Videos/AAC Videos/3 - Nick - iPad Manding.wmv
../../Consultant Manual April 2011/Manual 2012/2012 Workshop Documents/New Videos sept 2013/SGD Videos/Dan SGD Video 8-18.wmv
../../2013 - 2014 Training Manual/Training Materials by Day/Day 7 - Non-vocal Learners/Videos/AAC Videos/5 - Elinor-MVB.wmv
../../Intro workshop text R,/November 2007/Videos Dubai 2013 Revised/SGD Videos/6A Matt Gargano.MP4
../../Consultant Manual April 2011/Manual 2012/2012 Workshop Documents/New Videos sept 2013/SGD Videos/8 - JL - Sign through iPad, 2006, 2011, 2013.wmv

JOURNAL OF APPLIED BEHAVIOR ANALYSIS 2010, 43, 705-709 NUMBER 4 (WINTER 2010)

INCREASING THE VOCAL RESPONSES OF CHILDREN
WITH AUTISM AND DEVELOPMENTAL DISABILITIES USING
MANUAL SIGN MAND TRAINING AND PROMPT DELAY

VINCENT J. CARBONE AND EMILY |. SWEENEY-KERWIN

CARBONE CLINIC

VIVIAN ATTANASIO

VERBAL BEHAVIOR INSTITUTE
AND

Tamara KasPER

CENTER FOR AUTISM TREATMENT

The purpose of this study was to determine the effect of manual sign mand training combined
with prompt delay and vocal prompting on the production of vocal responses in nonvocal
children with developmental disabilities. A multiple baseline design across participants verified
the effectiveness of this intervention. All participants showed increases in vocal responses
following the implementation of the independent variables.

X(y IUU)’Z!J.' ﬂutism, mﬂnd, ma.nl.lﬂl Sign 1a.ngl.lagt:. le)mpt th:]ay, VUCﬂl rt:splmding

PETER- VOCAL PRODUCTION MAND 207
Data Collection & Graphing for
Requests (Mands)
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../../2013 - 2014 Training Manual/Training Materials by Day/Day 7 - Non-vocal Learners/Videos/Increasing Speech Sound Production Videos/12 Nick, Mattie & Peter.wmv

Probe Data Collection
R7: Makes requests

* Collect cold probe data for specific mand targets.

* Set a specific mastery criteria for each target (e.g., 5 consecutive days at
independent (1) and 1 day with an independent mand across two different settings
with two different people).

*  Write the name of the targets and the date introduced on the skills tracking sheet.

* On the first mand trial of the day, cold probe, record if the learner engaged in
problem behavior or the most intrusive prompt level necessary for the student to
emit the mand (PB=Problem Behavior, FPP= Full Physical Prompt, PPP= Partial
Physical Prompt, VP= Vocal Prompt, I= Independent) on the probe sheet.

* When the learner meets the independent mastery criteria highlight the 5 days in
yellow on the probe sheet. Right the mastery date on the skills tracking sheet.

* Then run the generalization probe (make sure the learner emits the mand across 2
different settings with at least two different people). If the learner meets criteria

for the generalization probe, highlight the date in pink. Write the generalization
mastery date on the skills tracking sheet.

209

Sample Probe Data Sheet
R7: Makes requests

PROBE DATA SHEET
Learner:_Soopie Data Collection Period: _{ol'thw to_lolzelie

Domain/skill: 8% Mo¥es 1equects S pefored s
wm&mn 2oy eweeSedtogs

Criteria to Master Target:_G&consecutive ¢
Data collection directions: Record the prompt level needed for the learner to complete the skill on the first probe of the day (cold probe)

Target | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date

wid [1os | 100 [l ol | oln | ohz |eha 6l [ 1013 | wol1% 1019 oo [l | okt ks | plae

35/3p | 25/2P | 25/2P | 2572 N\a5/2P | 2572P N\25/2p | 25/2p | 25/2p | 25/2F | 25/2F | 25/2P | 25/2¢ | 25/2P | 25/2P | 25/2F
i i i i i i i
ve ve v ve v ve ve ve ve e | VP 3 VP VP ve
ON&L ppP | PPP | B p | pp) PP | P epp | pPP | PEP fop |ppe [pep | pee | PPP | PPP
_Cxocver |FP0 | fpp (E;.Eg e\ | fee | Fem | Fop Ee | top | Fep | Fep | Fep | Fep  [EOH
Intro Date. *a ps \[@®D |Pe \|@> |F6 |Fs |es |Pa |P5 |ps | P8 [Ps |PB
b e I | § -2 il [ L | LEsl
Date | Date | Date JDate | Date | Date | Date  Date

} Target Date | Date | Date | Date | Date | Datc | Date | Date | Date | Date | Date

1wl wol® | who | eln W | 1012 | o) | oty | 10lvs [0S | ioled izt B Mestered

fioly | wls | ! Jost BB eBte | | | Mosvered | | S
25/3F [ 2572 | 25/2F | 2573 Na5/2 | 2572F \N25/2P | 2572 | 25/2P | 25/2P | 25/2P | 35/2P | 25/3F F&E 2572p | 25726 | 3572 | 3572F | 25/2F
il gl & d % 5 \\ i \ i ol N i i i i i

v

P VP ve VP vp
ppp | pPp | PPR M PPP | PPP

v |ve Ave VP ve (W
Pad PPP pPp | PPP | PPI pep | PPR
Pod | fee A55F | eep | Epp | FPP\ | BB | FEPN wp | op | Fpp Mrer | Fep

Intro Date: PB PB PB PE  \ @ PB PB P PB L) PB

widhe | 1l Mot | R | ol o
Target Date | Dste | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date | Date |
O E T o T S o e R I R R T R e el s (T
gﬁia 25/2p | 25/2P
a 1 1

|72572F | 2572P | 25/2P | 25/2P |\25/2P | 25/2F ‘\zs/zr 35/2¢ | 25/2F | 25/2P | 25/2P | 25/2P Lg)s/zr- 25/2% 66?’
i i i i \\>\> h i i i S—o—

ve 3 v Vi Ve VP 3 VP P VP vp v
\ epp PP | PR @) PPl pep @B ¢’ | ppp | PPp | PPe  [PPP | PPP | PPP e free | eee
Ryt €PD P FPP PP FPP FPP FPP FPP FPP PP FPP PP FPP FPP FPP PP

Intro Date: PB B P8 \[pa PB Pa PB P8 P8 PB °B PB 8 P8

o W, |
w)4l e Scres Eovent [ | =3
Legend: 2P/25 = skill is generalized to 2 different settings or 2 different Instructors, | = skill is performed independently, VP = skill was performed with verbal prompts, PPP = skill was performed with
portis! physical prompts, FPP= skills was parformed with full physical prompts, PB= person engaged In problem behavior
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Sample Probe Data Sheet
R7: Makes requests

OBE DA
Learner:_ Shmpe Data Collection Period: jo\“\\\e  to
Domain/skill: R1: Muves fequusi fox pratined idens
Criteria to Master Target: o

Data collection directions: Record the prompt level needed for the learner to complete the skill on the first probe of the day (cold probe).

Target Date | Date | Date | Date | Date | Date | Date | Date | Date ] Date | Date | Date | Date | Date | Date | Date
| I "ol ol [el el wl ey el | 0], | o
1004 11015 | 1w |10t [ whe [l ha ls ['o} A E o s | oLy [l | ®lag
25/3P | 2572P | 25/2p | 25/2P [\35/2P | 2572P |\35/2P 2S/2p | 25/2p | 25/2P | 35/2P | 25/2¢ | 25/2p | 25/2P | 2572P
i P i P i P i i i i i i i
VP VP V P VP P P P ve VP ‘ Vi
ppp | PP ppp | PPl 3 PRP pEP | PRP P 1
g |eA\ | ee | e e S G S e e S S
Intro Dat €8) PB PB N ) ‘ PB l i l PB B FB
6e wo
wivhve ‘ Sonoel Screat
Target Date 1 Date | Date | Date | Date | Date | Date I Date | Date | Date [ Date | Date
oy l"-'ln ©lia | 0l [ Whe [ ©lzo|wlay [0l [y | W | Wy [V
25/3P | 25/2P | 25/2P | 25/2P | 25/2p | 25/2F | 25/2P 2572P | 25/2P
i i i i i i i i
Ve Ve vp 2, Ve %:2
- ePP | PPR 3 P 3 *— P PPR 7
Cap. G 7 FE | 1577 22
Intro Date: 5 P8 ‘ Pa pB P8 P8 es
1) 4l | I
Target Date | Date | Date Date | Date | Date | Date [ Date | Date | Date | Date | Date ’ Date | Date | Date | Date | Date
wls1 | iy
25/2P | 25/2P | 25/2P 2572 | 25/2p | 25/2F | 25/2p | 25/2F | 25/2p | 25/2F | 25/2p | 25/2p | 25/2p | 25/2P | 25/2F | 25/2F | 25/2F
i i i i 1 i i i i i i i i i i i i
ve ve vp vp ve vp ve ve ve v ve vp ve ve ve vp vp ve
Wusie (certd) | 222 pep | Ppe | PPP | PPP [PPe [ppp |PPe | Pep | PP | PPP | PPP | PPP | PPP | PPP | PPP | PPP | PP
usic, (¢ont FPP | FPP | FPP | FPP | FPP [FPP |EPP [ FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP | FPP
Intro Date: PB P8 ) PB e P PB Pa Pe B P8 L Pe P8 2 Pe o
~A |

Legend: 2P/25 = skill is generalized to 2 different settings or 2 diffarent Instructors, | = skill s performed Independently, VP = skill was performed with verbal prompts, PPP = skill was performed with
partial physical prompts, FPP= skills was performed with full physical prompts, PB= person engaged in problem behavior
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R7: Makes requests
.
Mand Tracking Sheet
Ga
Criteria to Master Target: § ¢, . dm\: o
Learner _Speaphe Method of Speaking _Sign
Date Mastered | Dare Mastered
Preferred Item Name Date within 2 or within 2 or
Introduced more settings more people
(25) 2P)
Crocker il rolznlie Volae e Lo lre i
VPod joltive \ereol v sortzilres | aelzalie
Sune Crormpotine ol (ol 2l ol 2elue ol nelte
| WMusce | walie
1
Chip | Omhve
Develaped by the Staff of the Carbone Clinic. May be copied and distributed with proper ttribution 212
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Monitoring Progress-Essential for
Living
R7: Makes reqguests

|

R7. uakes;equ;sts for highly preferred snack foods, drinks, non-foed ilems, or acivities thet can be |
made frequently and immedialely available ’
|7 Orocker . | <M | NI |Det|
o 2 | <M Nt [pet
%MP - 20 |<M| NI |Def
L Chli®
IS 20 |<M| M Det
5 Music e | 2p |<M| NI |De|
6 Mﬂl“L_—i ﬁ
jind Hompo A \ﬁs [
m_(' \mQ o |-sA[oc]-xe| | pp e [ina| 25| 22 [ <[ 0 |Del
]046_\5»“ - [1a | |52 -oc|-we] vp | vp | e ina] 25 | 22 [ < [oet

When mofivating evants occus learmers reques| speciic irems, ncf’MQfﬂ) or persons, of request specific
information consisent with those events on thiee consecutive occasion:
1A | the itial 't of this skill has been 1

M [instruction or management has begun | ) ;

SSA  wilheut selfdnjurious, aggressive, or destuctive dehavior

-DC  without disruptive behavior or compiainls

-RP withoul resklance lo prompts and without Iemﬂng_ the area

B withaful physicdl. ful demonsiration, or full echicic promo: X
PP withc partial physical, partial demensfm'lcn: o partial echoic promo?

MP  with a minimal touch, minimal gestural, or n_unnmcl echoic prompt

Ind  without prompts, withou! scroling, and within fwo seconds

25 iniwo or more seffings

yid in the presence of aither of Iwo pecple

<M when molivating events have occurred, but are wgak ) .

’ N when fne leamer does not h y contact with the req. acfivity
does not apply lo some requests| . X
Det ([requeslscvero\nmocwn‘ngcmswstenh\/I Second Morntonn_g Sheet 213

=
= Listener
NA|  ge motor that p: alearner to use an alternative method of —
[ i . printed words, or letiers
[1a o | Ez[sl)o‘ Det|
Yiher direclod 1o do 5o by eifher of wo people. on__ consecutive occasions, leanmers exhio o
shechic motor mavement Ihat wil permil Them fo Use Gn aenmalive e ag of s
inclucios . Printed words. o fatters
NA [ this skibis noi appromriate o necesary for this tearnor |

[ the initics Gssesment of this il has been completed |

1 inste. mancgement has begun |

on one cccasion

On hwo Consecutive cccasions

©on five consecutive occasions

©n ten consecutive occasions

[ this motor movement is no langer occuning consistontly ]

LT [y Makes requosrs for highly pralEuevd snack foods, drinks, non-food Hems. or activilies that

o foe R 8 HJ

<m it Dot
<aa] s [oer

75 [ < waoe]

han nrotivating evenls cccur, learmers rcquns' specific -rsms o thss, OF parsons. or request specific

A 1 this sKill 5 1o? GPPIORGIE or NocasEarny for e leortey ]

A 1he inifict assessment of this kit has boon compioted |

" < instruction or managemeant has begun

-sA =AIhoul self-injuilous, GOOIBTEve. or cos hctive behavior

-DC  without dkruptive bohovicr - or compiainis

-np Sihout resisfance 1o prompts and without elopement (Le.. Withoul leaving the arec)
e Wth @1 Full phystcot, ol cammomstrtion e echoic prompt

PP with a partial physicaf, " Pariicl dermonsiration. or pariial echoic prompt

e #ith o minimal fouch. mininat gestural, or mmimal echole promgt

ad without prompls. wnnnur scrolling. and within two seconds

2s in fwo or more so ting |
27 in the presence of i A— people

<em when svents have . but ore v

Nt when Ihe Ieamer does not have sensany Comiact i the requested item or aclivity

(closs not apply o some requesis)

et FBOUSSES are ne e - ——— -
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Mand Monitoring Sheet.pptx

Recording Mand Data

Use the Trial by Trial Sign Mand Data Sheet to record mands
throughout the session.

On this data sheet, record the following:

— Reinforcing item

— Prompt level necessary to evoke the response
— Vocal responses the learner emitted.

Use the following definitions of prompted and spontaneous

mands:

— Prompted: any mand that is emitted following another person’s,
physical, gestural, or vocal prompts, and mands which are
controlled by the presence of the desired item

— Spontaneous: mands which occur solely under the control of
the motivation and a listener

215

TRIAL-BY-TRIAL RECORDING OF MANDS

YOCAL MANDING

V= vocal prompt

ITEM= desired
item is present

MO= motivation
(no item present)

JLu
Vupble |

pamp
SELO

YL

’)ul: vw;.k"
cloun
wmP

Inold hand

Aunce.

bubbled | =l bub

Developed by the stafl of the Carboae Clinic. May be copied and distributed with proper attribution.

Sign Data sheet and Transcription 216
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../Data sheet and Transcription.pptx

MAND DATA SUMMARY SHEET

Mand Data Summary Sheet.

Mand Data Sheet and convert to rate

# of prompted mands = rate of prompted mands

time spent manding

Summarize the mand data from the Trial by Trial data sheet on the

Record total number of prompted and spontaneous mands on

# of spontaneous mands = rate of spontaneous mands

time spent manding

# of spontaneous + # of prompted mands = rate of total

mands

time spent manding

217

Leamers Name: \ J 0e,

e, | o | g | P Mands per i
| ied

2[4 MK |yerfm|2omia| 21 |18 |3 .70 |.6O | .10

200 | MH |ver[mr] GOomi 45 | Hf | 4 |75 .68 | .07

ol |gk  |ne|mr[#Omal 3 | 30 | & | §O .15 | .05
al1a | uH Nf‘\’![ﬂ’ Woma| 47 | 24 | 3 1§ 15? .05
aliy | er[ur|lodmin| ) | 77 | 4 [.31 |.77 |.OF

] - I
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GRAPHING

* Graph as a rate per day for both prompted and spontaneous

TOTAL MANDS PER MINUTE PER DAY
O=Prompted Mand  X=Spontaneous Mand
g .
%
&
2
=
[=3
b}
£
=
—
Date |= ‘:’_?—, >
Loamers Name s JOC. pates Fron L[S 10 219
The Carbene Cinic, Vincest J. Carbzne, BC3A end Asscdiates
. . .
Graphing: Variety of Mands
Total Variety of Mands per& hr. Session
8
§
=
i
pate [=[z2RERE
Leamerstame: LJOE. Dales: From -1 15 to
Tee Gorbone Gl Viroent J, Catore, BOBA a9 Assoceies —o—
S 220
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Requests the Removal of
Unpleasant Situations (R14)

* |ndividual learns an alternative mand to
remove unpleasant situations

PETER-FCT MAND

221

Teaching Tacting and Listener Behavior

222
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../../Intro workshop text R,/November 2007/PB Videos/Demand- Peter/Peter- Case Study .wmv

DEVELOPMENTAL - FUNCTIONAL APPROACH

In a developmental approach the previous
method of teaching persons with
developmental disabilities (DTI) has been
demonstrated to be quite effective.

For persons with moderate to severe
disabilities this approach may lead to the
acquisition of some skills but they will not be
relevant to their daily life or support greater
independence.

Consequently, teaching the relevant skills in
the CONTEXT in which the verbal and non-
verbal skills occur is the preferred method.

DISCRETE TRIAL INSTRUCTION

Discrete trial instruction (DTI) has been demonstrated to be an
effective method of treatment and education for persons with
autism (Smith, 2001).

The instructional method includes a teacher presenting
instructional material in a precise and sequenced manner so
that it evokes frequent responses to the material by the
learner.

Following each learner response the teacher presents a
consequence that usually takes the form of some type of
feedback that either indicates the responses are correct or
incorrect.

Correct responses usually result in a suspected form of
reinforcement to strengthen the responses.

112



Following incorrect responses the teacher provides feedback
indicating an error and usually conducts an error correction
procedure.

The instructional demands could be in the form of
presentation of verbal responses of the teacher (What is it?
Touch your nose, etc.), nonverbal stimuli (pictures, objects to
match), or some combination of both (Tell me which one you
drink from ).

WHAT SKILLS ARE TAUGHT USING DTI ?

DTl instruction can be used to teach almost any skill in any
environment.

In this context we are talking about teaching skills that are
representative of the core deficits of persons with autism.

The skills taught during DTl at an instructional table usually

o v ks wWwN e

include the following:

listener behavior (commands and selection)
tacting (labeling)

motor imitation

visual performance (matching, sorting, etc)
intraverbal behavior ( responding to what is said)
echoic responses

For our purposes today we are specifically discussing DTl in
the context of the presentation of instructional demands by
an instructor at a table during one on one instruction.

Sylvia
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HAMMILL INSTITUTE
‘ON DISABILITIES

Focus on Autism and Other

The Role of the Reflexive-Conditioned B o s
© 2010 Hammill Institute on Disabilities

Motivating Operation (CMO-R) During Reprints and perisson

sagepub.com/journalsPermissions.nav

Discrete Trial Instruction of Children o e Oaeae7 60264353
With Autism ®SAGE

Vincent J. Carbone,' Barry Morgenstern,? Gina Zecchin-Tirri? - '
and Laura Kolberg?

Abstract

The principle of motivation has resurfaced as an independent variable in the field of behavior analysis over the past
20 years.The increased interest is the result of refinements of the concept of the motivating operation and its application to
the learning needs of persons with developmental disabilities. Notwithstanding the increased emphasis upon modification
of motivating operations to reduce problem behavior, there is limited recognition of this important behavioral variable
in autism treatment literature. An overview of antecedent-based instructional modifications that lead to a reduction of
escape and avoidance behavior of children with autism during instruction is provided. An analysis of these instructional
methods as motivating operations is proposed. A conceptually systematic analysis of the influence of instructional methods
is offered as a tool for improving the selection and implementation of effective teaching procedures.

Keywords
motivating operations, establishing operations, autism, escape and avoidance behavior, discrete trial instruction
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Teaching Listener Responses and Tacting
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Teaching

Listener Responses

* Listener Responses:
— Allows learners to do what others ask them to do

* Includes:

¢ “Put on your shoes”,

Recognizing

”

Following directions related to safety

¢ “Walk with me”, “wait here
Following directions related to routine activities
throw away the garbage

«“,

” o« ” o«

, “stop running”,

put your seatbelt on”

wash your hands”

* “where is the flour”, “find the bowl”, “which one is the green book?”

Retrieving and Relocating

* “Hand me the bowl”, “get two green glasses”, “Take Mrs. Smith to the

kitchen area”

229

Table 1.
Listener Responses

Aninstructor, care provider, 4} The learner gestures foward, 4} The instructor provides

parent, supervisor, or peer
directs a request foward a
leamer [$°)

A parent says “hold my
hand"

A care provider says “put
your shirt on”

A therapist places several
items on a fable and says
“where is the cup”

touches, or refrieves one or
more ifems, or completes
one or more activities [R]

The learner grasps and holds
the parent's hand

The leamer puts his shirt on

The learner gestures toward
or touches the 'cup'

verbal praise or aform
of approval or confirm-
afion [$F]

The parents provides
praise

The care provider
indicates approval

The therapist confirms
that the selected item is
acup
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Teaching
Names and
Descriptions

Names and Descriptions

— Allows learners to talk about items, familiar persons, places and
activities they encounter or that are occurring in the environment.

— Examples:
* Item: sees a spoon and says “spoon”
* Hears a familiar voice and signs name of the person
* Describing a feature of an item: sees a white ball and types “white ball”
* Describing sensations: points to stomach and says “hurt”
* Naming feelings: someone signs “mad” after spilling their beverage

— How is this different than a request/mand?

* Learner does NOT want the item and/or does not get the item after naming or
describing it
*  Commenting

231

Table 3.
Names and Descriptions

Alearner sees, hears, ¢ The learner says words, » The insfructor provides

touches, smells, or tastes forms signs, selects verbal praise or a form of
an item, acfivity, place, pictures, or selects, approval or confirmation
location, or a feature of types or writes words [SF]

the same, or a person or R]

picture of the same, ora
physical sensation or

feeling [S7]

A care provider points fo Alearner says the word The care provider

a cup or a picture of a ‘cup’ provides praise and
cup confirms that it is a ‘cup’
An instructor holds a The learner selects, The instructor indicates
sweater in fronf of a fypes, or prinfs the that it is a sweater
leamer word ‘sweater’

A mother hands a leamer The learner says or The mother provides her
with a visual impairment a signs 'large ball approval and confirms
Ylarge ball thatitis a ‘large ball’
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Videos of Tacting and Listener Responding
Kellen
Juma Rollerskates

Juma Toothbrushing

Juma Clothing

Helmet
233
PROBE DATA SHEET
Name: JUMA Skill area: LISTENER RESPONDING
Antecedent
Date

Touch Rollerskate wl Sl S R SN T S S

Touch Shoe Sl D N N R N N N S N

Show me Tissue
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EFL Videos/KellenLearning Tacts BEST2.wmv
EFL Videos/Listener and Tacting/Juma Rollerstakes.wmv
EFL Videos/Listener and Tacting/Juma Toothbrushing.wmv
EFL Videos/Listener and Tacting/Juma Tacts and Listener with Clothes.wmv
EFL Videos/Listener and Tacting/Helmet Mand and Listener Juma.wmv

stener Responses, Names, and Descriptions (LR, LRND)

Domain 2:

Must-have Listener Responses

F < Dir to Health and Safely

NA]  LR1. Holds and maintains contact with the hand of an Instructor, care provider, or parent whe

direcied o do so

¥ i e
ia [ s [ 5m [1om
When direcled lo do so, h:uvnr-r\ follow a speciflc direction, make o specific r
rasonse withou! exhibiing Problem Bancavior, wilnour reslsing or reduinng
Mmora sHuatons, and In the presance of eiher of fwo porsons on three

208 [ 1r

fromper]

N ot appropriate or necessary for this learner |
I’ [ thes initicl csseas 1 of this skill nas been complated |
™ on or management has heaon |
s seconds [ this targeted perod of fime is set by the Instructor or care provider |
™ MinGTes [ This tangatac perog of Hme is sof by the uetor or care provider 1
Dot [ this listener response ks no longer oecuning consiste
NA|  LR2Z. Moves toward and stands or sits next to an Instructer, care provider, or parent when

directed to d. ;
[ [im [=aloelwe] ve [ or (36 lina]zs [ 27 [oar

@rs follow i clivily on

fions and complale o recuirod

When directed to do
three consecutive

NA [ this skill Is not appropriate or necessary for this learnor |
”n [ 1he initial assessme Il has been complatad
A [ Instruction or management has begun ]

-sA tructive behavior

ning

“ar ey s and withoui elopement (Le.. without leaving the drec)
e sirciiion pr '
re with @ partial physi
MP  Wwith & minimal 1ouch o Pinimel Gestoral Brom
Ind  without prompts cind without hesitation
25 in two or more situailons
2p In the presence of either of two people
Det [ 1his lislener response is no longer occuring consistently 1
I
[na] k3. Moves toward and stands or iemains in o line when directed to do so |
[1a [ [-sal-oc]-se| ¢p | pe | me | ina| 25| 2¢ [Det |

NA | LRA. Wails within arms length of an in:
directed Oo do s

vcion, Care pravideror parent: or walisin ine wien '

2s | 53 |10s] 208 [ 1m | 2m | 5m

[ 1a [ [pet]

performance levels: similar to LR1

n directed to do so -]

up. sits down, folds hands, lies down, or siis up whe
[pet |

|na|  irs. siana

[1a [ 14 [-sal-pc|-rr| e | pp |mr|ina] 25 | 2

porformance levels: same s LR2

LRG. Moves fr
instructor,

m one location to another when direciod to do so. while remaining next to an
are o @, OF § . or while remo o 0 line

[ia [ [SAl-oc] ne| wp | e [me[ina] 2s | 2¢ [er
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PROBE DATA SHEET
Name: JUMA skilarea: 1 @CtIN o]
Antecedent
Date
v | v | v [ ¥ | ¥ |¥ v | v Y| v
Rollerskates N nl o w Nl o
v v | ¥ [ ¥ | ¥ |7 v | v v
Shoes M| w| N| N| N[ N N| N N| N
: v v | v [ ¥ | ¥ |7 v | v v
tissue N] w| N| N| N[ W M| N N| N
v v [ v [ ¥ | ¥ | ¥ v |7 v ~* ]~ ]|~ ]~
wl o ow| o ow| o ow| ow| ow| ow| ow| ow| ow| | N w| w
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Cumulative Number of G4 Targets Retained per Week
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Listener Responses, Names and
Descriptions (LR, LRND)

Routine Events (Good-to-have)

— Targeting specific requesting skills, listener responses, names
and descriptions within the context of naturally occurring
routines

— Natural Environment Teaching

— During a normally occurring routine, can the learner:
* Mand for items they need or want?

* Follow directions to complete part of the routine or the
entire routine

* Be able to recognize items, people, activities in the routine

* Be able to retrieve and relocate items or people needed to
complete or part of routine

* Talk about parts of the routine (name and describe)
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EVENTS- MIXING OF SKILLS

Listener Responses, Names and

Descriptions (LR, LRND)

* Example —Snack Routine

Requesting — “spoon”
(preferred item)

When the student wants to eat cereal, will they
ask for a spoon?

Recognize — “juice”

When all breakfast items are on the table and ask
the student “which one is the juice?”

Retrieve and Relocate (following

Student follows directions to go to the cabinet

directions) and get a cup (retrieve) and bring it back to the
table (relocate)

Naming Point to the cup and ask the student “what’s
this?”

Describing When student is wiping their mouth after eating,

ask the student “what are you doing”

239

oI

Listener Responses, Names, and Requests for Event 14:
Indicating the Presence and Location of Pain or Discomfort (LRND14)
Infroduced after Listener and Speaker Responses have been Acquired for 10 Events

Pain and Location

Pain and Location

Pain and Location

rec rec rec
head hurts ﬁgg?ﬁgrﬁ;ﬁ?‘;w throat hurts or
or headache = jurmy:achel = throat is sore =
Pain and Location Pain and Location Pain and Location

rec rec rec

foot hurts or

arm hurts leg hurts i

= o foot is sore nd

Preferred Iltem or Activity

Preferred ltem or Activity

Preferred ltem or Activity

a pillow

reqg

throat lozenges

req

ice or awarm
wash cloth

req

Preferred Item or Activity

Preferred ltem or Activity

Preferred Item or Activity

aspirin

req

lying down

req

a cold or a hot drink

req

tec. recognize  ret/rel: retricve/rclocate  nd: name or describe comp* complete an activity
rec-p: recognize o photograph  nd-p: name or describe a photograph req: make a request

240
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Videos
Teaching Verbal Behavior During
Daily Routine Events
Mands, Tacts & Listener Responses
Llama Making Coffee

Dan Packing Lunch

Juma Toothbrushing

Llama Making Sandwich

241
< veens —— posea o L.1.17
EFL Data Sheets
Events
Name: 1-3: The First Time Around (LRND1.1-3.1) Event: 1.1 Making a Sandwich
MRN:
Preferred ltem  |Prompt Level  |Skill Area Preferred ltem |PromptLevel  |Skill Area Item PromptLevel | Skill Area
Bread FPP-PPP lrec Cheese FPP-PRP rec Plate FPP-PPP rec
IND-2P-2E IND-2P-2E IND-2P 2E
FPR-PPP ret el FPP-PRP ret f rel [FPP-PPP et/ rel
IND-29-2E IND-2P-2E IND-2P-28
FPP-PRP nd Fep-pep nd FPP-PPP Ind
IND-27-2E IND-2P-28 ‘mmpas
= Prompt Level  |Skill Area ltam Prompt Level |Skill Area [Activity PromptLevel |Skill Area
Knite FPE-PPP rec Toaster FPPPPR reo Sprecding Cheess |FPP-PPP
IND-29-2E IND-2P-2E IND-2P2E comp
FPP-PPP ret el Ers ret i rel
IND-2F-2E IND-2P-2E Fop.PER
B nd Fep-pRR nd IND-2P-2E nd
\ND-2P-2E IND-2P-2E i
Keys:
roc: recognize  nd: name or descrice  comp: complats an activity FPP: Full Physical Prompt  2P: Acrress 2 persons
ret  rel: refrieve / relocale rec-p: recogniza a pholograph  nd-p: nams or describe a photograph  PPP: Partial Physical Prompt  2E; Across 2 examplar
IND: Independent
242
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EFL Videos/Events/Coffee Event Llama.wmv
EFL Videos/Events/9. LRND & Wait -  making packed lunch.mp4
EFL Videos/Events/Bathroom Event Juma.wmv
EFL Videos/Events/Making Sandwich Llama.wmv

EVENTS PROBE DATA SHEET

Sl Area;

- Prefecred e J
i

ferPerstn

Name: __~ - MRN:__ e
Event: |,] M) e S'.lxillnrea‘ Clors 5

Criteria to Master a Target: 5 IND consecutive sessions /4 IND in two or more exasples/ AIND in the presen

ce of either of two people.

Targ: #:
et/ Cum #s Datel IV
oanize
;E 2E
2p
| BREAD IND D
PEp PPR
| Fep FPP
i PB £8
Relocate/Rstrieve - N
779 | ¢ 16/q IHIQ
2E
CHEESE i ® =
IND ) =
i #ep NG oGl
s FEp sep FPP
[} | #8 | B | m
R
EZE| |
ZE 2 7
2P 2% | 2¢ N
IND | IND | iND IND IND
el e PFP | PPP
bis i PP | FeR
& PE ‘ P8 B Pe_|
FPP: Full Physicel Prompt  /  PPP: Parial Physical Prompt N Independent Asros two cxamplars 28: Acress two peopl
=
243
Essential for Living
Skills Tracking Sheet
Events 1-3, The First Time Around
Learn (D SKill Area Listener R Names and I (LRND)
Event |- — Madivs sclatsc Soadimin
[ Ttem Name | Date Date. Date Mestered with | Date Mastered with | Cumulative |
Imroduced Mastered 2 or more People 2 o more examples | Number of Skills
@p) of each item (does | Generalized
not apply o
| activities, people,
places or losations)
(2E)
Preforred ltem: {5 A0l
ec) >=0-17
_ Reuieving(ce) | = B e
Relocating (rel) = ‘ = } ==
Naming (nd)
Preferred Item: __ CLge-5<
- ___ Recognizing (rec)
Retrieving (cer) ! 3
Relocating (rel) = s— ==
Naming (rd) | 9 -a - g
Tom: | LATE ‘
Recognizing (rec) a !
q Q=18
Retrieving (ret) q-9-1g
Relocating (rel)
- % 1§ r
Naming (nd) y [3-2-1¥ | q-9-1§
244
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\'H Domain:&e |, | Cumulative Number of Independent Responses per Week |
s [ 1
A:Comp 1 {O.Nd ::S'SX\ pid s sl ‘
i D |
L; ;ﬁi i
f; ¢
RS S = 3 = ; j
oee 1] B3] A ARIA | i il
Leaners o QY = QD oo fon 70U 13 o .
The Carbone Clinic, Vi it J. BCBA and A clat p>J ’
Problem Behavior Management
From the Essential 8
Waiting
Removal
Complete Tasks
Accept No
Transitions
246
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One. MAKING REQUESTS for the
removal or reduction in intensity
of non-preferred situations

Two. WAITING

Three. ACCEPTING REMOVALS -- the
Removal of Preferred ltems
and Activities, Making
Transitions, Sharing, and
Taking Turns

Four. COMPLETING REQUIRED TASKS --
10 Consecutive, Brief, Previously
Acquired Tasks

Five. ACCEPTING ‘NO'

Six. FOLLOWING DIRECTIONS Related
to Health and Safety

Seven. COMPLETING DAILY LIVING
SKILLS Related to Health and
Safety

Eight. TOLERATING SITUATIONS
Related to Heailth and Safety

247

Teaching Related Listener Responses:
Waiting

* EFL R9: Waits after making requests for each of
the items and activities in R7 and R8 for gradually
increasing periods of time.

— Step 1> Teach the learner to request different items
and activities.

— Step 2> Conduct an initial assessment to determine
how long the learner will tolerate waiting following a
request for a preferred item or activity.

— Step 3> Run wait trials at the designated phase
determined during baseline.

— Step 4> Record data to monitor the learner’s
progress and to determine when to increase the
duration of the wait interval.

248
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Teaching Related Listener Responses
Waiting
* Run 20-30 wait trials per day (naturally occurring &
contrived trials).

* When the learner emits an independent request for an
item or activity tell him/her to wait.

* Require the learner to wait for the designated wait
interval (1 second, 10 seconds, 2 minutes etc.)
— For some learners you might have to count outload and
show the passage of time on your fingers.
* If the learner tolerates waiting for the entire duration
of the wait interval, deliver the item.

* If the learner does not tolerate waiting, continue to re-
start the wait interval until the learner waits for the
entire duration of the wait interval.

249

Data Collection
Waiting
* Record trial by trial wait data.

* Record the following information:
— Date and time
— What the learner requested and was waiting for
— Duration of the wait interval

— How many times the wait interval (count) was re-
started

— Topographies of problem behavior the learner emitted
— Staff initials

250
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Sample Data Sheet
Waiting

AIT for a Reinforcer Data Sheet

Name: Date: Time: -—

BEHAVIOR KEY: The following are Keys to specific target behaviors.

Date What
and want? You Have to Count?
Time

‘Wait Interval How Many Times Did Behavior

Initial

Sample Data Sheet
Waiting

Wair Trials Data Sheer

Name: Dare: Time: —
Behaviors Targeted for Reduetion
BS- banging surfaces G- zrabbing H- hiting HB- head butting
B-biting TO- throwing objects  RA-repetitive asking K- kicking
Wowhining OS/OM- out of seat’off mat S- scratching
Trial | Desired Irem/ Activity | Targer Wair | How many times did | Problem Behaviors flis) | Sraff
Inrerval vou have fo re-start nitials
wiggles 10-scconds | NA COMPLIANCE
1
wiggles l0.seconds | 5 OS. G, BS
Snack T0-seconds | 2 RA. G
3
chips 0-seconds | & RA.G
4
boolk 10-seconds NA COMPLIANCE
wiggles l0-seconds | NA COMPLIANCE
©
appie T0seconds | 3 S K
5
book I0-seconds | 10 O8. G. Bs
s
chips 0-seconds | 2 RA. K
9
Chips T0seconds | NA COMPLIANCE
10
Book T0seconds | 2 RA
11
wiggles I0-seconds | 1 G
12
book l0seconds | NA COMPLIANCE
13
Book T0-scconds | 3 Os. GBS
14
wiggles 10seconds | NA E
15
Darta Summary (a1 the end of the day)
Total munber of Wait rials
s X100~ as smplinnce for Wait
Total mum i
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Monitoring Progress-
Essential for Living
Waiting

Essential for Living: ARP 9

['R9.  Walls after making requests for each of the items and activifies in R7 and R8 for gradually
increasing periods of fime

}m T e | 28 188 105205 1n
LR L
i 14 {1 | 1 | 25 | 881051205 | 1m | 2  5m f1om|20m)
_junp Uraiepoling) 1 [ [ 15 | 25 [ 85105205 | 1m | 2m | 5m wmzo-muevl
% s|2s| |
Music. s | 25 | 55 105|205 | 1m [2m| 5m 10m 20m) Det

f | | |
thip 1A IV |15 | 26 ‘Ss|\05 205 | 1m | 2m | 5m f10m|
s

T
Det|
Del’

T
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WAITING VIDEOS

Waiting with Mild Problem Behavior

255

Teaching Related Listener Responses
Accepts the removal & Completes Tasks

R10: Accepts the removal of access to 10 items or activities from R7 or R8
by a person of authority.

Teach the learner to tolerate giving up preferred items/activities/people
when asked to do so.

Run 20-30 contrived interruption/removal trials per school day.

If necessary, offer the learner a “promise” when you remove the preferred
item.

Start with easy demands (e.g., remove the preferred item for 1 second,
remove preferred item 10 seconds).

When the learner meets the mastery criteria for a specific phase of the
program systematically increase the duration away from the preferred
item and/or increase the difficulty of demands (e.g., remove preferred
item 10 seconds and complete 3 easy demands).
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EFL Videos/Waiting Videos/Waiting Videos.wmv
EFL Videos/Waiting Videos/Waiting with PB Juma.wmv

Sample Data Sheet
Accepts the removal

INTERRUPTION/TRANSITION DATA SHEET

Neme: I QLK pate: o B0 time: 1130 . FDO)
BEHAVIOR KE )'.7 Designate an abbreviation for the problem behavior in this box
(e.z. Kicking = K., Hitting = H)
M= hitfrg |
| = C’r’w'rij;
| C= compliariee. - fupping
[Tvial acation emand "roblem Behavior Time to | dni
LA _]'l‘maoa\ine, ?fémmcham L h,f | s0see
|2 _lspitey | Q. | psee
|2 | boks | _ [a¥' & rin
L puzales| _CRF | 4qosec |
LS Music | H [ i
L& |rusic - a 10 sec
| T lloall gt ‘ R Besec
g Wrains || £ H a1
4 | rMord | ) H,er | A4S sec
10| wegpnd | - . Josec
| |
Josh L Naryan 257

Teaching Related Listener Responses
Completes 10 tasks independently

R11: Completes 10 consecutive, brief previously acquired task.

The goal is to teach learners to independently complete one task after
another for at least 10 different tasks (e.g., independent work chain,
leisure activity schedule).

— Step 1-> Determine tasks that the learner can complete
independently.

Step 2> Write a task analysis
Step 3= Conduct a baseline

Step 4> Use prompt and prompt fading procedures to teach the
learner to complete each step of the chain.

Step 5> Record data and monitor learner progress
* Record data on each step of the chain.
* Calculate the percentage of steps completed independently.
* Graph the percentage of steps completed independently.
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../../Intro workshop text R,/November 2007/Intro Videos Jan 2012/Josh Giving Up Reinforcers.wmv
../../Feat NT Oct 2018/NARYAN GIVING UP TOY REINFORCERS .wmv

Sample Data Sheet Completes tasks
Independently

Stimulus Response Data Sheet

rward Cha

Learner: Skill: Independent Work
Instructions: Create a stimulus response chain with the SD and consequence listed for each response. Record
the prompt level for each response (total task), or current target step (backward chain or forward chain)

Date
“Go do your work .~ FP FP | FP | FP | FP | FP | EP | EP | FP | FP | FP | EP | FP | FP | FP | FP
PP pP | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
Walks to work area IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND
FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP
Pulls out chair PP PP | PP | PP | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND
FP FF | FF | FP | FP | FP | FP | FP | FP | FP | FP | FP | FF | FP | FP | FF
Sit Down PP PP | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND
FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP
Turn to face drawers PP PP | PP | PP | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND
FP FF | FF | FP | FP | FP | FP | FP | FP | FP | FP | FP | FF | FP | FP | FF
Pull out Drawer # 1 PP PP | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP

Take contents out of drawer | PP PP | PP | PP | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
#1 IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Set up contents to complete | PP pp | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
task IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Complete Task PP PP | PP | PP | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP

IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Return task to drawer # 1 PP pp | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Close Drawer # 1 PP P | PP | PP | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP

IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Pull out Drawer # 2 PP PP | PP | PP | PP | PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP
IND | IND | IND | IND | IND | IND | IND [ IND | IND | IND | IND | IND | IND | IND | IND | IND

FP FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP | FP

Take contents outofdrawer | PP [ PP | PP | PP | PP | PP | PP [ PP | PP | PP | PP | PP | PP | PP [ PP | PP
#2
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Sample Graph
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EFL Videos/Independent Work/Independent completion Juma.wmv
EFL Videos/Independent Work/Chelsea independent work.wmv
../Naryan schedule and water.wmv

Teaching Related Listener Responses
Accepting No

* R15: ‘Accepts no’ after making requests for items and
activities that were taught and are often honored.

— Step 1> Teach learner to request different items and
activities.

— Step 2> Once the learner masters a specific request, run
contrived accepting no trials.

— Step 3> Record data to monitor the learner’s progress.
* Record trial by trial data
* Graph percentage of appropriate accepting no trials

261

Teaching Related Listener Responses:

Accepting No

* Run 20-30 contrived accepting no trials per day.

* When the learner emits an independent request for an item
or activity tell him/her no.

* If the learner tolerates accepting no, reinforce (with a
different preferred item that they initially asked for).
— For some learners you may have to offer an alternative

reinforcer initially.

* If the learner does not tolerate accepting no do NOT deliver
the item. Ignore the problem behavior, or continue on with
the activity/routine, until problem behavior stops.

* When the problem behavior stops start to reinforce, but do
NOT deliver the original item the student asked for).
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Data Collection
Accepting No

» Record trial by trial accepting no data.

* Record the following information:
— Reinforcer/reinforcing situation
— Alternative reinforcer offered (if appropriate)

— Topographies of problem behavior the learner
emitted & duration of problem behavior

— Staff initials

263

Sample Data Sheet
Accepting No

“Accepting NO” Data Sheet

Name: Date: Time: -—-

BEHAVIOR KEY: Designate an abbreviation for the problem behavior in this box
(e.g. Kicking = K, Hitting = H)

Trial Reinforcing | Alternative Reinforcer Problem Behavior Initials

Situation Offered
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Sample Data Sheet
Accepting No
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Sample Graph
Accepting No
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VIDEOS
ACCEPTING NO

Accepting No with Problem Behavior

267

Teaching Related Listener Responses:
Transitions

* Arrange opportunities for the individual to
transition to unpreferred activities.

Transition Videos
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EFL Videos/Told No/Accepting No all 3 BEST.wmv
EFL Videos/Told No/Sean accepting no revised.wmv
../../Consultant Manual April 2011/Manual 2012/2012 Workshop Documents/PB Videos Feb 2014/Interruption

* The most functional skills — being able to do something with as little assistance as
possible.

* Range from must have skills to good to have skills

* Must Have
— Eating, drinking, feeding, mobility, sleeping, avoiding harmful substances

* Should Have
— Toileting, eating, drinking, feeding, medical procedures, mobility, personal
hygiene, dressing, leisure activities, school and instruction activities,
vocational skills

* Good to Have
— Leisure activities in the community, laundry, cleaning, using a phone,
preparing food
269

* The goal is for the learner to emit all responses in the hand washing chain
without staff assistance.

— Step 1> Develop a task analysis

— Step 2-> Conduct baseline

— Step 3> Use prompt and prompt fading teaching procedures.
* Physical prompts only!
* Provide prompts when needed (errorlessly)
* Fade prompts as quickly as possible

— Step 4-> Record data on the hand washing chain to record the
learner’s progress over time.

* Record data on each step of the chain.
* Calculate the percentage of steps completed independently.
* Graph the percentage of steps completed independently.
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* The goal should be to teach to 100% independence. This
means the teacher can be out of sight and the student will
accurately and fluently complete all steps within the chain.

* When you are finished teaching the student should no longer
need “reminders” from the teacher to complete the skill.

* Itisimportant to teach the student to respond to the
materials that will actually be in the environment when they
are going to perform the skill themselves (instead of relying
on additional materials or prompts from the teacher).

271

Baseline Date
Step
#
SD / Consequence Response
1 SP: “Brush your teeth” IND | IND IND FP FP FP
NR NR NR PP PP PP
Open box IR IR IR IND IND IND
C: Box is open
2 SP : Sight of toothpaste IND IND IND EP EP Ep
: NR NR NR PP PP PP
Pick up IR IR IR IND IND IND
C: Toothpaste in hand toothpaste
3 SP: Holding toothpaste IND IND IND FP FP FP
NR NR NR PP PP PP
Open IR IR IR IND IND IND
C: Toothpaste open and cap toothpaste
in hand
Key:
IND: Independent Response NR: No Response IR: Incorrect Response
PP: Partial prompt FP: Full prompt
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* Always keep in mind the end goal, for the
student to be independent. Therefore, the
type of prompts the teacher uses to teach
these skills need to be considered.

* Use physical prompts (instead of a vocal or a
gestural prompt).

* Whenever possible, physically prompt from

behind so that the teacher’s presence can be
removed as easily and quickly as possible.

273

Most-to-Least Prompts

o The most intrusive prompt is provided immediately; the teacher fades
to less intrusive prompts as appropriate.

o Used when the teacher analyzes that the learner will need a full
physical prompt to engage in the correct behavior.

o Used when the learner’s inclination is to respond incorrectly.
Least-to-Most Prompts

o Used when the teacher analyzes that the learner will need only a
partial prompt to engage in the correct behavior.

o The least intrusive prompt is provided first and the teacher uses more
intrusive prompts only as necessary.

o Used when the teacher wants to provide an opportunity for the
learner to engage in correct behavior with the least amount of
assistance necessary and believes that learner may not need a full
physical prompt to perform the behavior independently.
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e Graduated Guidance

o The teacher shadows the student’s movements and provides physical
prompts only when necessary. Over time, and based on the student’s
responding, the teacher increases the distance of his/her hands from
the student until eventually the shadowing is eliminated and the
student engages in the behavior independently.

o This type of prompt is typically used with total task presentation.

o When using graduated guidance, the instructor will also need to
determine if most-to-least or least-to-most prompting methods will be
used when prompts have to be provided.

* Prompt (Time) Delay

* The teacher presents the instruction, waits a certain number of

seconds (typically 3 seconds), and then, if the correct response has not
yet been emitted, provides a prompt.

* Used with students who are unlikely to emit an incorrect response. 275

BACKWARD CHAIN

Stimulus Respo~~2 Data Sheet

Learner: AndyV. Skill: Hand washing

Chaining Procedure! Criteria: Mastery for individual step: 3 cons. Days

Instructions: Create a stimulus response chain with the SD and consequence listed for each response. On the first teaching trial of the day record the prompt level for
each response. Teach three times per session.

Step| _— ) A ‘ >~ 15 > 57 K- |21y
* e Response Raseline ‘U w B\ By :ﬁ] P 1% [
NE [ NR | NR P FB | FE | #P [ FP | FP | FP | FP'| FP | FP | FP
21 | §°Vooa) 50 Go wash your hangs® —1 R | R | R” PP pp | pp | Pp | P | Pe | PR | Pe | Pr| e | Fe
€—— Walk % sink In bagroom @ (@D |9 o | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND
C Standing Infront of sirk
@ [ 8 LA LA LA LA AN
20 | 57 Stending in fromt of sink, slogves puled cown R R e |Pp PP | PP | PP PP PP | PP | PP | PP (PP | PP | PP | PP | PP
Push up sleeves ND | IND ‘ wo |0 | o0 | mo | o | D | D | w0 [ o | mo | o | N0 | WD | IND | IND | WD
C Sleeves at eibaws = |
’_'nn W | MR [ PP [ PP [P | P | PP | FP | FB | PP | P [ FB | PR | PP | PP | PP | PP
19 | 3% Sweves at elbows, sight of sek with no water Tum cn watar q;?n.) g? Qe |pe (ep (PP | PP | P | PP | PP (PP | PP | PP PP | PP PP PP
waning b | NG | mo |0 | o | WD | ND [ mo [ mD | D | IO | IND | WD | IND | ND | WD | ND

C Vister rurving

W& | WR | NR | ¥P | FP | PP | FP | FE | FP | FP | FP | FP | FP | FP | FP | FP | FP | P
1 5° Sees/hears water rureing Put hands under water IF 3 IR pp |pp | PP |Pr | PP | PP PP | PP PP | PP | PP (PP PP|PP| PP
¢ & || @ om0 | wo|wo | no|wo| 0| wo| w0l N0 Ko | &0 | KD | WO | 8O
C Hands wet
T (;% g\ TP | FP | FP | FP | FP | FP | PP | FP | FP | FP | FP | FP | 'FP [ FP
5° Hands wet Dispense 2069 {1 push) pp|pp [P | PPl Pp| PP | PP | PP | PP | PP | PP PP PP PP | PP
i4 - ! o | o | o o | mo [ o | mo | mo | o | w0 [ WD | iNo N0 | D | IND | INO | WD | O
G Soap in hands | |
e X T Fe | FP | FF | FE | ¥P | PP | FP | FP | FP | FP | FP | FP | FP
° Soap In ha Rub paims together whiie pp [pp|Pp|Pp | PP | PP | PR |Pe| PP | PP PP | PP PP PP PP
18| o7 dospln e cou 5 | o | wo fwo [mo | wo | mo | mo | o | D |0 w0 | wo | D | N0 | O | D | IND
 Soapy paims, hears audtory stimulus °§°
= Ny g AR EAEFMHFEH MM HE AR E R
§° Haars aucltory stimulis *5” sees back of WL | Use right hand to rub back of et | (T ) pe | pp | pp [Pe | PP | PP | PR PP | PR | PR | PP | PR ee | PR
15| Rand retismered 'hand to while counting to 5 G % % IND | ™D | INO | D | ND | IND | IND | ™D | IND | IND | IND | D | IND | IND | ND

C Sosgy back L herd, stimulus °S*

I o= KT (7P [ 7P | 7o | #P. | P | £ | P | FP | FP | FP | FP | FP | FP
° stmulus 5" sees back ofeght | Use % hand 1o rub back of right PP pe|pp|pPp | PP PP | PP PP [P | PP | PR | PP | PP PP
I ol ot i A hard whis courting t0 5 o | 5B | v | | o | mo | o | o | wo | wo | o | wo | o | wo | wo | mo |0 | wo
beck R h 1 s 5" il S5
4 Soupy beck  hand, bosrs lon Samise T FP [ F [ PP | FB | FP | P | FB | FP | 7P | FE | FP | FP | FF
-4 5" i uncer water q% v | prlpe|e|pPp|pPe PP | PP | PP | PP |pp| PP | PP PP | PP
T2 | Backs o both harcs covere wih 5030 while GouTtng 10 5 N0 WO | o | o | o | o [ ™D | mo N0 | mD | D | IND | iND | WD | IND | NO | mND

€ Sanp finsed off paims, hears sudnory stmudus
&

BT & ql? W [P P | P | P | R FP|FP P T | PP | FP | FP | PP | FP | FP
12 | S° Hears sutitory samutus *5. sees 303 on back | Usa night hand o ub back of et S % pe | PP 4 ep | pp | e | P | PP | PP | PR | PP | PP | PR
at et nand

PP e
hard undar water whits couning | IND | IND IND | IND | 2D | IND WO | D | INO | D | IND | IND | D | IND | IND | IND
w8

€ Soap rinsed off back of et hand, hears audbory |
smuus S

%;7 TP [ TP [ FP | FP | 7P | FP | 6P | FP | PP | FP | FP | FP | FP | FP | FP

41 | 8°Hears auditory stimuius *5." sses s0ap co back | Use bt hand to rub back of rght PP pe |ep (PP | PP | PP | PP PP | PP | PP | PP| PP| PP

ofight hand S unde water whits courirg | 10 | W0 | w0 | 0 | D [ D | mo [ D | D [ ND | N0 | WD | IND | IND | IND | WD | ND | iND
w05

| |

Key: NR - No Response, IR - Incorrect Response FP — Full Prompt, PP — Partial Prompt, IND - Independent 276
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 Holding paper towels inlef hend
= @ MR 5 FP L P Lid P PF: g :: z ;; ;
hand. Hold towsis PP PP PP PP PP
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Y B A B AR TP [ P | F
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c
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FORWARD CHAIN

Stimulus Re:  :se Data Sheet
Learner: Andre Skill: Tooth brushing

Chaining Procedu . Criteria: 5 consecutive days

Instructions: Create a stimulus response chain with the SD and consequence listed for each response. Record the prompt level for each response (total task), or current
target step (backward chain or forward chain).

= S0/ Consequence Response 1|9k 7/3
P FP
PP

VARSRERGYS 7//// Yoo\ Y| Vel | Y gl Thn | W 2 Ve
TP | P | PP | EGATER | FP | FF " P 3
PPMPPPPPP vaw;?vp PP Pp':'?,!;"
IND N IND | IND | WD ” IND | IND | IND w IND | IND | IND | IND IND | ND
/{FP n/ﬁ/r— P rpﬁv’wmws O FP [P
wo | o ﬁ;{-’.’; et | v | ST | 8 | 5 | e
Pl
::/5'5555”{53%55}7'235; ot | 5 | o

P
e | N | IND un,«? o | o | ino

1| & Busn your sem

C Standing in front of srkicounter

2 | 8° Yoothbrush on counter
© Teotmonshin hand

3 $7 Toombrush in hand
© Watar s nanieg

P [id i3 P L3
PP PP | PP | PP | PP | PP
e | e wo [ wo | o | wo | o | o

I

4 | S° viater & running P PP

IND IND

Pl
3 L P P P P PP | FP FP FP P P LA P

/‘E:'wpppp »ww»/wvvvw»»’rpp»

D )n( o 0

id

PP P

w

P

PP

C_Teotrbrush nnsed

5 57 Toombrnsh rinsed & water running

wo | mD IND [ IND | IND O | (WD | N | WO | Rg4 wo | o
C Wateriz off
. FP LA | FR | PP | PP | FP
6 | S° Weteroff & oothbrush in hang re | pe | pe | or | rpd
D | IND | IND | IND | IND,
C_Toothbush on counter next 1o tochpaste
FP | P | FP FP | FP
7 5 Yoothpaste on counter PP | PP | PR PP | PP
D | IND. Af IND | IND | ND
C Toothpaste in hand
PP | ¥ FE R
8 §° Yoothpaste in hand PP | PR PP | PP
wo | Ne | IND | IND | mD )f
C_Cep & toathpeste in hand A

FP FP FP [id Ll
g | 5% Cap & wotmpasts in hang PP | PP | PP AE/ PP | PP

o WD | IND o | WD | WO
€ Cap on counter next 1 toathbrush o 5
N 3 | FE | e PR FP P | PP | FB | PP TP | FE | FP | FR_AT
10 | 5° Toombnsh on counter P | e | PR | PR PP | Pp | P | R | PR r;g PP | PP | PP 4%’ PP
o | D [ IND | N0 | e[ o | 0 | D | D | INo | mp | o | wD | g wo
C_Toompaste & tootrbrush in hand 1
SR et - LS A R R A A S B[R
1 cotmpaste & toothbruzh i ha PP Pp (PP | PP | PP | PR R | PR [ Pe | PR | PP [
N / Wo | N0 | o | mo | o Lt wo | o | wo | wo )-( WD | WD [ IND | N
C_ Toothpaste on tootrbrush e Pl
o FP | P P TB | ¥ | FE [ FF | FE_Pfe | PP | FP | FP LW | FP
12 | 5° Tootpaste on toctnerusn pp | PP | PP | Pp | e Pp | PP | PP | PP / »p P | e APr | Pp
IND | ™D | IND | IND. at( o | o | ™o [ ND | NgA"iND | N0 | D | D oD | IND | D
C Toothonush on counter & octhgasta in hand -1
Key: NR—No Response, FP ~ Full Physical Prompt, PP — Partial Physical Prompt, IND - Independent 278
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Skl Tosthbashing Cinbons S emniceute dhigs *Tinaia

Step) la )y Jal lal Tal ) ¥
$D/ Consequence Response ¢ [k {1/3 Wy |ais 1 ¢|%a 410 | et s 10l fijyg 119722 749
FP i did FP Lid P P P FP FP FP P FP
S° Toothpasta In hang PP PP / PP | PP g PP | PP )( PP | PP / PP | PP /{;
“Pickup e 0 | o 7IND | IND INO | WD | gD | IND IND | ™D WD
€ Cap & toothpaste in hand E ;3@ /
o 3 2| b | e L | [ R LA | e | b
i .
£ o Aboeen i e m *: IND | 1 IND | ND | IND
C Capon toothpaste
on I > X FP FP [ /P’
0 Ll PP PP, PP
it  eEE— r; o | N0 | w0 )( o
C Toothpasts on counar et 1o 100thtrush | - A
P B | PP FP | PP
$° Toothbrush on counter | Pickup oot . P 5| e | e ;(
] ND )t( D | IND_LAD
C Toothbrushin hand 7
FP.
7 Teombnush in hand Brush R top chewing surface P (?
{count to 10) 0 nD IND

C R op chewing surtsoe brushed [

F6 | #F | PP | FP | FP | FP | FP FE | FP | FP | PP

#
&

308

e b,
g@i
3 s%a
L

333 233 ;e%‘
éﬁn
L

% R19p chawing surtace bushed Brush R 109 0ulsid8 $u1ace pe | pp | Be | PR | PR | PP | PP PP | Pe | PP PP | PR | PP
{oount o 10} D | ™D [ NO | D [ D | IND | MO ™0 | ND [ IND | IND | iND WD | IND | IND [ IND
C R %op cutside surface brushed
7P [id FP | FP | FP [ FP | FP | FP | FP |'FP [ FP [ FP | FP FP | FP | FP | FP
57 R 19p outside surtace brushed Brush L top chawing surface ee | PP | PP | PP | PP | PP | PP | PP | PP pe | Pe | PP PP | PP | PP
{count to 10} IND | ™D [ WO | IND [ IND | IND | IND | IND | D | IND | IND | IND | IND WD | IND | INO [ INO

C L 10p chewing surtace brushec

lid FP i FP P Lid e L] 13 i P [ i FP FP FP FP P
S° L 1op chewing surface brushed Brush L top outsice surface PP PP PP PP PP PP PP PP PP PP PP PP PP PP
(count to 10) IND WD no INO | INO [ IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND [ IND
C L top cutside surfece brushed |

T | EF | EF | FP | FP | FB | FP | PP | FP | FP | FP | FB | FE | FF | FP | EP | #P | FP
8 L top cutside surface brushed Brush R bottom chewing surfsce | PP PP PP e | PP PP | PP PP | PP
fcount 0 10) INO | IND | ™D [ IND [ IND | IND | ND | IND | IND | IND | IND | ™D | IND | IND | IND | IND | IND [ INOD
€ R bottom chewing surface brushed

TP | PP | FF | FE | FP | FP | FP | PP | PP | FP | FP | FP | FP | FP | FP | FP | FP | FP
5° R bottom chewing surtacs brushed BrshR botomoutsidesurtace | PP | PP | PP | PR | PR [ PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP | PP

(count 0 10) O | WD | WD | IND [ IND [ ND | ™D | IND | IND | IND | D [ ND | IND | IND | IND [ IND | IND | IND
C R bottom outside surface brushed

FP | FP | FP | FP | FP | FP | FF | EF | FP | FF | FP | FP | FF | EF | EP | FE | FB | FP
¥ R bottom outside surface beushed Brush L bottom chewingsurface | PP | PP | PP | P2 | PP | PP | PP | PP | PP (PP (PP | PP | PP | PP | PP | PP | PP | PP
{cours 10 10) wo | mo | wo [0 [mo [mo | w0 | iND | IND [ INo | s | D | mD | ND | IND | INO | ND | D

€ L bottom chewing surface brushed
FE [ EF | FF | PP | PP TF | EF | FP | FP | FE | FP | FF | EF | FP | P | FE | FE
5% L bottom chewing surface beushed Brush L bottom outside suace PP PP PP PP PP PP PP PP PP PP PP PP PP PP PP PP PP PP
(eount 10 10) WO | NG | IND | IND | ND | ND | IND | IND | INC | IND | WD | IND | IND | IND | INO | IND | D | WD

€ L bottom outside surface brushed

P P P P P FP | FP P P P [ FP P FP FP P P FP
$° L bomom outside surtace brushed 8Brush sop front surtace acrss pp | ee | PP | PP | PP | PP | PP | PP PP | PP | PP | PP | PP (PP | PP | PP | PP | PP
{eount to 10) IND IND IND IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND | IND
€ Top tront surface brushed
FP P FP P i FP FP FP FP FP FP FP FP FP FP FP FP
% Top front surface brushed Brush botiom front surface PP e ep PP PP PP PP oP L PP PP PP PP L PP PP PP PP
#1083 (count 19 10) IND IND IND WD | D | IND [ IND | INO | INO | WO | IND | IND | IND | IND [ IND | IND | IND | IND
C_Bottom ¥ont surtace brushed | |
Learning Andre toothbrushing Andre Toothbrushig
Kev: NR — No Response. FP — Full Physical Prompt. PP — Partial Physical Prompt. IND - Independent 279

TOTAL TASK PRESENTATION

Stimulus Res} e Data Sheet
Learner: Naryan Skill: Shaving

Chaining Pmud‘"' Criteria: 5 consecutive days with instructor out of sight

Instructions: Create a stimulus response chain with the SD and consequence listed for each response. Record the prompt leve! fcr each response (total task), or current
target step (backward chain or forward chain).

Date
] 8D / Consequence Rosponse. %1 % 9&* 6/4 S/ ?’5 9'”\
i P | FP

§°: "Naryan, go shave"
C: In bathroom standing in front of sinke—]
S In bathroom standing in front of
sinkiciosed drawers

ry
| Walks to the bathroom

(F33\K)

N
P
3

Opens drawer

C: _Drawer opened

3| S Drawer opened, materals inside.
; Take materials out of

c n:.ﬂ-b (shaving box) on counter ok

33 @pd @A (a3 Beg Bl
@pd @y @Gy e @ Crpy

€ Lips tucked (may be n/a)
11 | S” Ups tucked, razor in hand

-
3

Place razor on face
(either chin or upper lip
area)

BES

ial Physical Prompt, IND - Independeat

>

C: Razor on face

d
W
5)

A g(‘%‘suéfzibf(@ Yol%>

P P P | FP PP FP P | FP

EH 6|55 |55 6|6 |B|& &

P A F F U A P A RS
¥ & wikikdieellPelCILCKIC)E)
G AFMEFREPEEREE 3
& BB | S @y & B\ (% & B IS

counter
S Materials on counter, drawer opened | PP b4 ; TP | PP : :: : P | FP 3
g s ol AL SIBIE|EB B\6|6/6 & 5 56
5 | 8% Drawsr closed, box next 1o sink, 7P| P LA A A A 3
e | Y () B> 6B SB &S ® 886
6 | 57 Shaving box opened on counter, :: z LA Rid g ;: Ll :!: il :: TP | P :p
gl P (| ® BB S &5 B B\E 6B G® &
7 | S Cap on razor 4 AFFAFRFEEEEEE "
s e ESSESSBCEOSBE0 80 L0
8 | S° Cap off razor in hand Ll i i LA ™ 3

G: Razor cap on counter Prace cp on courier | 65| @B @ @é &@@ééééaéé
9 os;'ﬁawmnapinmmmnd,m R é [id - [id i3 éé :: FP | FP | FP | FP : 5 P | FP ;; ::
i & 8 BB &80 e EBEE E5 BBE S
10 | 8" Razor on, lips un tucked :@ : ; O EE 1 g ::)F& );& LBLARA ;: 13 : 13
e [BEEISIEEEEZEE EEEEEEEE
[id [id FP T FP FP FP | FP FPIFP PP FP|FP|FP
&S &6 SHEEEFEB AR
2

Key: NR —No Response, FP — Full Physical Prompt, PP
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Stimulus Response Data Sheet

Learner: Naryan H.
Chaining Procedure:
nstruction:

Bacioward Chaining
s: Creats a stimulus response chain with the SD and consequence listed for

the prompt level for each response.

Skill: $hoe Tying

Criteria: 5 days at IND
each response. On the first teaching frial of the day record

SD/ Consequence | R [ I
[ e e 3 FF FP | FF | FP | FF PP | FP | PR FF | FE | FP
o 57 Shoa untied Lok athact untied shoe #e | P | PP | PP | PR [ Pe | PR | PR | PR | PP | PP | PP
30 | ¢ Covertiovert auditory stimuus of "untied” wo | iMD | D | WD | o | ND | mD | D | mD | MDD NG
non-verbal etmulus (sight of untied shoe)
2 - stimulus of “untied Fsight ‘ ;: P FP FF | /¢ | FP | FP [ FF | FP P PP | FP
uestory area pe | pp | PR | PR | PR | PP | PR | PR | PP | PP | PP
a4 | of untied shos :h":: to appropriste area totie | n | e | o | IND | D [ IND | IND | IND | IND | WD | IND T IND
€ Standing in front of chair o ather surfsos that
| will ba used for eiting
s‘?mnminnumorm&nrm;umm :; 34 FF FP :: FP ;: 4 FI; FB | FP | FP
wiil b uzad for siting and nesds & 27 surface to | Locate oh rface PR PP PP PR PR | P ep | PR | PP
37 | putfoot up on. : : and m;‘:ggﬁ'm ::n;;. Toce | Mo | WD | iND | ND | WD | WD | IND BN | IND | IND | D | O
c ﬂm&nlrursmm?"wﬁwm facing sach other
&
'S” Firal chsir or surface and 2 chair or surface FP [iad T FF [ FP | 7P | FB | FE | FE | FB | tF | FP
facing each other Sit down on larger chair or e | PP | e | Pp | PR | PR [ PP | PP | PP | PP | PP | PR
a6 C Sitingon Jo— sirlaca WD [ ND | IND IND | D | IND | IND | D | IND | IND | IND
or surface in front )
S Sifing 1 font of shar or Gifver surace, sight el e [ FP | FP | FP | PP | FP | FP | FF | FP
of shoe un chair or ther pp | Pr | Pe | Pe |l PR | PR | BR | PR | PP | PR PR
b & oo with untisd shob o6 shair mm’: ror surface | an | mo | wo | mo | IND | mD | NG | INB | NS | D | WD | IND
"I = £ oot with untied shos on d i BF [ Fs | EF | TP | FP | PP | FR | EF | FF | FF [ PR
° Fool with untied shos on chair Grasponelaceineachhand | PP | PP | PR | PR pe | PR | PR | BE | EE G EE | PE o
34 | & Holding laces (R lace with R hand, L Lacs with o | mo | Mo | IND | D | IND | BND | IND | IND | WND | IND | IRD
| L Hand)
" 7 [ FE [ FF | FB | PP | FB | TP | FP | FR PP | PR
a3 &° Holding loose laces. Pull lages PP PP PP PP PP PF PP PP PP PP [l L
© Laces ara pulied tight tight wp | mo | mD | ND | WD | IND | IND | D | IND | IND | IND | BND
¥ Naal ircle on of shoe P FP [ [id P 4 FP P FP i Ga e
§° Laces ara pullad tight and in hands Make ot o Py h;':"dm_,f ml i |mlem|rm|r e |rle|er
32 | & Lof lsce makes halfcicle W circie facing toes and lace o | mo [ mo | me [ mo | mp | o | owo | omo | ND | KD | IND
H hanging over of right lace) _— } —
7 Lafi lace makes half crole and 16 in Fands. L T N O B N
31 Release left laca bp | pp | pe [ e | PR | PP | PR | PR | PR BR B BR
C Laft lace releesed wo | mo [ wo | so [ mo | wo | o | wp | MO | ND | N | IND
i | |
Key: FP-Full Prompt, PP- Partial Prompt, IND- Independ NA- Not Appli
283
! SD/ Consequence Response | | ‘ |
T T Be [ 78 FP | PP | FF | FP | FP | FP | FP | FP | FP | PP
fwri!m"’“'“"“’”“““““”"ﬂ"?,m@m ace through be | pp | pe | PP |l ep | PP | PP | PP [ PP | PR | PP 4
& half girci toht IND | D | D | WD | ND | IND | WD | IND | WD | NG| IND | IND
C_Right lace pushed trough half circe —_
%“Ri'grrnnﬂ)pml'ml thaugh hall circls and in FP :2 FP m FP | FP z FP | FP | FE | FP | FP
tace fip wi hand PP PP PP | PP pp | PP | PP | PR | BR
2 . PR Grab tace tp with left wo | mp | ND | mD | mo | WD | ND | NG | IND [ IND | IND | IND
"5 Right lacs pushed through half cirde and in ¥ L EF [ FF | FP | FF | FP | TP | P | FP | PP | FF | FF
2g | both hands Ralease right hand PR L Pe | PP | PP | PR | PP | PP | PP | PP | PP PP
C._Right han i rok o tace wo | mo | mo | me | mo | o | mo | ko | mD | Mo | D ND
[ Tip pushed [ Fick up laoe on right side with FF | EF | FB | FE | FF | FP | FF | FF | FP | FP | FP [ FP
2 i,‘ P pushed trough eft e i n ef han. ht hand v | PP | Pe | Pe | PP | PR | PP | PR | PR | PR | PP | PP
wo | iNp | ™D | o | N | WD | ND | D | IMD [ D | D | IND
€ Laes ars in hands
o | FF | FF | PP L PP | EB | PP | BB | PR | PR | PR | PP |
g | & Laems arin hands and am foose Pl faces fight pe | PP | PR [ PP | PP [ PP | PP | PP | PP | PR | PR PR
C  Laces are pulled fight WD | Mo | IND | D | IND | IND | MND | IND Mo | WD | MO
[5"  Crossover is complele (leces tiaht) Make half circle on top of shoe FP :‘; i FF :: FP PP FP | FP FE | PP
with |eft [ace (with top of arc of P Ll PP | PP | PP | PP | PP | PP | PP
25 | & HaMcircle is fermed mlm'dommt:::m‘ lace w0 | o | wo | mo | mo | M0 | WD | @ | IND | IND | IND
L ip hanging over top of right laca), -
& Palf Gircle & fomed and Iof ace & in fand - ¥P T Fp | EE [ FR | FB | FE | FP | FP | P | FP | FR | FP
24 Release left Lace pe | Ppe | PP | PP | PR | PR | PR | PR | PR | B | PP | PP
G Leftisce ks miscsad ) wo | o | mwo | wo | mo ! mo | mo | mo | wo | ND | omD | ND
S” Lefilace = released making aloose hell | Bring tip of right lace over left i N A FE[ PR | PP TEPTTFE
25 | cice lace and push throwgh loop PP pP | Pp | P | PP | PR | PR | PP PR PP PR
Y o
G Rt isce is twough lef fogp ND | WD | iND | ND | WD | ND | IND | IND | WD | IND | IND | IND
& Tip pushed thrcugh lef lace € Inrght nand | Grab lace tip with laft hand FP P I FE | FP | FE | @ | FF | FF | FF | B T FP | FP
2 . e | P P | Pr | PP | P | Ee | PR | PR | PP PR PP
€ Lece fipin leh hand o | IND | WD | IND | IND | IND | IND | IND | IND | WO | IND | IND
N TP FF [ BF | FP | FE | TP | FP | FP | FF | PP | PP | FP
SF Right lsce pushed through half circe and in Pp e | BR ee | pe | Pp | PR | PP e | pp | me | PP
21 | bothhands Releass right hand WD | D | WD | BD | IND | MD | IND | IND | D | WD | IND | MO
C_Right hand s released from tsce .
57 Tip pushed thiough oft ince s inlafl Fand, | Pick up Bp of right lace with ight. | TP | Fe | PET R TR e | ¥ | FB | F® | FF | TP | FF
ap | right lace is not in hand hand [ er | Pp | PP | PP | PP | PP | PR | PP | PP | PP | PP
. mo | mo | meo | mp | mo | wo | wD | M0 | mo | oo | oND D
! | Lacesin hands -
587 Ona lace in sach nand Pull laces untll they make a TP | FP | FB | FP | FF | PR | EP | PP TFECTFECTEP | PR
1 cirele (about the sza of a dime) | PP | PP | PP e | pe | e | PR | PR | PP | PR | PR PR
© One lace in sach hand and cirole siza of dime wo | o | ND [ ND | WD | MO | IND | NB | IND | IND | IND | IND
[~ [ 5" Onelace = each hand and circle size of dime FE | F® [P | FF | e | FP | P | FR | TP
18 Releass laces PR PP PP | PP | PP | PP | PR | PP | PR | PP pe |
© Laves are raloased ‘ WG| WD | N0 | WD) WO | IND ND | WD | IND | MO | ND | BD
Key: FP-Full Prompt, PP- Partial Prompt, IND- Independent, NA- Not Applicable
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[ ) | I
o Encommsmmes 20 R D S R A

e 00aces 278 Fil 0w Mt SEps 33

~Score 48 MA I 5108 looes v SGh aler

57 Sight of Isces oo shovt and foo loose

T FF FP
" i PP | PP PP pp(pp | PR | PR | PR | PR | PP
17 | & Rightlace s in right hand .._Pﬁ?":d"'p“’ of right lace with right | o | ap | wp {mo | N0 | mo | mo | mD | mD [ D | O | WD
i ol i Push tip of nght laca th h the FP FP [id FP | P FP P | P FP EP
16 | 5° Mant1ace e inight hand and cirele s lormed | (0 P wweandlmide. w | P leelee|eelee pp | pp | PP o
© Tip of right lae & through circle MO | IND | WD | ND | MD | IND | IND | IND | IND | IND | IND | IND
[ ; . Grasps b of Tce wih len hand FP [id FF P FP FF FF FP Lid F P FFP
55 Tip of right taca s Frough cicle and i1 ight | ot e 0T S S eaing | R | B | PR | PR | Fe BF | PP PP Fe
15 | hand pith right hand), lasving sbout Sinches | IND | IND | IND | IND | IND | IND | IND | IND | IND | ND | IND ) IND
& Beplomi e ™ # | FF | FF | ¥F | FP | FP | FP | FB | FP | FE
— FP Fi
14 57 Right Ioop farmet and in hand Relsase right face {iet go with er PP | PP | PR | PP | PR PP | PP | PP PP | ee
© Right lnce relessed Vet hamcl) MD | MO | IND | D | IND | D | IND | D | IND | IND | IND | IND
5" Right loos formed and leh lace & not in hand A AR RN i A 3
i e | PR Lol PR L
13 [ ¢ Leftlacein hand Pick up tip of [<f 1ace with & | %o | mo | o | wo | wo | IND | No | D | D | WD | ND | NO
Push tip of left lace through FE FP FP P | FP | FP [ FP FP FF FF | FP
hani
12 S"clldllsmmanﬂbﬁh?ln i circle foe and right side ?% e | PR e | pp ! PR | eR e | PR PP
G Tip of loft lnce is through circl & WO | MB | IND [ IND | WD | WD [ IND | ND | IND | MO | IND
P Gi tip of left lace right FF FF Lid P | FP P FP FP
s';;m of laft lac & through circls and in jeft n':ﬁafu o mmﬂr&% [£8 [ e 4 BIrETE ,F,'?,.\
1 (whils raioasing with isft nand), |- \Qz EN| D [\ND | INDL [ D [ ND INB\ mo Y, ND |
C _Laftioop fammd Jeawing about 3 inches of loop
& Lot o $ P g\ FP P FP\ P P & FP
10 loop farmed and in ha Release left lace (let go with PP e e
IND N MO i IND WD L IND ND I IND D
©Lefilace relsased fight hand) N = M S N _
® Botn loops formed jars
g% Pinch boih lacps &t midpoint AR d PR | PR PP
C Loops in hands {one hand each toop) i In NG b WD | IND™ D IND’ iND INDY
- FP FB (2
8" Loops in hands
8 Pull loops tight (both hande| - ﬁ\ L
© Locpe pulled fight and in hands L ) \%\ HD
4
. PP
AN

l gy Pul k208 clowr froM e Dotom
G Both foops formad and are af appropriate | tips of the taces fo shorten loops
%mmmmm.:‘mmmm
length

| Pinch both loops at midpoint
|| & toops pinchedin both hands |
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